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Abstract

The study imvestigated implementation of nomadic education programme in Kwar.a State, Nigeria. This was with ,,
View 1o provide information on what nomadic education programme has contributed to development n Kwarg
State, Nigeria. Two objectives, two research questions and two hypotheses were formulated to gmde the study,
descriptive survey research design was adopted for the study. The population for the study consisted of 1680 g,
learners and 101 facilitators (as at 2024) in Kwara State. The sample of the study comprised a selection of 375
nomadic education learners and 54 nomadic education Jacilitators from 18 nomadic education centres wing
multistage sampling technigue. Two research instruments were used to collect information from the respondents-
Learner Questionnaire (LQ) and Interview Guide (IG). The LQ with a reliability co

efficient of 0.85 was yseq to
elicit information from learners, while IG was used to elicit information from

the facilitators. The research
questions were answered using mean and standard deviation, while the hypotheses were tested using Analysis of

Variance (ANOVA) at 0.05 alpha level of significance. Findings from the study revealed that the leve] of nomads’
participation in nomadic education programme in Kwara State was average (¥= 2.68+0. 62) across the nomadic
educational centres; the state of infrastructure at nomadic education centres in Kwara State was average (Y=
2.68=0.62); the level of nomadic education curricula implementation was poor (x=2.27+0.67) across the nomadic
education centres; (¥= 2.40+0.69 )across the nomadic education centres.. It was concluded that participation in

nomadic education programmes has moderately achieved the nomadic education i

n areas like empowered literacy
level to read and write, and the acquisition of modern cattle rearing skills. It was

government should provide incentives nomads that will encourage and motivate nomads to enrol and actively
participate in nomadic education,

Introduction

geria, is home to a diverse ran
Among its inhabitants are nomadic populations, primarily Fulani and B

pastoral and semi-nomadic lifestyle, relying on livestock farming as the
communities face unique challenges related to non-access to education and
activities due to their mobility and distinct cultural practices. Conseque
under a very different and difficult socio-economic and demographic en

the generally practiced educational system of them unproductive, unac
Although, nomadic education has been in exist

ge of ethnic groups and communities.
Ororo groups, who are historically led
ir primary source of livelihood. These
participation in sustainable developmen!
ntly, this section of the population lives
vironment which makes an impositioanf
ceptable and impractical (Hedges, 202’)1
colonial period, it has never received an

Il Nigerian citizens and thug

on of nomadic education pro . 2020). This
gramme in 1968 (Mahuta,

ey g tto lfol (2022) hfxs three broad goals namely: to raise the living standard of th¢

" POWLES of ths Fulsnl; and 1o bridge the literacy gap between the Fulani and the

Human Right. This fact Justifies the introducti
educational programme accordin
rural community; to harne

200
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1 e ociet. ArlSlng lror'n the aforementioned goals, the specific objectives of nomadic education are spelt
tofthe(and [ong terms Dasts.
4 or
L tin caita
aut! N ; y )
] port-ter™m Ob,;cc_"'_"_‘fsl‘1 t(l)‘t‘fff:l‘;'i‘t‘i'z:;?’:_?fbaSlC functional literacy and numeracy are paramount. Therefore,
n the ‘.\C]ql ferms, acqu:jbl:::derstand nationall c;:cy and l:jumeracy should mean, for the Nomads, the ability to do
pY ctict d an pers and magazi : .
: ing: red gazines to know what is ha d
4 wing: . ppening around them,
' t\”gql Jiteracy will e?::slz ttgoseo\r/f;g Sthple nstructions, for example voting instructions in order to make
clio™” + choices on 8 direcgtion : eJnatlon, read with comprehension those things that affect their
pe™ | roles like usetu S, tax (Jangali) receipts, instruction on health and animal treatment, and

N ]1 . H s £
cupati© ;g instruction sheets relating to animal Husbandry

. : : and Agriculture, write legible and meaningfully
gnufac iends, relations, and Veterinary agriculture and livestock officers on how to improve their herds, poultry,

1S os_ rite 10 government officials on the needs' of the clans. do simple calculations and keep records relating

,ﬁber of their herqs, cost of and returns frqm Investments on improved herds and grazing, distances covered
(o the 1Y 5| movements, interest charge§ on credits and rental on lands, measurements fand and buildings to hold
on seaSO“d herds; birth and death statistics. develop scientific outlook, positive attitudes and self-reliance to deal

it air roblems such as reporting out-breaking of diseases to Government Agencies. improve their relationship
e diate neighbours, sedentary farmers, and Government Agents,

\\'ith imm

Jdic education is an informal education programme.: providgd by the nomadic peoples within their cultural
Nom  as well as thq formal and n(_)n-formal education provided by the nomads, Federal government and
g sional agencies aimed at promoting the culture of the nomadic peoples and equipping them with relevant
mterf"l 4oe and skills to empower them to develop themselves and their communities. This will also enable them
know eriﬁute to national development, (Ezeomah 2019).Nomads are defined by scholars and authors alike. More
o Comhan not, they are given different meanings and interpretations. This disagreement stems from the fact that
often tne allocates meaning to the term based on his experiences and interest. However, from whatever angle one
ve Zt the term (nomad), one thing stands tall; that is the fact that nomads are ethnic or socio-economic groups
Jooks onstantly travel and migrate in large or small numbers in search of means of survival within a community or
who tcry or even across international boundaries (Carr-Hill and Peart, 2021). According to Umeh (2020) a nomad is
ceen as anybody who “does not have a permanent place: of domicile, because of his culture or occupation”. For
akinpelu (2020) cited in Aderinoye, Ojgkheta and Olojede (2007) the “coqtgmporary definition of nomadism*
refers to any type of existence characterized b){ the absence of a fixed c'lomncﬂe”. Some other scholars prefer to
describe nomads by what they do not have and in most cases, with negative connotations. Ngwu (2019) describes
tem as a set of people who do not have access to permanent shelter, clean water, food, basic skills, education,
health care and civilization. Aderinoye. (2007) adds that their young girls do not have the cultural freedom to marry
whoever they choose to marry. Still describing them with negative connotation, Tahir and Umar (2000) called the
nomads the isolated, the disadvantaged, the marginalized, the minorities and the educationally disadvantaged.

coun

Consequently, the publication of the Federal Government of Nigeria, National Policy on Education in 1977 and its
revised edition in 1981, 2004 and 2013 became a major land-mark achievement for nomadic education in Nigeria.
This document proclaims that Education is the brighter future of every Nigerian child and should be brought close
to the environment of the child. This proclamation is in agreement with Article 26 of 1984 universal Declaration of
Human Rights which states that everyone has the right to education and that it shall be free at least in the elementary
and primary stages. The idea of equal educational opportunities as declared in the above article is also entrenched
i the Nigerian Constitution of 1979, when it states. Government shall direct its policy towards ensuring that there
are equal and adequate educational opportunities. The implementation of the Universal Primary Education in 1976
did not meet the demands of equal educational opportunities for the nomadic children because they were not
specifically put into consideration in the planning and execution of the programme. For the nomadic.children to
€njoy equal opportunities, special provision for formal learning experiences should be made. This calls for
drangement different from the usual conventional school system (Bajah, 2020).

Th? National Commission for Nomadic Education (NCNE) was amongst other things, established to manage apd

2?”"“" primary schools for nomads. The broad goals of the Commission were; to p.rovide the.nomads with

andﬂ:nk't and functional basic education, to improve survival skills of the r}omads by providing them with kno»yl?dge

. ecminls that will enable them raise their productivity and level of income and to enable nomads participate
€Y In the nations socio-economic and political affairs among others.
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n 1989, The Commission has concentrateq j,

fishermen. Out of the 9.3 million nomag,
of the activities of the commission i

Since the establishment of the Nomadic Education Commismon |
activities on the 6.5 million nomadic pastoralists and 2.8 million migrant .
in Nigeria. 3.1 millions are children of school age (NCNE 1999). A rcviﬁ, h 1,022 were for nomadic pastoralisys
1989 shows that as at 1998, There were 1,321 nomadic schools,. ()ut'(sz l‘-l‘ 1,1 | enrolment in these schools Was;
while 299 were for migrant fishermen in 35 states of the fcdcrqllon. The tolnr§4p‘)26 Classes and 4208 teaches ang
157.837, out of which 92,290 were boys while 65, 547 were B"I_S' Thc're Yc ngqtion of nomadic education policy
347 supervisors (NCNE 1998). There has been a steady progress i the impleme :1d establishment of more centers
in Nigeria. This progress cuts across learners enrolment, facilitators population ?'n the 2 094 nomadic schools waé
The Commission's monitoring reports showed that in 2006, the overall e.nrolmcn | | 670’ gasoralst S6h60Ts Wil
355,909 learners. A breakdown of the figure shows that 264,079 pupils were ml ’have a total number of 7.169
88,288 learners were in 451 migrant fishermen children’s schools. These schqo St i report Tage-font N‘CE
teachers with a ratio 1:49 pupils. The qualification of these instructors, according o i i e l
Teacher's Grade II to Teachers' Grade II referred. The report stated th?t those who aredy T fot o na
minimum qualification of NCE shall be encouraged to improve on thelr'knowledge anh C;ﬁ nationwideg n :nztzee
the quality of learning in the nomadic schools. Out of 355,909 learners In nomadic sc (]>0 Sh el l;’) 1225
representing 58 percent were male while 149,684 representing 42 percent were fema? = I tg I g
imbalance in the schools. The report also noted that a remarkable increase in the number of comp (ei e;s earr;‘er‘s l.m
been recorded. In 2023/2004 academic session, a total number of 24,437 completers _weregge/;(;r . dout_o Which
14.362 transited to various schools. This is against the initial record of 1,462 pioneer s in 19 faca SISl
out of which only 580 completers went for secondary education (Muhammad 2024). From the ore?omg one can
infer that the implementation of nomadic education policy in Nigeria recorded a measurable .degree of success. This
success is due to a number of factors. First, the government has shown a |(_>t pf financial comm1tn_1ept to the
programme. Under the 2006 capital Appropriation Act, for instance, the Commission secured a fony million Naira
(N40m) project approval. After the debt cancellation by Paris Club, the Commission got additional allocau-on of
five hundred million Naira (N500,000,000.00) from the Millennium Development Goals (MDGs) office in the
presidency (Muhammad 2024). This financial commitment on the part of the government enabled ti.xe commission
to establish more schools, train more facilitators and extension agents, procurement of educatl.onal facilities
including collapsible classroom structures, creating awareness/sensitizing the nomads on the importance of
education.

However, the commitment of the commission and field workers helped tremendously in the successful
implementation of the policy. More so, the nomads have been sensitized on the value of education. Consequently,
they have come to embrace education realizing that it is a veritable too! for development and survival in a
competitive technological world. Also, there is a manifestation of judicious utilization of fund by the Commission.
This success notwithstanding, there are some constraints in the implementation of nomadic education.

Although, available data above show that there has been a steady increase in the enrolment of nomadic learners but
when viewed against the estimated 3,1 million school age children of nomadic population, the figure is certainly
low. It becomes more worrisome when one considers the lower level of participation of the nomadic girls when
compared to that of the boys. This is however a global phenomenon because girl's education lags generally behind
boys in most developing countries. UNICEF, in Obiesie (2007), noted that 80 million girls aged 6 -1 1 years
compared to 54 million boys do not go to primary school. In the same vein, in Nigeria amongst the sedentary
population, available data on learners enrolment in primary education show that by 2002, out of a total enrolment
0f 19,342,650 pupils, 8,569,745 were girls which is about 11 percent in favour of the males (FME in Obiesie, 2007).
From the data on learners enrolment earlier cited, girls do not appear to participate much in nomadic education
programme. The Commission noted that the major constraints to the participation of nomadic learners in education
include: migrations/movements in search of water and pasture in the case of pastoralists and fish in the case of the
migrant fishermen; the centrality of child labour in their production system, thus making it extremely difficult to
allow their children to participate in formal schooling; incessant clashes between the nomads and the sedentary
population and between different fishing ports. This has led to the depopulation of many learner's schools: the
irrelevance of the school curriculum which is tailored to meeting the needs of sedentary groups and thus ignores
the educational needs of nomadic population; their physical isolation, since they operate in largely inaccessible
physical environments; the domestication of the Universal Basic Education Law at the stales which affects effective
implementation of nomadic education programme. The expectation is that all the components of basic education -
conventional primary school, nomadic education, adult literacy and junior secondary be carried along at the stat¢

level. This has not been the case as most of the states only recognize the conventional primary and junior education
(NCNE 1999, Muhammad, 2007).
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um of the study is to examine the implementation of Nomadic Education Programme in order o ascerm i

sanability in Kwara State, Nigeria. Specifically, the study:
Determined the level of participation of nomads in nom
Investigated the state of educational infrastructure in nomad

adic education programmes in Kwara Sase.
ic education centres in Kwara Sate.

e ch Questions

e with the research objectives of this study, the following research questions were raised:

| | Whatis the level of participation of nomads in nomadic education programme in Kwara Stase?
centres in Kwara S’

: 1 What s the availability of educational infrastructure in nomadic education

' Th Hypotheses

3 ‘?‘fng h_\_.potheses were tested at 0.05 significant levels. j participation in somadic

::dv ailability of educational infrastructure has no significant influence on : A
Ucation programme in Kwara State. articipation in nomadic aducanon

l(;rurrlcula implementation has no signi l . ‘
Ogramme in Kwara State.

ficant influence on nomad

U L,

) l?f;\;nsuwe-" research design was adopted for the study. The population [of mmmw;mf:kf;m of
& g ed:"‘?' facilitators (as at 2024) in Kwara State. The sample of ;he study e

Ry cation learners and 54 nomadic education facilitators from 1 nonwi!f_ e mbv =

2 samp|;i .
mphng technique. Two research instruments were used 10 collect In
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l earmer Questionnaire (1Q) and Interview Guide (1G). The (LQ) with a reliability coefficient of 0.8 Vi
elicit vll\r\\ll\\llli\\l\ from learners, while (IG) was use to elicit information from the factlitators, T, remﬁ‘ oy
questions were answered using mean and standard doviation, while the hypotheses were tested using '-\umlfm"‘"‘
Variance (ANOVA) at 0.08 alpha level of significance. Yis o

Results
::\‘:d\:n"':‘:"‘\:“:‘ :‘ll“l“;f:‘l‘f:{\‘ 1‘0\\\}\!:‘\1 that ||:o Iv\"cl of nomads’ .p‘nr‘licil“"““""J‘H“::::“::'"'h:ds‘::;‘c”‘(“"‘f‘: Programy, ‘
B ge (X 2.6810.62) across the nomadic educationt _ , l\!rl|atriuc|\,,!
l.\\\m.l\il\‘ educational centres in Kwara State was average(N= 2,084 0.62); the level of nomadic miucntm,,,\mw i
tmplementation was poor (v= 2,.2740.67) across the nomadic educational centres; and the level of mmlah,'h:c;”“
trained facilitators in the use of Fulfulde language in teaching at nomadic education centres in Kwarg Statg of
poer (X= 2.4040.69)across the nomadic educational centres. It was found that the level of achj “‘mlem“m
Nlﬂi\ll\‘;\hlc development Goal 4 of education for All in Kwara State was average (X= 2.66:+0.49) across the nnmadm
oducational centres; and the constraints to nomads' participation in nomadic education programme in Kwary g, N
Was severe (N 2,73+0.76) across the educational centres. Furthermore, availability of educational infmstru;mm
(F= §7.325; P~ 0.000), curricula implementation (F= 36.900; p= 0.000), nvniluhl!ily. of trained facilitatop (F
26.822¢ p= 0.000), and constraints to nomadic education (F= 83.212: p~ 0.000) significantly influenced nnnvndl‘
participation in nomadic education. It was concluded that participation in nomadic educational programmes l;a:
moderately achieved the nomadic education in areas like ompowered literacy level to read and write, ang m°
;_xcqms.itim\ of modern cattle rearing skills. It was therefore, recommended that government should pr“\‘ide
ncentives nomads that will encourage and motivate nomads to enroll and actively participate in nomadic cdmn‘lo:

Research Question 1: What is the level of participation of nomads in nomadic education programme in Kwary
State? ¢

Table 1

Level of nomads’ participation in nomadic education programme in Kwara State
Variables N Sum X\ SDh Remark
How long have you been in nomadic education 378 1156 3.00 0.94 Good
programme?
How often do you attend nomadic education 378 967 2.56 0.85 Average
programme at the learning centre?
Do you usually asked questions based on what 378 1058 2.80 0.99 Average
you learnt during the class?
How often do you complete your class work? 378 814 2:15 0.94 Poor
How often do you complete your take-home 378 1000 2.65 1.00 Average
assignment?
How often do you read and study your book after 378 1029 2.72 0.92 Average
class?
Do you teach what you learnt at nomadic 378 1007 2.60 0.95 Average
education centre to your peers?
Do you practice what you are taught at nomadic 378 906 2.40 1.05 Poor
education centre in your business?
Do you strive to acquire new skills when 378 1034 2.74 1.05 Average
attending nomadic education programme?
How often do you promote nomadic education to 378 1161 3.07 0.81 Good
your peers?
Weighted mean , 1013.2 2.68 0.62 Average

Source: Field Survey, 2024
Key: X= Mean; SD= Standard Deviation; Criterion Mean (X)= 2.50
Thresholds: Mean value <2.49= Poor; 2.50-2.99= Average; > 3.00= Good

Table 1 presented the summary of descriptive analysis on level of participation of nomads in nomadic education
programme in Kwara State. Ten items were used to measure the level of nomads’ participation in cducatwna‘
programmes in Kwara State, and the itemmean score was compared with the criterion mean of 2.50, Tbe Nf“"‘;
presented showed two items were remarked as “Good", six items were remarked as “Average”, and two 1tem* th
remarked as “Poor”. The two items that indicated good level of participation were duration of being in nom
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5. what is the availability “educ inf
R,gd"‘" leuon 2: whe ailability of educational infrastructure in nomadic education centres in Kwara
e’
fablfzv,, fad cational infrastructure in nomadic educati
pilabilil of edu 1adic ;{uum(m centres in Kwara State
;:r:'b'% permanent blocks of classroom 378 Z;;" T 80 3 :)”';Zz e ...:f‘W“f?
s qnd urinary 378 687 1.82 0:72 P:Z:
ks 378 674 1.78 0.70 Poor
et 378 611 1.75 0.72 Poor
exbooks 378 688 1.82 0.67 Poor
Coloured charts - 378 755 2.00 0.85 Average
gt and alphabets 378 984 2.60 0.69 Good
wpicboard 378 940 2.49 0.66 Average
s visual (television set) 378 917 243 0.55 Average
: 378 936 2.48 0.58 Average
792.3 2.10 0.38 Average

Posters

Weighted mean
Source: Field Survey, 2024
Kev: ¥= Mean; sp= Standard Deviation;
Thresholds: Mean value < 1.99= Poor; 2.00-2.59=

Criterion Mean (X)= 2.00
Average; > 2.60= Good

state of educational infrastructure in nomadic education centres in Kwara
he state of educational infrastructure in nomadic education centres in Kwara
ith the criterion mean of 2.00. The result as presented showed one
arked as “Average’, and five items were remarked as “Poor”.

The item that indicated good state of infrastructure at nomadic education centres was availability of picture and
diphabets (X= 2.600.69). The items that indicated average state of infrastructure at nomadic education centres were
availability of coloured charts (X= 2.00+0.85); whiteboard (X*= 2.49+0.66); audio visual (X= 2.43+0.55); and posters
= 248:0,58). Also, the items that indicated poor state of infrastructure at nomadic education centres were
availability of temporary/permanent blocks of classroom (x= 1.80+0.74); toilets and urinary (x= 1.823:'0.7.2); tables
¥ 1.78£0.70); chairs (X= 1.75+0.72); and textbooks (X= 1.8240.67). In addition, the weighted mean indicated the

entres in Kwara State was average = 2.10£0.38).

seneral state of infrastructure at nomadic education €

d the summary on the

gate. Ten items Were used to measure t
suate, and the item mean score was compared W
1em was remarked as “Good”, four items were rem

Table 2 presente

fiypotheses Testing : ' e e
"YPOG}esis 1: Availability of educational infrastructure has no significant influence on nomad participation 1
wmadic education programme in Kwara State.

in nomadic education

T'mt 3

ANOVA on influence of availability of educational infrastructure on nomad participation

P’Ogr umme SN i T L L

i e e l—~——~~--»«—~/-ﬂ'~/“””“’ ————e Decision
Sum of Squares  df Mean Square b e

?Ve}Ween GI'OUps 97746 q g 48.873 87-325 0000 Slgnlﬁban[
Toltt;:‘lm Groups  209.873 375 0.360
ks 307.619 377

Source: Datn Ares '
Urce: Data Analysis, 2024
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Table 3 presented the summary of Analysis of Variance (ANOVA) on -
infrastructure on nomad participation in nomadic education programme. 1__
availability of educational infrastructure has significant influence (F=87.325; p= e
nomadic education programme in Kwara State. Therefore, the null hypothesis was reje
significance.

Table 4
Least Significant Difference (LSD) Post-hoc multiple comparisons fest
State of cducmionullf (Men)n Diff Std/.)Error ’ p-value _ 95% Confidence Interval
Infrastructure Lower Bound Upper Bound
Poor Average -0.46211° 0.08531 0.000 -0.6299 -(])g?géé
Good -1.42999" 0.10850 0.000 -1.6433 - ot
Average  Poor 0.46211° 0.08531 0.000 0.2944 0. o
Good -0.96787" 0.11281 0.000 -1.1897 -0.7
Good Poor 1.42999° 0.10850 0.000 1.2166 1.6433
Average 0.96787" 0.11281 0.000 0.7461 1.1897

*. The mean difference is significant at the 0.05 level. I S
Source: Data Analysis, 2024

Table 4 presented further analysis on influence of state of educational infrastructure on nomad participation in
nomadic education programme using Least Significant Difference (LSD) post-hoc multiple comparisons test. The
result as observed in the Table revealed nomads were 1.43 times (mean difference= 1.4299; p= 0.000) more likely
to participate in nomadic educational programmes at nomadic education centres with good' educational
infrastructure than those with poor educational infrastructure. Also, nomads were 0.97 times (mi?an
difference=0.9678; p= 0.000) more likely to participate in nomadic educational programmes at nomadic education
centres with good educational infrastructure than those with average educational infrastructure; and nomads were
0.46 times (mean difference= 0.4621; p= 0.000) more likely to participate in nomadic educational programmes at
nomadic education centres with average educational infrastructure than those with poor educational infrastructure.
This implied that the level of nomads’ participation in nomadic educational programme would increase with the
provision of adequate educational facilities and infrastructures.

Hypothesis 2: Curricula implementation has no significant influence on nomad participation in nomadic education
programme in Kwara State.

Table 5

ANOVA on influence of curricula implementation on nomad participation in nomadic education programme

O BT 5T Sum of Squares  df Mean Square F p-value Decision
Between Groups  50.585 2 25.292 36.900  0.000 Significant
Within Groups 257.034 375 0.685
Total 307.619 377

Source: Data Ahéiysi's, 2024 ' e S

Table 5 presented the summary of Analysis of Variance (ANOVA) on influence of curricula implementation on
nomad participation in nomadic education programme in Kwara State. The result as presented on the Table showed
curricula implementation has significant influence (F= 36.900; p= 0.000) on nomad participation in nomadic
education programme in Kwara State. Therefore, the null hypothesis was rejected at 0.05 alpha level of significance

Table 6
Least Significant Difference (LSD) Post-hoc multiple comparisons test

Curricula Implementation Mean Diff Std. Error  p-value & —‘55-‘-’7;(-3_665&‘6.65 Interval =
Lower B d
Poor Average -0.34222: 0.11331 0.003 -0.5650 e %p{) 16;? e
Good -0.90849‘ 0.10632 .0.000 -1.1176 -0.6994
Average Poor 0.34222 0.11331 0.003 0.1194 0.5650
Good -0.56627" 0.13435 0.000 -0.8304 -0.3021
Good Poor 0.90849" 0.10632 0.000 0.6994 1.1176
Average 0.56627" 0.13435 0.000 0.3021 0.8304
*. The mean difference is significant at the 0.05 level.
Source: Data Analysis, 2024 - ———
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e WaS VAR (VT —~°\\10‘0-}‘as:r\\ss the nomadic educational centres,

. Tkl showad that the state of infrastructure at nomadic educational centres in Kwara State was average
= 2o3=0.62) N

sk 43 reveaked that the level of implementation of nomadic educational curricula in Kwara State was
aoor (X= 2.2720.67) across the nomadic educational centres.

—nie 4.4 eveakad indicatad that the level of availability of trained facilitators in the use of Fulfulde
;z":i;l-isii‘ m waching at nomadic education centres in Kwara State was poor (X= 2.404+0.69) across the
somadic aducational centres.

< Tadke 4.5 revealed the level of gchie\wzmcm of sustainable development Goal 4 of education for All in
T wars State was average (X= 2.66+0.49) across nomadic educational centres.

son of Findings

~ e of implementation of nomadic education programme was determined by presenting the nomads with ten
;@rxm sarements. The finding revealed that majority of the nomads showed strong commitment to the
sewon of heir myvolvement in nomadic education programme and at the same time promoting nomadic education
seemme o their peers. This indicated that majority of the participants believe in the efficacy of nomadic
swxcwon programme as demonstrated in their active promotion and expanding the reach of the programmes. The
peraze, but 2ncouraging involvement observed in core areas of nomadic education programme like frequency of
mmimce. asking questions during lessons, teaching peers what was learnt, and acquisition of new skills at
wmxi ¢ educanional centres indicated that although there is room for improvement, some of the participants are
zovehy mvolved in the leaming process. In addition, the average level of participation in self-study activities like
stz dooks affer class and completing take-home assignment indicated that participants are to some extent,
ammmed © leaming outside the classroom, which is essential for reinforcing the lesson taught by facilitators.
L te adilny to teach peers what have been learnt clearly demonstrated that some participants are not only
sz sing the lessons but are also actively sharing their knowledge; which could significantly contribute to the
Z=ghenmg of community learning network. However, the level of completion of class work and practice of what
= gt o nomadic education centres was poor, these call for adoption of models that enhance engagement in
= work and practical application of lessons. The overall level of nomads’ participation in educational programme
¥5 overage, and this indicated that while some nomads are enthusiastic about nomadic education, others are not
“marably disposed 1o it. Previous studies revealed the level of participation among nomad was below average
“eoyz eral, 2010; Abbo, 2011); however, the implementation of NCNE policies has resulted in steady rise in
WK education enrolment and participation (Usman, 2017; Maxwell et al., 2018), which is a testament to our
" findings. These findings were also corroborated by Focus Group Discussants who noted that;

Some of the "

"o omads have been in the programme for about three years while some have spent more than four
im

the programme; many of them actively participated by asking questions” (FGD, Facilitator 1 & 3).

“ Bave pa, . .
b . " altending nomadic education class for the past three years, but my friend has attended for more than

: “% (FGD, Nomag 3); and I and my friend have been attending regularly since he brought me here”
“+40n by FGD, Nomad ).
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“Uam not that frequent In attendance, but I strive 1 ask questions when I don’t understand the lesson " (FGp
Nomad §). '
Lwant my friends to benefit, so 1 Srve 10 explain whay way taught to some of my friends who are not attending p.,.
care 1o listen new ideas” (FGD, Nomad 1),

Findings on the state of nomadic educationa| infrastructure across the education centres revealed an av erage g
of educational infrastructure. The good state of availability of visual learning aids like pictures and alphabets iz‘e
plus to nomadic educational infrastructure; ang this indicated that the provision and utilisation of visual 1earmna
aids CQuld considerably promote better participation and comprehension for students, especially during early
lciigcgglc::l:‘r;znnﬁuzl\gt‘\igvelopnwnt stages, Also, it was observed that the state of sevcfai‘ esscmiaE !cj.arning materia]y
ﬂ\'nilabilityt(;f(ch :_:e'mmngb?mds' audig-visual tools, and posters were avuagc[y a'\-afttabiz. While not 1deal, the
learning experiedce e;la sat nomad.nc educational centres would support a vanet;d (;v teac '}ng r?ethods. enhance
infrastructure such i; E? e for different leaming sty i ST nqmads. i ;: w.& il Dasic
. BotF SiathiTh s (?ck of classrooms, Poilets and urinals, tables, chalrs,'and textbooks vi«erefetther |ackmg. or
enifohiel \;'hi hs indicated .thaF nomadic students are cpallenged_ by impropes or ur;;cir‘r: oqab}e learning
nomadic educati i f:ould negative impact their learr_ung. experience. This agreefi with K!ana( 22) wo reported thay
iy on in Northern Nigeria is plague with inadequate and/or dilapidated classrooms, furniture, as wej]
3 ort.a.ge of instructional materials like textbooks, audio-visual aids, chalkboard, among others. Furthermorg,

availability of educational infrastructure was found to have significantly influenced nomad participation in nomadic
education programme, and the likelihood of participation significantly increased with good and improveq
infrastructural development. These findings harmonised with that of Olaniran (2018) who averred the provision of
mobile classroom equipped with audio-visuals would attract more enrolment of nomads to nomadic education,
While the use of radio broadcasts in Fulfulde language would eliminate the barriers of time schedule, space, ang
migratory pattern of nomads (Olaniran, 2013). Also, Ahmodu and Salaam (2022) and, Ntahomvukiye and
Sikubwabo (2024) posited that availability, adequacy, and accessibility of educational facilities are strong variables
that determine the achievability of quality nomadic education in Nigeria. Similar attestations were made by FGD
discussants as follow;

“...there is lack of basic educational infrastructure at most nomadic educational centres; facilities like classrooms,
chairs, blackboard, and other learning materials are in serious disrepair” (FGD, Facilitator 8);

“...most of the classroom bocks are leaking and some have completely lost their roofs. there are na chairs for the
students to sit, hence, most of the them sit on the floor” (FGD, Facilitator 6);

“...there is shortage of educational materials like textbooks, notebooks, colour charts. and other writing materials:
the ones provided by government and NGOs were damaged due to lack of storage facility” (FGD, Facilitator 4);
“...we always sit on the ground during lesson hours as there are no chairs; we don't have enough notebooks to
write, and at times 4 of us share one textbook during lesson” (FGD, Nomad 3);

“...our Facilitators use coloured charts and drawings to teach us, while we sit under the trees to learn” (FGD,
Nomad 12).

Conclusion

Based on the findings of the study, it was concluded that level of nomads’ participation in nomadic educational
programme was average; the state of infrastructure at nomadic education centres in Kwara State was averag
However, the level of nomadic educational curricula implementation was poor; the level of availability of trained
facilitators in the use of Fulfulde language to teach at nomadic education centres was poor; and the constraints o
nomads’ participation in nomadic education programme was severe across the educational centres. Availability of
educational infrastructure, level of curricula implementation, level of availability of wained facilitators, and level
of constraints to nomadic education programme significantly influenced nomads’ participation in nomadic
education programme.

Recommendations

Based on the findings and conclusions of this study, the following recommendations were made,

I Government and Non-Governmental Organisations should provide incentives nomads thal will
encourage and motivate nomads to entol and actively participate in nomadic education
programmes.

ii. Government should provide adequate educational infrastructures and facilities that would cress

conducive environment for learning; infrastructures like mobile ¢lassrooms, chairs and tables, ad
learning material like textbooks, notebooks, coloured chars, blackboards, awdio-visuals, et cetera
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