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contained in the National Policy of Education and could contribute to the
process of developing a more effective approach to address the problem of
achieving the objectives of the policy in Nigeria. It recommends a strong
commitment of federal, state and local government education authorities to
facilitate the successful implementation of the policy objectives.

Keywords: Pre-Primary Education, Teachers' Role, Education Policy in Nigeria
1. Introduction

Pre-primary education has become a common education phenomenon for
children from many homes and societies not only in Nigeria but across the globe.
This has been attributed to the effect of modernization, industrialization and
global economic growth which creates the condition that facilitates parent
sending their children to pre-school institutions. This type of education has been
referred to in several ways. Some refer to it as Early Childhood Education,
Nursery/Montessori Education, Kindergarten, Pre-school or Pre-primary
Education (Lekamge, 2010). Ejieh (2009) considered Pre-primary education as
beneficial in many societies' in the education of their youngchildren.

Early Childhood Education (ECE), is also called Early Childhood Care and
Education (ECCE) in China and Integrated Early Childhood Development (IECD) in
Nigeria, and refersto the education that children receive duringthe early stage of
their childhood (REAP,2001). Early Childhood Education could also be a major
input into a child's formal education. The importance of Early Childhood
Education includes the development of mental functions of children in areas
such as language, motor skills, psychosocial, cognitive and learning (Bowman,
Donovan and Burns, 2001). Furthermore, Early Childhood Education developsin
children school readiness, with positive economicand social impacts lasting well
into adulthood from higher education attainment and less chance of
involvement in criminal activities, to higher status employment and higher
earnings (Schweinhart, 2007; Sparling, Ramey and Ramey, 2007).
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Nigeria has committed national interest for this type of education by official
recognition as enshrined in the National Policy on Education (Federal
Government of Nigeria (FGN, 2014). The policy made provision for a pre-primary
education and stated the objectives and measures to be taken by the Nigerian
Government to facilitate the implementation of the policy to achieve its
objectives. Thus, this paper raises some salient questions towards the role of
teachers in the implementation of the objectives of pre-primary education policy
in Nigeria. The questions raised are:

i. Whatarethe policy objectives of pre-primary education in Nigeria?

ii. What should be the teachers' education for the effective implementation
of the policy?

jii. What should the teachers' role be in ensuring the successful

implementation of the policy?
iv. Whataretheteachers' constraintsinthe implementation of the policy?
v. Whatshould be the way forward to ensure the success of the policy?

Answers to these questions are necessary to pursue educational goals
which are relevant to individual and societal needs. Pre-primary education is the
education given to younger learners before the age of entering primary
education (6 years). Early childhood education or pre-primary education is
defined by the National Policy on Education (FRN, 2014) as education given to
children at the age of 3years to prepare them into primary school. It includes
“jele o simi" popularly named in some parts of the country, the créche, the
nursery and the kindergarten. These types of educational settings are currently
provided by private entrepreneurs. Early childhood education can be traced to
the efforts of prominent European education experts like John Amos Comenius
(1590-1690), J. J. Rousseau (1782 — 1788), Johann Heinrich Pestalozzi (1748-
1827) and Friedrich Froebel (1782-1751). These experts championed the right of
children to early education. Many educationist and scholars including
Maduewesi (1992) and Fafunwa (1967) support and advocate for the views held
by these earlier educators who also advocated for the inclusion of early
childhood education into the curriculum so as to help students develops their full
potentials.
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A study for the provision of nursery education in Lagos conducted by
Makinwa—Adebusoye (1981) showed that only 7.7 per cent out of 948 parents
send their children to nursery education or a group care centre. A similar study
conducted by Orebanjo (1981) showed that working mothers in lle-Ife whichisa
semi-urban area, prefer keeping their children with members of the extended
family for childcare rather than sending them to day care centres or nursery
schools. This invariably showed that parents at that time did not value pre-
primary education. Consequently, the need arose for educational
administrators, educational planners, policy makers, as the then military
governments of Nigeria realized the need for pre-primary education in the
country and gave official recognition to it in the National Policy on Education
(1977) and revised 1981, 1998; subsequently revised again under elected civilian
governments in 2004, 2007, and 2012. The operational objectives of pre-primary
education as stated in the National Policy of Education (FRN, 2014) includes:

a) Effectingasmooth transmission from the home to the school;
b) Preparingthe child for the primary level of education;
¢) Providing adequate care and supervision for the children while

theirparentsare at work;

d) Inculcating in the child the spirit of enquiry and creativity through
the exploration of nature and environment, art, music and
playing with toys, etc;

e) Develop asense of co-operation and team spirit;

f) Inculcating social norms;

g) Learngood habits, especially good health habits; and

h) Teaching rudiments of numbers, letters, colours, shapes, forms

etc. through play

It is further stated in the policy that the Federal, State and Local Governments
should establish and enforce educational laws which should ensure that pre-
primary schools are well run, well-qualified pre-primary school teachers are
employed and appropriate academic infrastructure be provided. Ministries of
education are expected to ensure its high educational standard.
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The obligation of teachers in this regard is certainly, not that of the parents'but
the teachers' in their professional responsibilities. As Abolade (2009) opined, the
success of any course of action depends on social factors, the most important is
the teacher who is the main figure in the teaching and learning process. He or she
sets the tone of the learning experience. At the heart of this is education which
equips the teacher to perform his role and functions in the implementation of
the policy.

History has shown that the Federal Government of Nigeria was not easily
disposed to recognizing pre-primary education as a structure in its educational
system. This has been attributed to observable lapses noticed by those who
criticised the system of the pre-primary education (Alabi, 2013). Some of the
criticisms were based on its poor mode of learning; unsuitable curriculum
content and the maturity level of the learners (Kolawole, 2009; Manny, 2012).
The fear was that these would have negative effects on the long-term academic
achievement of the young learners.

As Marcon (2002) stated, there are, on the other hand, some persuasive
arguments in favour of pre-primary education which served as a guide to its
recognition. These include the belief that pleasurable learning experiences
which a reassemble limit and logical sequences cannot be harmful to mental
health or to the cognitive development of the young learners. There were also
other collaborative studies which indicated that early childhood education has
positive influences in children's effective, conceptual and social development in
subsequentyears of their lives (Manny, 2012; Baker, 1993 cited in Ejieh, 2009).

The official decision on pre-primary education in the National Policy on
Education (FGN, 2014) would thus be attributed to the consideration of the two
opposing views as expressed in the previous paragraphs. As Kolawole (2009)
noted, these views were further heightened during the National Curriculum
Conference of 1969, especially by the Nigeria Women Group (NWG) and the
Nigeria Union of Teachers (N.U.T) which acknowledged the potency of pre-
primary education as the success of the personal and societal development.
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2. Significance of the Study

The overall objective of this paper was to make aware key stakeholders involved
in the training of teachers in Nigeria on how best to improve training programme
s0 as to produce teachers with adequate knowledge of implementation of any
educational objective. To give a clear picture of what is expected of them in the
implementation process of the objectives of per-primary education; and lastly to
expose teachers and other stakeholders in the pre-primary education sector on
the challenges hindering teacher roles in effective implementation of the
objectives.

The study would be of value to curriculum planners to know that when planning
curriculum for any school subject it is necessary to plan achievable objectives for
teachers at all levels of Nigerian education.

3. Policy Framework

This study observes that in the development of Education National Report of
Nigeria (2008), the Federal Ministry of Education(FME) for the forty-eighth
session of the International Conference on Education stated the aims and
purpose of education at each level and programme as contained in the National
policy on Education (NPE, 2004) the 4" edition, the National Action Plan (NAP-
2006) and the 10 years Strategic Plan (2007) giving framework for direction and
priority action for both general education, Universal Basic Education (U.B.E) and
Education for All (EFA).

Section 2(11-14) of the National Policy on Education defines both the purpose
and responsibilities of Government for Pre-primary education which is now part
of the Universal Basic Education system. It noted the responsibilities of
Government as to the production of the training of the qualified pre-primary
school teachers in adequate numbers, contribute to the development of a
suitable curriculum, supervises and control the quality of such qualification and
establish pre-primary schools in existing public schools (subsection). Thus, in the
current Nation Policy on Education (FGN, 2014) Early Childhood Education is
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Jabelled as pre-primary education and is defined as the education given in an
educational institution to children aged three to five plus prior to their entering
the primary school.

4. Methodology

This study is a narrative study. Information and data used in this study are
collected from various secondary sources including printed text books, websites,
newspapers, various published and unpublished article about pre-primary
education. Content analysis was used to analyse this information in constructing
evidence to support our arguments in several main themes such as Teacher
Education in Nigeria, Expectations of Pre-Primary School Teacher, Teachers
Functional Approach to the Implementation of the Policy and Teachers'
Constraints

5. Teacher Educationin Nigeria

Who is a teacher? The term 'Teacher' stands for one who teaches, especially one
whose professional occupation is teaching. She or he is a person who has
completed a professional curriculumin teacher education institution and whose
training is officially recognized by the award of an appropriate teaching
certificate. To Emenogu et al. (1992:86) “A teacher is a person who, because of
his/ her rich experience or education orbothina given field is able to contribute
to the growth and development of other persons who come in contact with him.
The combination of children education and the teacher forms a strong link
between children and education (Ajayi-Dopemu, 1994).

The teacher has many roles to play in the implementation of the objective of
early childhood education. As a resource person, his or her main functions are to
guide rather than direct learning, provide an enriched educational environment
that exposes the child to a variety of learning experience as that will help them
unfold their hidden talents. This is because he or she is considered as the co-
coordinating agent who ensures that teaching/learning is well organized and
supervised to be able to achieve its stated objectives. In other words, the teacher
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is seen in the background of learning activities as a guide, encouraging and
facilitating the progression of the child to prominence.

6. Expectations of Pre-Primary School Teacher—'Having Special Interestin
Children'

In order for pre-primary school teachers to play an active role in the effective
implementation of the objectives of pre-primary education, personality traits
are highly required for effective performance of his/her role in the classroom.
Teachers' personality that would help to promote certain responses from pupils.
They motivate, direct, formulate pupils' reactions in the classroom learning
situation. Teachers of pre-primary school pupils are faced with many challenges
because the personality development of pupils at this stage is still immature and
at this level of education, they need warmth and friendliness on the part of the
teacher as these have a great effect on their learning.

It is expected that the teacher would create an enabling environment whereby
he can communicate with the children effectively and friendly i.e. passing the
messages across to the pupils cordially which may include respecting their
feelings at different times. He has to spend a good deal of time explaining things,
talking to them, be a good listener and ensuring that the pupils understand what
heissayingand doing.

In order to surmount or cope with the mounting challenges associated with
children of the pre-primary school, the teacher should be energetic and
physically fit, patient, kind, caring, loving, and firm. He should be able to
understand the child i.e. has good knowledge of the child's mind and how it
works. The teacher must be patient with the learners in guiding their activities
and behaviours.

Possession of Sound Professional Knowledge: A good nursery school teacher
that would contribute meaningfully to the effective implementation of the
objectives of pre-primary education should be someone who would have insight
into children. He must have a foundation of knowledge which is fully backed by
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anintellectual understanding. He should have acquired foundation knowledge in
educational psychology, sociology, history of education as well as the philosophy
of education in his Teacher Education Training (Marcon, 2002).

There is an assumption that teachers' practice will be based on their
'professional knowledge' (Borko and Putman, 1995). According to Handal and
Lauvas (1987), 'every teacher possesses a "practical theory" of teaching which is
subjectively the strongest determining factor in her educational practice’ (1987,
p.9). This prompts the asking of questions about where this practical theory
originates. The body of literature on 'professional knowledge'is large and diverse
with a range of strands that are not bound together or integrated in any
particular way (Clandinin and Connelly, 1995).

In searching for a manner in which to describe teachers' professional knowledge
Clandinin and Connelly (1995) chose the metaphor of a 'professional knowledge
landscape'. They felt that the expansive nature of a landscape adequately
portrayed the 'notion of professional knowledge as composed of a wide variety
of components and influenced by a wide variety of people, places and things'
(Clandinin and Connelly, 1995, pp.4-5).

Teachers in their study were identified within this professional knowledge
landscape, as largely spending time going back and forth between two very
different places: the classroom and professional, communal places. This was
problematic for teachers who felt that the formal language and the associated
imagery of expert competence that pervaded professional spaces was being
channelled to them through a conduit and were in conflict with their desire to
share stories about children and their learning experiences with colleagues
(Clandininand Connelly, 1995). The professional knowledge landscape illustrates
that teachers' professionalism is multi-faceted, crucially incorporating the role
and knowledge of the teacher as a practitioner and as anactive professional at
the cutting edge of teaching knowledge and possibly research. In considering
sources of teachers' professional knowledge it is valuable to consider Shulman's
(1986) domains of teacher knowledge. According to Shulman (1986) there are
seven interrelated domains of teacher knowledge that are necessary to be
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understood in order to teach: general pedagogical knowledge, a knowledge of
students and how they learn, knowledge of the subject matter, pedagogical
content knowledge, knowledge of other content, knowledge of the curriculum
and knowledge of educational aims. These domains of knowledge are valuablein
highlighting areas in which teachers may need to have knowledge.

Generally speaking, it is agreed that teachers are 'resourceful’, and there are
grounds for arguing that good teachers are essentially eclectic and pragmatic,
having the ability to glean the best from theory and practice to be applied as
needed (Bigge and Shermis,1999). Bigge and Shermis (1999) believe that part of
a teacher's professional knowledge is developed by teachers adopting learning
theories and achieving 'an eclectic compromise formed by selecting aspects of
opposing theories and taking a position somewhere among them so asto form a
mosaic pattern' (Bigge and Shermiss, 1999, p.2).

Meta-cognition of one's own teaching practice is recognised as a valuable source
of teacher knowledge (Bigge and Shermis, 1999; Barrell, 1992) as being a
reflective practitioner is valuable to improving teaching (Schon, 1991; Russell
and Munby, 1992). McDonough and McDonough's (1997) work revealed that
teachers who tried to analyse what they were doing realised that their planning
was based on 'layers and layers of assumptions, experiences and knowledge'
(1997, p.7). They had to 'dig deep down' to find out why they made the decisions
theydo' (1997, p.8).

In addition to being meta-cognitive about teaching practice, Bigge and Shermis
(1999) recognise the importance of understanding one's own educational
philosophy. They suggest that teaching is enhanced, and learning improved if
teachers are meta-cognitive about their 'teaching philosophy' in stating that 'the
ways in which an educator develops instructional techniques depend on how
that educator defines the learning process' (Bigge and Shermis, 1999, p. xiii). This
wealth of knowledge will equip a teacher well enough to cope with the varieties
of experience and queries of curious children and he would be able to work in
their best interest thereby, implementing their stated objectives.
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The achievement of the pre-primary school objectives calls for the service of
specialist teachers based on the realization that children need to be helped by
trained pedagogues if they are to develop their potentials maximally. It is,
however, worrisome to note the reports of using untrained and unqualified
teachers' hands to handle the pre-primary children's education. (NERC, 1980;
Eneasator, 1992; John—Nwosu and Okpara, 1995).

Fafunwa (1979) and Yusuf and Yusuf (2012) observed that the future or success
of educational objective depends entirely on the pattern of contents and
objectives of teacher education programme designed for the purpose. This
should be in consonance with the educational objectives of the pre-primary
education which should be centered on the development of learners and their

future needs and interest that would also facilitate their liking for school.
To address this, we need to address some pertinent issues, such as:

a) Theneed ofadequate teachers toimplement the policy;

b) The need for competent teachers to implement the
policy;

c) The need to train the teachers who would implement the
policy; and

d) Therole of teachers for the success of the policy.

In response to these, we constantly need teachers because the success or
otherwise of the policy should be based on the teachers-pupils' relationship in
the teaching and learning process in the various pre-primary educational
institutions across the country. Equally importantis the role of government in the
promotion of the processes that would lead to the successful implementation of
the policy.

On how to get competent teachers to implement the policy-the ultimate answer
is Teachers' Education and the role teachers are expected to perform (Olaleye,
2011). This should be laid on teachers' preparation, motivation and supply which
are required for the successful implementation of pre-primary education policy
in Nigeria. Teachers should be the human resource base for the managementand
control of the strategies action plan designed for the implementation of this
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policy. This would give rise to expansion in the provision of childcare and pre-
primary education institutions or nursery school in the country. It also requires
continued expansion of teachers training opportunities, especially at the tertiary
levels.

Education for the teachers should be a process through which teachers acquire
the knowledge of providing adequate care and supervision for the children while
their parents are at work. These require necessary cooperation between the
Federal Ministry of Education (FME) and its agencies to evolve curriculum
policies at this level of education of Nigerian children. It should contain contents
and strategies required for effective implementation of the policy. The National
Policy for Integrated Early Childhood Development in Nigeria (FGN, 2013) is a
necessary reference in this regard. Teacher Education should also evolve a design
for teacher's framework based on what teachers should know and do relative to
Nigeria's new vision and mission as contained in the National Policy on pre-
primary education. This will regulate proprietors and teachers' resort to
curricular of their choice as being presently practice in various pre-primary
schoolsin the country.

As to the issue of how we make teachers to implement the policy on pre-primary
education in Nigeria, training and retraining should be at the heart of Nigeria
education reforms with emphasis on the pre-school level. This aspect of
education has lagged behind in Nigeria educational system. Teachers education
should invigorate the status and professionalize teaching. There should be a
need for reviews of the current remuneration package and enhancement of
teaching career opportunities which has always constituted a clogin the wheel of
the teaching professionin Nigeria.

Regrettably, at present in Nigeria, employing unqualified teachers with low pay
has become a strategy used by many pre-school proprietors. This strategy is used
to make their services affordable to a great majority of parents and at the same
time to maintain a satisfactory profit margin. This should be discouraged. There
should be legal instrument and authority to control and to determine who runs
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and teach in our pre-primary schools. The capacity needs of the schools and their
management should also be addressed.

Further, there should be mandatory registration of all professional or qualified
teachers for the policy on pre-primary education. At the moment, this power has
been vested in the Teachers' Registration Council of Nigeria (TRCN) Act (2007).
The TRCN has so far been adjudged to be ineffective since it has not been able to
successfully address the numerous problems of teachers and teaching
profession in Nigeria. For its effectiveness, there is a need to re-examine of its
status quo in relation to its performance on behalf of Nigerian teachers since
teachers' role and function is desirable to the successful implementation of the

policy.

7. Teachers Functional Approach to the Implementation of the Policy

This addresses the question as to what teachers should do to effectively
implement the policy on the pre-primary education in Nigeria. It should be
conceptualized in the context of teachers' attitude towards the pupils and the
subject matter which are crucial for consideration. Teachers are at times referred
to as persons who impact knowledge through interaction with the learners. The
process of interaction should effect a change in the learners and the change must
affect the welfare of the society. Awoyemi (1986) and Olaleye (2011) noted that
the task for identifying effective teachers is important for effective policy
implementation. In addition, professional qualification of teachers was found to
have better effect in the utilization of available instructional materials essential
forteachersuse.

Teachers functional obligation should be the enforcement of such changesin the
learner and consequently upon the welfare of the society. Based on his
professional callings as noted by Jekayinfa (2009), the teacher knows what to
teach whom to teach, how to teach and what type of instrumental materials to
use. Therefore, he or she bases his teaching and learning selection on purpose
that has relevance and adequacy to the learners and societal needs. In respect,
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teachers experience and professionalism rather than sex difference have been
adjudged as teachers' variables that could affect positive change in teachers.

In order to function responsively and responsibly in meeting the objectives of the
pre-primary education policy, teachers need effective use of any resource
material in teaching. The teachers' resource material for teaching should include
all the materials from the learners' community or environment (Lekamge, 2010).
For example, old plastics, pots, food items, rock samples, animals, birds, insect,
plant, leaves, flowers, etc. Teachers should explore modern knowledge in the
field of Information and Communication Technology (ICT) in passing wide-
ranging learning experiences to his pupils (Sriyananda, 2010). The use of Audio
instrumental resources and personnel should be the bases for teachers'
instructions. These include a wide range of instructional materials from which |
teachers learn to choose the ones that appropriately suit the knowledge he or
she wants to impact on the learners. As stated by Bronson (2003), teachers use
ICT to increase the quality of instruction and make teaching and learning more
meaningful, effective and more functional to the learners.

Teacher's functional approach should be laid on both methods that could
produce a highly motivated, conscious and effective teachers and learners for
this level of education. There should be an ingredient that would further
encourage the spirit of inquiry and creativity in teachers as well as in the learners.
This should help teachers and learners to fit with the social life of the community
and the society at large, which should, in turn, facilitate their commitment to
National goals. Perceptively, the teachers can apply instructional materials to
develop the effective, psychomotor and cognitive domains of the learners in the
pre-primary schools in Nigeria.

8. Teachers' Constraints

Policies as opined by Owelewa (2008) are consistently mounted by a desire for
change as eagerness for transformation and consensus search for progress and
development. At the level of pre-primary education, teachers' constraints to the
implementation of the objectives of the policy in Nigeria include:
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i. Poor official commitment by Nigerian government and relevant

stakeholders as the necessary facilities such as materials (that is
educative materials such, textbooks, instructional materials) that should
be the basis of education programme needed by the teachers are
inadequate or not available (Owelewa, 2008).

ii. The structural weakness for monitoring, evaluation and supervision

involved in carrying out the educational programme (Orebanjo, 1981).
iii. The curriculum contents that failed to effectively inculcate the cardinal

goals of traditional education would definitively constraint teachers'
efforts to develop respect for elders and those in authority and develop
character of the young learners to conform to Nigeria values and socials

norms (Omolewa, 2008).
iv. Government capacity for developing pre-primary education is still very

limited while the demand is increasing across the country, this causes low
motivation on the part of the teachers for effective job performance
(Orebanjo, 1981).

Lackadaisical attitude of government towards the training and retraining
of teachers in the relevant skills and knowledge for this level of education

isa constraint to teachers' performance.
i. Instructional materials, audio, visual and audio-visual resource materials

are inadequate or not available in the pre-primary schools (Omolewa,

2008).
vii. Lack of political will to take a firm decision on teachers' welfare or

condition of service package to which reinvigorate teachers'
commitment to the performance of their statutory duties (Omolewa,

2008).
viii.Influence of hostile stakeholders especially the private proprietors of

Nursery Schools that are left unchecked.
ix. Lack of education requirement such as seats and sanitary facilities that

makes the physical environment of uncomfortable and unfriendly for the
learners. This includes the inadequacy of textbooks and other teaching

and learning materials (Orebanjo, 1981).
x. Problems of admission to professionally train and develop the teachersin

our various universities have negative effect on the development and
growth of pre-primary education in Nigeria (Omolewa, 2008).

V.

<
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xi. The collapse of public education system which brought about the
resurgence or explosion of private educational institutions. The
abdication of responsibilities on the part of government and the
educated elites who were at the centre of policy formulation has adverse
effects on qualified teachers' job opportunities as there are few public
institutionsforpre—primaryschoolteacherstoteachthecountry(Yahaya,
2008).

9. The Way Forward

The Nigerian society is witnessing fundamental changes attributed to the pre-
primary education policy as pre — school education is being seen both as
desirable and necessary educational experience. The psycho — dynamic theories
place a lot of emphasis on education of children in their formative years (1-5
years). They contend that the school experience which covers these years,
influence the directives of child's cognitive, social and emotional development as
well as other motivation and formation of self — concepts (Blair et al, 1980). ltis
therefore imperative to find a way forward to ensure the success of a policy
desired for the need of a rapidly changing society. Teachers' role in the
implementation of the policy objectives and socialization process of Nigerian
children's development at the level of pre-primary education as contained in
Nigerian policy on educationis crucial.
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Figure. 1: Model of Teachers Roles as a Way Forward
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tomest ts stated

- objectivesof the
objectives;

policy;

Solvingproblem of the
short fall in Teachers’
Education, Training and
Retraining of teachers
required for the
implementation of the
policy;

Strong commitment of Local,
State and Federal

University academic programmes

that would professionally train and
develop the teachers in the government to facilitatethe

Faculties of Education to handle implementation of the policy
pre-primary school children; is equally essential.

Source : Author's Construction

10. Conclusion

The National Policy on Education (FGN, 2013) recognises the imperativeness of
pre-primary education as adding to the cognitive, social and emotional
development of Nigerian children. The objective of the policy is an indication for
a search for change in transforming the individual and the society. It also shows
the government's eagerness to use education for the purposes of societal,
individual and national development.

The examination of teachers' role in the implementation of the objective of the
policy on pre-primary education is recognition of teachers' contribution to
bringing about the desired changes and progressive national development as
required in the policy objective. This no doubt encourages teachers to perform
mandatory roles. Teachers' mandatory roles can be used as a paramount for
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developing a better approach for successful and effective implementation of the
policy on pre-primary education. These are not without implications for the
teachers, the government and the stakeholders as examined in this study. The
teacher's constraints are identified and the way forward is proposed to ensure
that teachers' role in achieving the mandates in the objectives of the policy is
successfully implemented. A strong commitment of the Federal, State and Local
government to facilitate the successful implementation of the policy is equally
essential and required.
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Abstract

This study examines the teachers' role in the implementation of the
objectives of pre-primary education policy in Nigeria. The objective is to
draw attention to the collaborative mandates ascribed to teachers to ensure
fulfilling of their obligations in the successful implementation of the policy.
This study addresses the educational and social relevance of pre-primary
education in Nigeria, especially with respect to cognitive, emotional and
social development of Nigerian children. This study is a narrative study. Data
used in this study are collected from the secondary sources, such asprinted
text books, websites, newspapers, various published and unpublished
articles about pre-primary education. In view of its societal relevance, this
study advocates for a desirable and necessary educational process and
provides guidelines on teachers' preparation, supply and motivation which
are desirable for ensuring successful implementation of pre-primary
education policy in Nigeria. It also identified teachers' constraints, show the
way forward to ensure that teachers achieve their mandates in the
successful implementation of the policy objectives. A study like this is
relevant to the understanding of the objectives of pre-primary education as
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