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As nr:nr,m: _mm:.: m:m mm:c*mnno:ﬁm:wm ofthe moﬂmJ‘.;

they learn which attributes are to be linked with
their own sex and hence with themselves.- ‘Adults
in child’s world are said to rarely notice or remark

complimentarily on what W.nosmmamwm&..wm&aww._

inappropriate, e.g , how mqgmmﬁn_ E ortww
nurturant a boy is.

Similarly, the child leams to evaluate his
adeqyacy as a person, in terms of the gender,
schema, to match his Emum_.m:nmu,_mznw:wnm.
behaviours and personal attributes against the
prototype scored within it. The gender schema
becomes a prescrif tive sw.ndard or mﬂﬁ? mb& mmﬁ
rstzem becomes, its hostaga.' -+ I

The present paper examines: roi.mmx _...o:_w
‘orfentation pattern takes-place’ and vuo Oum_m.mw

__? g A i : [ :

Human Gm.ﬁmm are no doubt born with certain
characteristics, that can be said to separate them:
fromn the other animate species of the planet, and!
from each other in specific ways (Condry, 1984)."
Human beings are alsb‘labelled on two sex or
gender poles: girl or boy, man or woman, male or'
female, masculine or feminine. The mere mention-
of any of these words conjures up different mental
images and pictures, usually on the basis of the’
belief(s) and stereotype(s) held about what makes
up a sex and gender in any culture. Omﬂamn is mﬁ?
which seems to divide the human species 302

nou.ﬁmm,m:\535:Em=v~mxn_:m_<mmbarxrm:m:e.n
categories. Bl s e

In every culiure, some social roles are Emwﬂ.‘mn
by males and others by females. Itisbelieved that’
no culture of either the past or the presentis, or has’

go?ﬁ.ﬂn m» Gnﬂ—f%

et.:_]?r Lo

MORNIAN JOURNAL OF 85.459 BRVIHATION

- e d

uu..— of o:amn-no_m
aw:mnub:w:oﬁnfi—g Ltmiuc::—.m in" which
occupational and ‘social”roles are sex-typed,
individuals are believed to commonly ascribe to
themselves, throughoutthe course of &m<&0ﬁ§m§
certain gender-appropriaté attitudes, values and
behaviours (Condry, 184). This probably explains
why psychologists rm<mﬁ.mc ad that diff_. _.."lation
according to gender is more than ordinary
biological programming but includes other
ascribed socilal behavidurs, attitudes and inter-
personal relationships (Esonand Wilkinson, 1975;
Ho:mmiwa and Scott, 1976: Rothman, 1978).

“  The is also the mamﬁﬂm:” that mm:mmn-no_m
stereotypes mu_m% an important role in the

“'often than :o& the: socialisation process for females
‘is gerared ﬁoiﬁdm their Future role(s) om wife,
“mother mbm-muonﬁgmrmn .ﬂ.:m wmunm—uzo: ncr«.
Aacross’ most nEz.:.mm.w.

3o >u=o~nm uoﬁn"w_vnnnmmnhOﬂwnncmm n::cnmms
m:-n alwoman's place'is in the home. Thus, for

g i wa e sad bapdlamte L - ikl

*ocations; Sewing, nursing and 'the like, were

.w ~thoughts to be Em best she could do. If she does

something else apart from the ascribed roles and
vocations, the thinking is, "she 's not doing what
she's supposed tobe doing." In fact, Britain,which
is among the few nocbﬂﬂmu of the world that have
had women Heads of State, even one who served
fore nine years, and made history as the country’s
longest serving Prime Minister was as late as the
middle of the last century, so stereotypic about sex
roles that women were riot admitted into British
Universities. When eventually they could, they
were notallowed tositthe qualifying examinations,
which meantin effect that they could not graduate.
After the graduation battle had been won, women
had another hurdle to cross; they could not gain
employment ‘because 'nobody would employ a
woman! (Onabamiro, 1980)."

. To buttress the above view point, reseachers
mcnw wm >nm5mr ﬁoq&. ﬂorn? Tomlinson, and

caid e

[EET ....#tm ﬁ._“w {
FER

socialisation’experiences 0f many females. More -
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S America)’ In

- several decades. Ironside went ”oa‘_ﬁ note that

- factthat womien 45" group eam fewer doctorates

LRSSy

I

Keasey (1980), Grouze and Nadelman (1980); have
suggested that gender and its ?nnogvpamn.,.
socialization may affect the orientation of females,
their career and life-goals. Within the Nigerian

-culture, the soclety has not been liberal enough to
produce a female Head of State.. However, the
soclety is gradually changing its conception of.
whata female is, whet she can do, and how far she
can go. This no doubt accounts for why, since the
nation’s independence, more females have been .
gQing in for university degrees. But then, itistobe’
noted that even within the realm of academics,
there is a “suble” limit'to how far, women W:_wa

allowed” togo, because m?:::nm_w«mmimzoaw:a "

the psychological effects that the restrictions

*UHOQCOQ. ‘ i T _ g". .._\. . : ._‘ "h,.ﬂ
_, ;However, this situation is not peculiar to

S b L b

1982) noted that In "

S T ST D R v b org 2 g o4
fimerica, Inspite of equial Spportiinlilasis
country, the 'position” Oﬁ&oﬂnslrﬂwﬂ% ernics):

appears to have changed very ::_‘_F_ over the past

L P 10

[ 1y

7

oo

‘Nigeria Forexample, Ironside'

R T R

while this may be ﬁmw_nﬁnﬁ_w,nHw__mN_nv_ﬁbmﬁ by the,

than men, there appears to be more fundamenta] -
barriers, as well as differential soclalisation,
o¢ upationalstereotyping and male traditions and
values, which are prevalent in higher education
institutions. _ : Be b
For  this ‘teason, an alternative
conceptualisation was’thought necessary (Bem,
1974). It was proposed that an individual could at
the same time, be both “masculine” and feminine”
in terms of cultural behavioural characteristics.
This was termed psychological androgyny. Thus,
for over two decades, now’ the study of
psychologicalandrogyny hasbecomea major focus
of research In many parts of.the world (Lenny,
1991), AP e s f Tl Rt

. LE

7't Awomanwhols nmwn:o__mm_nm:w.m:m»mmwwocu.

SR TR B N AT T S
wRSychology.; | This'is es

In spite of the foregoing, some women have
made the choice of ‘going in for academic careers
and professions “deemed” not for them and have
succeeded there in.” Thus, it appears that
classification of people on the basis of stereotypes
may-sometimes prove.to be inaccurate. In fact,,
stereotypes canbeviewed asstylised exaggerations!
of women (and men) thatare assumed to reflect “a.
grain of truth” (Unger and Slitter, 1974). If this is |
noted, then there will be a better understanding of

,sex role identity among women and career choice.

~Human nature differs,.and this applies to women

too, especially as regards their sex role orientation
and their career choice, '+

Finally, it must.:be -noted that the

“understanding” of human nature, behaviour and

ctions a,.:w«nw:nwmrmn. oncern .in.any, field of

ﬁ, b i g = e AT |
eclally;so'lf one' would

i;agree with the suggestion:of O’Leary (1977) that as

psychology moves toward a beffer udératandin g

of women, it has the potential to move towards a |
.better understanding of human kind * ‘

ok g wen e nesbie desieas . )

Theories of Sex Role Development

The Paychoanalytic Theory

Freud hypothesised that psychological
differentiation between the sexes begins between
the ages.of three and five. At this period, |
Identification is said to occur with the same sex
parent. The formationof the super-egobegins. The
super-ego includes idealised standards of
behaviour. The development of masculine and
feminine deal standards results in the behavioural -
rences between males and females. While |
Identifying with the same-gex parent, the child:

internalises social standards of behaviour from the
parent. The girl according to Preud tums to the,
father because of her disappointments with her!

Boc,.nw.‘uh_.n because of penis envy, her own oedi pall

. : I

<<l may not be stéreotypical.in behaviotir* To ‘that - ".complexthus results, Femaleshoweverarebelieved!

T Ty S

extent, a woman may not feel'out of place/’if she
finds herself doing what she, as a woman is not
‘supposed” to be doing or being where she's not
“supposed” to be; like being in a male dominated
profession, of which university academics is one.
Rathers she’s flexible and may not use genderasa

e B TS e = Tty

to never resolve:this:conflict, because of this, thy

TR MR

famale superego is saidto be weaker than that of .
the male (Freud, 1950). - ~
However, of note is that various studies on th
theocy of penis-envy has disproved rather than
prove the theory (Bardwick 1971; Kreitler and

“foc 5 of control” in behaviour,

—_——
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" Kreitler, 1966).
There is also the contradictory view that the
emale superegoisweaker than the males and that

L_I a child’s identification with his or her same - sex
arent is a crucial determinarit of sex typing
Kmmnowu\ Jsa?n_w: HSS mrmnzm: 197530 |

The Social - Learning Theory

The social-learning theories propose that
reinforcement, imitation and maodeling are
important in the acquisition of gender appropriate
behaviours. The parents, who are the social agents
help shape the child in various ways. positively

.,..BE?FSMQ?:E_ Uiiicc?m:a ?::.._FJNEQ.A
that are unacceptatle,
_ « Social- mmmﬂ:_:mmxv_._:.__:o:mmon."rmqngc_m_:o:

st 4580

+of gender-appropriate’ behavisur centres on ‘the
J,m,o}nm?omcgm:ﬁ:ono :.::E,Zm_muw:.:m mmﬁonn_

_3:.&_0: an::_._.n,_:o: takes _u_m:.u. “Tb thé'Sbcials:

AL b & el
& :va mﬁo:n__m are
f.,n,._:._.oa ”r_.c:.r: c._aqzqo io:E_n..:_wm,«E:._m_.mm_

tion” of: AE:@ modelss .ﬁgm E%.E%?
. m:?Ems_.,_:? 196 R .mr, (1970 fﬁ;&
;?2:?:9.._AE%.,ﬁEJ‘. st f.ﬂ:u..:.m:wmmo: lm_wo:
“direct positive reinforcer ient,“Father jcw::qc
_ reinforcement s Bmam._ e of 'Some ‘alsb hold
7 .9:392:3, view ?:.::... ..33?3:0: that children
_:. more likely to _3,3:.. the caruc_o:_._ of the:
same-sex parent. !
Furthermore, correlational studies fail to reveal
consistent similarities or behaviour between child
and same-sex parent. It is suggested that it is the
. sex-typed attributes of the model, not the model’s
per se that facilitates the adoption of gender role.
FEvidence also scem to suggest a critical role of the
opposite - sex parent in the development of sex-
types behaviour through reciprocal role learning
(Maccoby Jackline, 1974; Stein and Bailey, 1973).

_ striving to comprehend and organise his world.

Another criticism is that the social learning

theorists treat the child as a passive recipient of
: environmental forces rather than an active agent

On this, Bem (1983) noted that the passive child is
inconsistent with the common observation that
children themscives, frequently construct and
| enforce theirown version of society’s gender roles. -

o

She further analysed that, it is “inconsistent” with
the fact that the flexibility with which children
interpret society’s gender roles varies predictably
with age. In one of her reports, for example, 73

percent of the four-year olds and 80 percent of the

_ nine year olds believed quite :mx%:e thet there

should be no sexual restrictions on one’s choice of
occupation. Between these ages, children held
more rigid opinions, withthemiddlechildrenbeing
the least flexible of all. Thus, only 33 percent of the
five year olds, 10 percent of the six year olds, 11
percent of the seven year olds and 44 percent of the
eight yeay olds believed there should be no sexual
restrictions on one’s choice of occupation (Bem
1983, Damon, 1977). It would appear therefore that
a child’s environmental experiences and
+intelligencecan Em%m»m inthe mnmEm;_o: ofgender
_,_uﬂr.,.SoE.. GFmiy : ,.

m...om::_qn Um«.m_omu mental ..;no:m”m :

Td*the cognitive| :Eo:ﬂ a child’s ability to
%&_:mwmmm_m_:m Between mn..:an_. rolesand tocategorise
.mrﬂﬁw&m_w, Fherselfas s ..:;m\ female Precedes, rather -
mo:oi_ dentifiéAtion. On the basis of physical |
n<&c ¢, and sex diffcrences in clothing, hairstyle,
‘and other characteristic activities a child develops
“the conception of his or her sexual identity. Once
thishasbeen made, itbecomes reinforcing tobehave
in'a‘manner pﬁﬁnov:im for o:n.m sex roles and to
imitate same models.

The cognitive theorist would like us to believe

fromuniversal principle of cognitive development.
That, as children work actively to comprehend
their social world, they inevitably, according to
Lewis and Brooks - Funn, (1980):

labelthemselves...and
determine that there are alphas

and betas in the environment.
Given the cdgnitive-motivational
properties of the self..., the

child moves towards other alphas

. and away from betas. That is, it
is the child who realizes what
gender he or she is, and in what
behaviours he or she should

s

0 b rofbiin tie
[T

that sex typing follows naturally and inevitably -
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Kohlberg (1966)

Basic self-categorizations determine
valuings once the boy has stably
identified himself as- male, he then.
values positively those objectsand acts’
consistentr with his wm:ao,_..wamzz_*
(P.89),

Many have criticised this view.'Forexample, Bern
S.Mm.d was of the view, that the 5033\..?:1. to
explicate why sex will have primary ‘over other

potentialcategories of the self such asrace, religion,

or even eye color. She went on'to’ say ‘that the

question of whether and whyl! sex has cognitive
. . . bop ety T i 10 TS LR S T T

primary is not included” Within “{ife bolinds" of

cognitive developmental :F,c_,_w.. SEE § TS

P g
£

i i ]
To understand why children become: N

e e i la e s

Fin e

and why children cométd diilizaGox i
particular as a Qf.:i:w principle
(P.602) _

Another eriticism of _A:_G..,.ﬂﬂ.m,:‘cﬂé‘ relates
to the proposition that the acquisition of gender
rdentity is congingent upon mental maturity. The
argument s that if thisis so, then younyg children
who engage in sex-typed behaviour should hive
more knowledge about sex role stereotypes than
those who do not. This is howoever said not to be
supportedempiricatly. Moreover, the theory does
not explain how particular sets of sex-typed
behaviours are adopted ﬁ?:.nro_u% and Jacklin
1974). . _ o e, e
In view of the Mlaws m::ﬂ.q?f.ﬁ in _rn‘nv,ﬂ:::«q
theory a more integrated cognitive model was
proposed by Block (1973). i

To Block, sex-role definitions represent a
synthesis of biological and cultural foreds, this is
modified at :E,_:%S&F,__.m_ _.‘,.hr\.n,%_..@,mﬂﬂwa.m:Am_mmm.
cpo development. The concept of gender istoo
sophisticated and irrelevant {o the infait at the

set Fm:.._ by society.

sextyped ralhérthen, say y_p.,..vﬁ.v.?%w, oy
©ocityped,we still need :u_,_;d sorytha e

: e L N RSB Gt - i

mxﬁ__n_:%.._a;Emmcm:E.@:nm:osc;o.}. i

- maleness. - oo : SRR

1 : madidons. b .x-:. r..-.:._. m..s
Rl vaonstions aboutigender and ‘1o

ly 7o labe Cgirl” Tor boy " differentially. It ?,_
not until the same years later that sex-role!
stercotypes are established and the culturally:
approved maleand femalebehaviours in any given
society are adopted. Then boys are encouraged to
control the expression of emotion, and girls to
control the expression of aggression. Maleness or
femalenessis thenestablished. The internalisation
of social values and norms however, does not
occur until ‘the n,ormmm.mzzccm,m;mm. when the
individual'sown <a_,:mm.=qmv<nmm_:naumﬂ_.:,.::amn

i

f

Gender - Schema Th ory s ;
Gender Schema Theory incorporates features ' of

Ly ; T c
nrnnom__: ive n_n<n._o_u§._m:~=_u:a thesociallearning

accounts of sex-typing. Gender Schema Theury
proposes that sex typing derives in I rge meastire
from gender schematicprocess from a generalised
readiness on the part of the child to encode and to
. E.m.,..m_mmﬁ.wc._‘c.mmg:Cﬂ.._,m:n_:a:ﬁ informationabout
5 _memmmmﬁ.wmm;wmwﬂwm culture’s definition 'of

A uw_:..:S isa cognitivestructure, a network of
association that organises and guides an
individuals perception. A schema functions as an
anticipatory structure, a readiness to search for
and to assimilate incoming information in schema
relevantterms | Bem, 1981b). Gender schema theory
proposes that the phenomenon ol sea Ly ping
derives from gender-based schematic process [rom
a generalised readiness to process information
and sort out attributes on the basis of the sex-
linked; association that constitute the gender

schema.  That is, not masculine and terminin
categories, or “equivalent classes”, regardless of
:Sa.:mamsnmc:.._e.mlnq of dimensions unrelate
- R I T =fit
togender. . T

,ﬂr,w_w“:Q:m:rm..nmﬂam_...mbn..zwx_:_nnu_m_..ﬁ
placed into a feminine category, and items lik
“assertive” and “eagle” into a masculine category

.mw:ﬁn_u,,r:.:.mlﬂnioqr

e Rl

{:The;

_
~ Invicew'of the socialisation experiences of female;
a Eo.d..._:wﬁmw find herself faced with may choices

i
i
i
{
:
i
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- much’a "cholea” could be likened to the choice a
soldier is faced with at the time of battle. In
-, deciding whether to expose himselfto the dangers
~of battle, the soldier may well reason that he is
‘personally better off by avoiding the dangers,
» regardless of what his colleagues do. To be
_acceptable to his comrades however, he may join
~-the battle and face death (Da wes, 1980). So also, a
‘woman, being pulled by different societal forces,
may well reason, that she is better off doing what
she wants to do, and thereby suffer “rejection”
because of her deviancy from" the norm, ' or
alternatively, she may crave for "acceptance”, and
. thusjoin thenormbyv conforming to the .m;dmmh,u,_@ﬁn,..,\_
Some others may seek a so¥t of “mid-way” néithet"
"here nor there”. Such a woman will at some point
in time, behave stereotypically, and at other'time,

<= refuse to conform. Thus, she may not suffer "total
ST TR U bptaa ek b i B NIRRT B o] A
:"ﬁ,...m ction”,and at the's B‘a._m{mnnnﬂﬁmv_ﬁ_"o»‘on._n.l
4 B, 1 2 S ;s

. 1A IR R Ao O Sy et a ST T YDy
exible behavioural womin may s;..=_ behave!
R Bl o o skl

_..E.sz. ,_L...__;_
= wuwnro_ommnm_&mﬁo.a:mo:_,..,._u::mncma:nn_:c_nu
<48 and behaviour thereof i

711 Sexrole orientation, fear of tuccess, fear of failure
| 9 and otherdispositions resill ng from thebiotsocial
r level (1st level) will interact with the second level

. before one gets to the third level whete one would
E-v have made a decision and patterns of decision

would manifest. It is at this level that one would

#°7 havebeen able to resolve any and all conflidts that "'

may have arisen at the first and second ‘lévels.

E Thus, at this level, one would have been hble to

; ]
Fignre 1: Nex,

' . R - Secial .o.n_u;w .

i uan.o-.-no:oal..von-o:..,.-“ _ .T
(SED) Ll
tBo”) / : ~ .
B ™ Order. L . i
Ses and ///. Sl
other, organhmic .tT\_
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- equally determine things like job satisfaction, etc.

17 While thi'social variables, including such factors
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decide on one’s professional’ liking and career.
Thus, one may, allbackground factors considered,
be able to move into a gender inappropriate

_uno*.n.mmmo: but which one is endowed for, or one -
may choosea profession ,ru:mmm:am»mmnﬁovnim.
For example, women engineers and men nurses.
At the final stage of the sex role model, there
will be manifestations of all choices one has made
hitherto, the personality would have been formed.
Thus one’s behavioural pattern can affect
several aspects of one’s life. For example, it can
determine one’s choice of career, it can affect how
one responds to one’s euvironment, which could

“i. Asconceptualised in Figure I, an individual's
seX role identity ‘begins and is influenced by
different biological and social - factors. The
biological variables relate more to that which is as
a result of contributions from one’s family gender
nd8ne’s gwn sexand intelligence amon gstothers
like age, socin-economic. background, having
literate orilliterate parents can influence one’s sOX
role identity, for as argued by Mowaiye (1995)
belonging to the higher echelon of the socio-
economic ladder may influerice one to be flexible-
as regards gender stereotypes. Other factors
belonging tothe social organismic variables include
having a supportive home environment which
could be in form of one’s parents, guardian or
husband and a‘loving home. All these factors |
could be influences and may determine how T
flexible one is in terms of gender role behaviour. 7
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POS Feor of success, DOR Mirk order, SEN Sucin-cconnmic background, FSP Field of specinlization, JNS-Job Satisfaction, SRO Sex rale arientation,
FAM Feminine. androgynons, masculine, F.N-¢f M - Feminine, non-conforming masculine E. Personality
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w0 As obsarved in .Em.r.:?a.mﬁ.o‘..u.omm&:m. tors,,
" interact with other ¢ultural factors to influenc
one’s world and would bogin to determine things:
like one’s self esteemn as well as affect many other

l_. TERS 1a: _ o '1). Psychology’ of women. New
things. If the decisioh’one has made at the third] g v York: Harperand Row. | [ 1} e

7 plage is right, all things considered, thn onerwilz Aeinclie e e ihiosigee of fedely el

) axHibit and resmamd hos S T saep oo beyrts | Caiaeinforcement’ contingerniciesjon the ‘acquisi-
e xhibit and nmmwos_m.w ap wcﬁﬂmw.m_N.W H_un.%mxm‘nﬂmupm.wh 1. nmm.:a:.ﬁ ow..u“.“j._q._mw‘w:c wresponses. fournal . of . person-
‘F'one has made a wrong decision at | <mH.5nmnrM . @ e

may be oneisendowed intelligently butas a result”
! the level of education of one’s wm_,mwﬂm and other
cultural constraints, one feltcompelled to goin for -
A career that is culturally gender appropriate, one
may figd no satisfaction in such a job and one "
would always feel miserable on the job. Making
the right decision at level three is therefore very
unportant. Especially one thatanindividual knows

. :onm::cmi__g.,owmmw__mSerm _.:mmbwbmo:",om
life. . iy

Conclusion
The paper has examined varied factors interacting
with psychological factors todetermine one’scareer !
- choice and its affects. The ;b»mnmm:miww.,o?‘ﬁrmh.w .
- variouslevels were stressed and the mﬂmoqu.:wm,om.q. .
making the right choice was emphasised. :
The mind being a tabula-rasa at birth, it is ?
- wh tisinscribed at Birth that becomes imprinted |
Lppon __«a,.a_am._.,._?_m_m.q..m_:wm_ﬁw‘.ﬁﬁ_xmﬁ_mﬁﬁw_@
iactors interplay, to affett L‘._umam‘aw_.m,ﬁm,nmo.ﬁﬂw ;
‘make-tip, such factors include birth lorder] s6&162
- economic background inate intelligence and other !
-+ cultural factors. The personality make-up further
.~ influences decision pattern and career choice and..
... this equally affect, many other things like job!
© satislaction. Itis therefore essential to give a free!
reign to a girl without social prejudice as regards
gender roles for her to put up the maximal output
she can academically and professionally, It is:
equally important for a girl to understanc the
forces working around her to be able to make the

choice that best suits her own unique person.’
o 28
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