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OL TEACHERS! VIEWS ON THE INTRODUCTION AND IMPLEMENTATION OF INCLUSIVE
EDUCATIONIN OYO STATE, NIGERIA
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rete of illiteracy especially among children with special needs-in Nigeria led to the adoption of Education
FA) which emphasizes inclusive education. This study therefore investigated teachers™ views on the
nand implementation of inclusive education in secondary schools in Oyo state, Nigeria. The study was
riptive research of the survey fype. A fotal of 270 senior secondary schoo! teachers from six Local
nts-in Oyo state were randomly selected as sample for the study. Researcher-designed questionnaire
a4 to coliect data. Four research questions and two hypotheses were raised and generated fo guide the
He four research questions - were answered using mean and standard deviation while the hypotheses
sted using t-test and ANOVA. The results of the study revealed that senior secondary. school teachers
ositive views of inclusive education (mean = 3. OG) teachers percerved inadequate. knowledge -about
& education, inadequate resources required for inclusion; inadequate in-service fraining for teachers-and
sis‘on syllabus coverage-as barrers fo proper implementation of inclusive education (mean 2.90). Also,
as 1o significant difference_in the views. of senior sécondary school teachers on the introduction of
sive education based on gender fisy = 1. 44 and- teachmg experiences Fr sy = 1.39. Based on the findings
e study, it was recommended that teachers should be adequately frained on the affective implementalion
clusive education since they already have posmve views of the programme, This can be achieved through

duction level 6f Nigerian citizéns. The high rate of iliteracy
cation is a social service and a transformative aci  among Nigerians:led to the adoption of Education For
s fundamental to Individual and national Al (EFA). An attempt o bring the mission‘of EFA inio
lopment. Education is the process of facilitating  reality advocated for inclusive education as stated in
aming, or the acquisiion of knowledge, skills, the National Policy on Education {FGN, 2013).

lies, heliefs and habits: it offers every individua in '

e, society the opportunity to acquire skills. and  Bryant, Smith and Bryant (2008) defined inclusive-
owledge necessary. for the development of the - education as. the practice of educating sfudents. with
cisty (Abibola & Abolade, 2008). Through special needs alongside with their peers (without

jcation, youths are being prepared for the special needs) in a general educational setting.
chaﬂenges ahead since it nurfures personal growth  Children with' special needs include the following
‘which iluminates in the development of our categories: visual impaired, hearing impaired, physical
‘communities. Hence, the Importance of education o and  health impaired, intellectually  disabled,
fndividual and to the nation &t large canniet be over-  emotionally and behaviorally disordered, speech and
mphasized. ' fanguage mpaired, learning disabled and the albinos
_ _ (NPE, 2013). Inclusive education is a process of
‘With the high impact of education to both. individual ~ addressing and responding to the diversity of
nd national development, illitefacy s one of the  educational needs of -all children, youth and adults
‘problems challenging many developing countries of  through increasing participation in leaming, cuftures
e world including Nigetia and has continued to pose  and communities, and reducing -and efiminating
threat to many of such nation. Obani (2002) stated  exclusion with and fom -education. It is an act of
1hat children who constitute the larger percentage of  strengthening the capacity of the educational system
iteracy are.children with special needs. These sels of  to reach out to..al leamers and can thus be
eople are - marginalized group and are usually  understood as a key strategy fo achieve education for
scluded from fegular schoals: which in turm lead to all (UNESCQ,-2008). 1t is the education that caters for
scrimination among members of the cammunity. The  the need of every person whether with or without
rimination pragtices among members of the: special needs and 15 premised on the fact that the
ety made many children with-special needs to'stay  right to-education for ali is upheld.

of 'schoel which led to an'increase in the illiteracy '

I
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Including  students. with special needs in general
educational seftings.and particularly in reguiar classes

With ihelr peers without special needs will provide
them the opportunity to lsam in natural"stimulating.

setiings which may fead'to increased aceeptance and
appreciation of individual differences; And with his,

-every child would be valued as a member of the larger-

community (Ajuwon, 2008).Makirig education avaliable
for all will lead to economic growth because education
will enable- poor people to develop' their skills and
enhance  productivity, thus providing  essential
underpinaing for. economic: growth (Adedokun, 2014).
-Also, bringing students with and without special needs
ogether shows the younger generation that the
‘community is madé up of diverse grotp of people and.
hence, barriers 1o fiendship among students could be.
removed and imbibing in them the: spirit of cooperation
and team work;

“Inclusive education is put into practice in nations
where ‘school communities value diversification and
nurture the well-being ang Quality of learning of each
of the members of the society. Gamba (2003) pointed
out that.education eannot be for all untii it'is received
by all. Nigeria as & country has thersfore ensire that
every child whether with or ‘without spetial needs is
given the right to quality education by introduing
inclusive education whére ffiey can leam about the
societal norms and values; how 1o relate with other
community members bearing in mind that 3 key pillar
of education for all is the fundamental principle of non-
discrimination  and equalty  of  educational
Opportunities. Hence, inclusive edusation i8'a way of
combating discriminaion and achigving education for
all,

As stated in the National policy on Education (FGN,
2013), *Persons with special neads shall be provided
with inclusive: edication services in schools which’
normal persons attend, in age appropriate for general
education classes directly supervised by general
teachers”.Despite the recommendation of inglusive
education in the National Policy on Edtcation, very
litthe provision has been made to actively .involve
teachers. Hence. ‘this study  examined senior
secondary school teachers’ views on the introduction
and implementation of inclusive education,

Statement of the problem

Inclusive education is headad for social and, economic
transformation, waalth creation, poverty redugtion
employment generation and value reorientation as
well as meeting the ideas of the Nigeria's
'.transformatio_n agenda of education, Also, inclusive
tlassrooms need 1o take Care of clltural, intellectual,

of ‘senior ‘school tedchers’ on inchisive educat

physical, social and mental diversifies an
learners.But it is unfortunate that teachers who
observed to be integral in the Implementation
inclusive  education are rarely involved in
Tormutation and no training for the implementation
carmied out (gbokwe, Mezieobi & Eke, 2014). Tha
why curently in Nigeria, the intlusive educati ]
policy formulated by governiment has not been fargel
practicalized (Oladels, Ogunwale & Dafwat, 20
Thou the Federal govemnment of Nigeriais a signator
to many giobal declaration in education, yet Nigeri
are yet {o feef the impact of these educational refo
calied inclusive education as no clear guidefings are
given for its implefnentation {Desiree- & Fakud
2014); Consequently, the reform is  haphazan
pursued or in some cases oit rightly abandoned
time goes on. Therefore, there is need' to exami
leachers  views on  the introduction &
implementationof inclusive education.

The main purpose of this study was 1o examirie sen
secondary school teachers” .views on the introducti
and implementation of inclusive education in 0
state, Nigeria, Specifically, the study sought -
examine the: '

(i) views of senior secondary -schoo! teachar
on the introduction o inclusive education;
(ii). feachers” perceived barriers
implementation of inclusive education: :
{iif) influence of gender on  senior SCh!
teachers' views towards inclusive education; and
(v} influence of teaching experisnce on seni
school teachers' views fowards inclusive education

o prop

The. following questions were
study: '

)  What are the views of secondary sch
teachers  on  the  intréduction of

education?

{ii) What are the teachers' perceived barriers
proper implementation ofinclusive education?

(iif) fs there any significant diference ir the vig

raised- to guide

based on gender?.

{iv} Is there any significant difference in the vie
of senior school ‘teachers’ on Inelusive educati
based onteaching experience?

Methodology _
This study wag z descriptive research of the sy
fype. The population for: the study comprised
senior secondary school teachers in Oy state. Sir
random sampling was used t5. select 270 te

from six local govemments out of the 33 |
governments in Oyo stale. A researcher-desi
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duction-and Impiementation
uestionnaire (HEQ)was used  The HIEQ was subjectsd to face and content validity,
fionnaire Was made up of  Cronbach alpha was used to determine the internal
. B-and C. Section A was consistency of the instrument which yielded a
ata which include gender and  refiability coefficient of 0.75. Mean and standard
section B was based on  deviation was used to answer the research guestions
“the introdiction of inclusive  in which the criterion mean of 2,50 was used, implying
ection C was on teachers' perceived  that mean Score of 2:50 and above were positive
per implementation of inclusive views while mean score of less than 2.50 were
ion' B and C followed a 5-point fikert regarded as negative views. The stated hypotheses
v ‘Agree, Agree, Undecided, Disagree  were tested using iest and Analysis of Variance
§agrae. (ANOVA).

sis and results

Table 1. Derhographic Data of Respondents

Gender Teaching experience
Male . 140 0-Byrs- 108
Female 130 5-10yrs 78
Total 270 11-15yrs 45

16 &above 38

Total 270 .

‘What are the views of secondary school teachers on the introduction of inclusive education?

pie 2: Mean Responses of Secondary School Teachers. Views on the Inftroduction of Inctuswe

Education
ltems N Mean Sid Dev. Remark
inclusive education it properiy planned should not be 270 164 062 Reject

adopted as ‘an educational practice

The aim of inclusive education is to makeeach and 270 349 069 Actept
every student fee! foved and eared for

Inclusive: education will pave way for cooperation 270 338 066 Accept
and friendship among students with and without '
special needs

Inclusive education is a right of individual leamer in. 270 328 0.74 Accept
order to access quality education

Combining students with and without speciat needs 270 317 070 Aceept
in a class is a desirable educational practice

inclusive education should be introduced and 278 323 (.69 Accept
encouraged everywhere

Physically challenged students should not be in the 270 247 112 Reject
reqular class

All students should be given equal education 270 331 086 Accept
irrespeciive of disability(ies)

VR
-]
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Average Mean 3.00
Table 2 shows the mean responses of secondary
schoo! teachers’ views on the introduction of inclisive.  in ‘table 2 was 3.00 ‘which
education, From tahle 2, onfy ftem 1 and 7 had mean ' '
Iess than 2.50 while items 2, 3, 4, 3, 6 and 8 were
above 2,50, The average mean of all the ttems
Research Question 2

&

What are the _z‘eachers_".percefve_d barriers t¢ proper implementation of inclusive education?

Table 3. Mean Responses of Secondary Schoo/ Teachers
Implemeritation ofInclusive Education

Perceived Barriers 1o Froper

fnadequate knowiedge  of teachers on
educational practices:

inelusive education

incitisive 270 0.81
prevent.full implementation of

2. Combining students with and without special needs 270 2383 2.70
will affect the academic performance of Students
without special neads

3 Teaching generally Wil be siowed down when 270, 2.9

0.99
students with and without special nesds are in class

Lack of sufficient resources in the school to teach 270 3.33
students with spécial need is & probiem of inclusive
edugation

0.69

5. Much stress’ will be associated with plamning for 270 310 0.78.
iesson which involve students with and without special
needs

6. Inadequate in-setvice training for teachers about 270 .38 0.98
inclusive education has nothing 1o do with its
implementation

7. No sensitization has been done to teachers on howto 270 276 084
handle students with and without special nead

8. Accommudating students with special needs in my 2710 277
regular classes wil reduce the tale of syllabus
cOverage.

0.83

Average Msan ( x) ~

Table 3 shows the mean fesponses of seco (staternents on the bairers

school  teachers’ percetved  barers to proper  of inclusive education) in table 3 was- 2.90 whig
Implementaticn of inclusive educatiop. From tahlg 3, above thercriterion mean of 2.50. t ¢an be implied.
only ifem 8 had mean less than 2 50 while tenis 1,2, secondary school teachers Perceived inadeg
3.4, 5, 7 and 8 were above 2.50 which means thal  knowlsdge about inclusive  education, i _
‘most barriers against proper implenentation of fesources reguired for inclusion, inadequate.'fn-serv
inclusive. ‘education Were' accepted by secondary  training for teachers, emphasis or Syllabus: cover,
School teachers, The average mean of al} the items

ndary
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education.

isant difference in the views of male and.female teachers towards inclusive

15 6f Male and Female Teachers’ Views .on Inclusive Educafion

N. Mean SD df t-value p-value
140 104,70 10.49 .

268 1.44 A5
130 102.85 10.62

nificant

the t-test analysis-of male and female
‘on-inclusive education. Hence, s =
3ince the p-vaiue was greater'than the
nificance  (0.05), the corresponding

ypothesis 2

hypothesis. which states that there was no significant

difference In the performance of male and female

teachers' views on inclusive: aducation was not

rejected

¢ is. no .significant ifference among the views of less ‘experienced, moderately
p_en‘enced, .experienced and highly expefienced teachers fowards inclusive education.

NOVA Resu!rs of Teachers Views on Inclusive Educafion Based on Téaching Experfence

isive education based on teaching experience.
ible 5, Fiowy = 138, p= 0. 25, Slnce the p-
0.25) was greater than the level of S|gnmcance
the-correspondirig hypothesis which states. that
1o significant difference afong the views. of
experlenced,  moderately expenenced
rienced and highly experienced teachers towards
tisive education was not rejected.

dings.from the study are as follows:

Secondary school -teachers have posmve
ws of inclusive education.
Secondary  school teachers perceived
; madequate resources required for inclusion,
dequate in-service tralning for teachers, and
mphasis en syllabus coverage as barrers to proper
nplementation.of inclusive gducation,
There was ho significant difference in the
ws of male and female teachers. on inclusive
education.
Theére was no significant difference among
views, of iess experienced, moderately

adequate knowledge about inclusive education,.

Sum of squares Df Mean square F Sig.
464.47 3 154.82 139 .25
2949608 266 111.31
29960.56 263

hows the ANOVA results 6f teachers” views experiericed, ‘experienced and  highly

experienced teachers fowards inclusive education,

Discussion

The findings of the study Showed that secondary
school teachers have positive views of inclusive
education, Hence, they perceive inclusive educafion
as a policy that need t6 be adopted into our
educational practices i order t give equal
educational right o every member of the soclety and
avoid discrimination among children with and without
special needs. This finding cormoborates with the study
of Igbokwe, Mezieobi & Eke (2014) which found a
positive views of teachers on nclusive education.But
this is against the findings. of ‘Hussain, Ali, Khan,
Ramzam ard Quadéer (2011) which found out that
majority of teachers do not have positive views
towards inclusion.

Also, the result of the study indicated that secondary
school teachers perceive some factors to.be barrier to
proper implementation of inciusive education. Among
these factors are Inadequate knowledge about
inclusive education, inadequate rescurces fequired for
inclusion, inadequate in-service training for teachers
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about inelusive education, and too much emphasis on _
syliabus coverage. With the positive views possessed. . inclusive education into the syllabus so
by secondary school leachers, it is expected that train teachers-in-service. '

inclusive  education  should be adequately 3, Government  should  provide. nece:
implemented by teachers. However, teachers  human and material resources that. is require
perceived the factors fisted above to. b some of the inclusive schools,

factors militating against the proper implementation of 4. Government: should endeavor {o restructy
incliision’ in- schools. Hence, this finding agrees with  school envionment  to syit fnciu
Desiree and Fakudze (2014); lgbokwe, Mezisobi & standafds in order to meet the UNE
Eke (2014) and Okeke {1998} who found that out that global ebjsctives of inciusion,

the major barriers i implementing inchisive education
is lack oftrained téachers:

faculties of education in Nigeria shoulg ncorp
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