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For the overall development of the entire society. the importance of teachers cansn
be over-emphasized, because 1t has been established that there 15 no soiety thal can rw
above her teachers. If teachers are so significant w the development of 3 nation, theo e
questions are. who are these teachers” how are they tramed 1o be ahle to produce shudents
who would be sound intellectually, acquire skills and dev clop socially desirable behaywour @
the society” The answers 1o these questions constitite the main trust of this paper

Conceptual Clarification
Teacher education

Teacher education is an educational programme designed to prepare and cyulp
teachers with academic traming and professional skills required in the teaching-learmmg ﬁ
situation. It i1s a component part of an educational system. charged with traming
production of teachers for all the levels of education It helps to acquire skills .
competencies of teaching for the improvement in the quality of teachers for the

system. In consonance with the above meaning. Ipave (2000) in Adedeji and Bello « 200%)
defines teacher education as the process whereby the prospective teacher, pre-service tcacher
o develop

or intending teacher or aspirant teacher. is provided with the opportumity
cogniive perspectives, affective dispositions and psychomotor competencies whuch wall
endow him or her with the qualities. capacities and capabilities for teaching. Also Denga
(2001) opines that teacher education is the process of preparing or developing individuals
with the necessary knowledge and skills that will enable them to effectively direct learming
situations.

Federal Government of Nigeria (2004) has emphasized the aims and objectives of

teacher education as contained in the National Policy on Education as follows
a. to produce highly motivated. conscientious and cfficient classroom teachers for all
levels of education system.
b. to encourage further. the spirit of enquiry and creativity in teachers:

¢. to help teachers to fit into the social life of the community and society at large and to
enhance their commitment to national objectives:

d. to provide teachers with the intellectual and professional back ground adequate for
their assignment and to make them adaptable to any change situation not only in the
life of their country but in the wider world:

¢. to enhance teachers” commitment to the teaching profession.

Furthermore. Ukeje (1986) has also stressed that in addition to the objectives of
teacher education stated in the National Policy on Education. the teacher education
programme should aim at producing teachers who are able to
1. inspire the youth to develop national consciousness and sense of national unity.

1. inculcate in the youth the right type of values and attitudes for their individual progress
and for the survival of the nation; and.
ii. lead the youth 1o the development of their minds to the proper understanding of the world
around them.
If the above objectives of teacher education as stated in the National Pohicy on
Education are 1o be achieved. then there is need to examine the vital role of teacher education

programme in the production of teachers who are to impart positive social and moral values
into the learners.

¥
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economic development, and C1a.eng‘es ol national integration/ nation bynldmg
: > and other related problems. They believe that through education, the
sense o_f national unity, patriotism and loyalty can be transmitted from the older members of
the society to the younger ones.

The Nigeria Certificate in Education (NCE) and Bachelor Degree in Education (B.Ed.
BSC Ed & B.A. Ed.) programmes are designed for the training of teachers in various
disciplines, dedicated teachers who have appropriate knowledge . skills and attitudes that
would facilitate €asy achievement of the national goals as spelt out in the National Policy on
Education (FRN, 2004).

By implication, teacher education. like any aspect of education, is expected to be an
instrument for attaining these goals through teaching of positive moral values to its student-
teachers who would also teach it to the end users, (i.e the learners). Positive values are good
moral principles, standards that a society considers important. Teacher education, which is a
structure or basis for equipping teachers and teacher educators, should be the centre for
value-orientation and re-orientation on every aspect of societal life be it social, political.
economic, personal etc. The environment in teacher education is discussed as a major mode
for the development of values needed in the society. For any change to take place in the
society , it starts from the school as the play ground and the teacher as the coach. If the
teacher is well equipped and sound in positive values of due process. justice, patriotism,
honesty, trustworthiness, loyalty etc, teacher educators can then transmit same into the
learners. These could be achieved by:

1. Developing student- teachers in the three educational domgins— <':ognitive, affective- and
the psycho-motor with special emphasis on the affective c¥omam_. which deals wub feel'n']gs.
desires, aspirations, attitudes, values, character/ behaviour. interest, .m(')ral d1§p051t}on.
passion and aesthetic sensibilities and appreciations. The affective doma‘m is classified into
five levels as: receiving, responding, valuing, organization, gnd chargcterlzatlon by val}le o1
value complex. In developing student teachers in the affective doma'm fqr tre_msformatlon of
attitudes; citizenship education is offered as a compulsory course in Nigerian Colleges o

Teacher Ed
Aded
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mdividual and society which exanmines how the standard of right and wrong are deve
Positive values s all about core moral values. such as honesty. responsibility. care. ete. and
hk"!ff O raise morally responsible and selt-disciplined citizens. Bello (2006) states that
positive moral values, like moral education involves teaching children and youths basic
human values  including honesty. Kindness. gencrosity. courage. freedom. equality. and
respect. It aims at creating schools that foster ethical. responsible values. and caring for
»ouns people. Development of positive values is what the school teaches to help the vouths
o become ethnically mature adults. capable of moral thought and action. Hurn.(1987)
dt‘“}‘}‘s positive values as moral character that creates justification for a person’s beliefs.
decisions. and actions, including getting involved in corrupt activities.

Teacher Education a Pathw ay to the acquisition of positive societal values and skills
A Adedeji and Bello (2000) observe that teacher education is specifically designed for
individuals who are willing to become teachers to acquire skills. dispositions. knowledge.
h‘?bits. attitudes. values . norms. ethics and professional competencies that prepare them to
eftectively influence the learning situation. It aims at producing efficient teachers for all
levels of the Nigerian educational system. They went further to say that developing nations
like Nigeria are confronted with the challenges of national integration/ nation building.
economic development. and other related problems. They believe that through education. the
sense of national unity. patriotism and loyalty can be transmitted from the older members of
the society to the younger ones.

The Nigeria Certificate in Education (NCE) and Bachelor Degree in Education (B.Ed.
B.Sc. Ed & B.A. Ed.) programmes are designed for the training of teachers in various
disciplines. dedicated teachers who have appropriate knowledge . skills and attitudes that
would facilitate easy achievement of the national goals as spelt out in the National Policy on
Education (FRN. 2004).

By implication. teacher education. like any aspect of education. is expected to be an
instrument for attaining these goals through teaching of positive moral values to its student-
teachers who would also teach it to the end users. (i.e the learners). Positive values are good
moral principles, standards that a society considers important. Teacher education. which is a
structure or basis for equipping teachers and teacher educators. should be the centre for
value-orientation and re-orientation on every aspect of societal life be it social. political.
economic. personal etc. The environment in teacher education is discussed as a major mode
for the development of values needed in the society. For any change to take place in the
society . it starts from the school as the play ground and the teacher as the coach. If the
teacher is well equipped and sound in positive values of due process. justice. patriotism.
honesty. trustworthiness, loyalty etc. teacher educators can then transmit same into the
learners. These could be achieved by:

1. Developing student- teachers in the three educational domains- cognitive. affective and
the psycho-motor with special emphasis on the affective domain. which deals with feelings.
desires, aspirations, attitudes, values. character/ behaviour. interest. moral disposition.
passion and aesthetic sensibilities and appreciations. The affective domain is classified into
five levels as: receiving, responding, valuing. organization, and characterization by value or
value complex. In developing student teachers in the affective domain for transformation of
attitudes: citizenship education is offered as a compulsory course in Nigerian Colleges of
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Fducation. where teacher-trainees are taught the values of honesty. respect. hardwork.
Wlerance, national integration, integrity. patriotism. loyalty etc. It is believed that when the
affective domain of learners are emphasized, the learner will respond positively to what is
being taught, value it and organize it through conceptualization and develop value concept
system according to priority. This is the fifth level of the affective domain which involves
value system that represents one’s philosophy of life. This influences the character of the
student teachers. Behaviours at this stage are consistent and the student teachers’ lives are in
harmony with the value system (Piwuna. in Bello 2006). It is therefore advocated that
Nigerian Colleges of Education and Faculties of Education in the Universities teach relevant
courses that would make learning of values reach the highest levels of aftective domain. so
that the values can be part of the student teachers who will, in turn. transmit same to learners
w primary and secondary schools. On the other hdnd if these courses are not properly
handled or taught. they will end up at the 1™ and 2™ levels of receiving and respondm'
respectively which can only be taken tor granted and will not be internalized for change in
attitudes and values that would enhance the attainment of teacher education objectives of
dk\&lopmu\l of positive character or behaviours needed for value change.
2. Effective evaluation of learning outcome in the affective domain: For proper assessment
of what the student teachers have learnt in their various institutions of learning. effective
evaluation process must be put in place to ensure that those values taught are understood and
internalized. These can be done by using observation. rating scales. anecdotal records.
soctometric system ete. Unfortunately. most assessments are done only on the cognitive
domain. )
3. Citizenship education: Citizenship education equips students with knowledge. norms.
skills, values orientation, attitudes that would enable them become effective citizens and
function in the society as effective members: it prepares them for democratic processes. As
citizens. they are meant to learn the constitution of the country. to know their rights and
obligations and that of other citizens of the country: and the restrictions on those rights. They
also study  the systems of government and leadership styles as well as the symbols for
national unity. The NCCE (2002) minimum standard highlights some themes in citizenship
education as follows: the constitution. federation. citizenship. constituted authority.
government, arms of government . historical perspectives of Nigeria's political and economic
dg\glopmcnt rights and obligations. national ethics and discipline in national life. Nigerian
environment. and national identity. These themes are carefully broken down into sub-themes
or topies and student teachers are all expected to study them under general studies education
as a compulsory course through application of appropriate methods and instructional
materials on these themes. The acquisition of positive moral values by the student teachers
will not be limited as this will equip them as teachers with skills which will enhance national
development.
4. Leadership style built into the curriculum of the teacher training institutions: Positive
values can also be taught through the curriculum of the teacher trainees. Leadership is an
important aspect of a teacher’s roles. The society depends on the teacher education to train
and produce teachers who will train and produce leaders of tomorrow in the society. Hikimi.
(2006) opines that it is in the school that the society can produce qualified business managers.
teachers. doctors. lawyers. and other professionals that would handle leadership roles in the
society. The importance of eftective leadership in the education sector therefore cannot be
over-emphasized. However, for positive values to be acquired in tea cher education. the
provosts. rectors, vice chancellors and staft should adopt democratic leadership stvle in their
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and admunistration. In the theory of democratic wadership styvie, power and

responsibilities are shared (Petween the school leaders and the «afl and “ctween the locturers
and student-teachers) The tweacher's managcnal role in the classroom cicales way lor an
cliective working environment which is simulating. supportive, unthreates ng and eflective
for embers. Leadershap values of justice, rule of law _ efi b e
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peopic with democratic principies tor the society (Thrahim. 2000
5. Staff as Role Models of Emulation: 11 s pertinent o note that the personal gualities of
academuc staff  in Nigenan Colieges of Educauon and Faculties of Education wn the
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Wing e weacher trainees
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to the larger society. Ryan in Bello (2008) stated that moral values are “caught not

:.::v_hz i classroom life 15 saturated with moral meamngs that shape students” character

and moral devclopment. When student teachers are provided with good role models such as
irtues of patnotism, hardwork. honesty. self<oatrol u\;\\{ for supenor
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g, duc-process et Then teacher
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matter, skills of imparung Knowledee but also upnight in character

This means that the
institutions will be able to produce individuals who have received all round education. When
this 1s attained. the society will be ‘\Nd tor 1t

Challenges hindening the acquisition of positiv e values in the proy sion of teachers:

L. Difficulty in the teaching of citizenship education 1he waching of Citisenship education
in teacher traming institutions poses a lot of challenges, prominent among them s that there
arc many topics and not all of them can be taught within the stupulated semester. Also there s
the problem of evaluating leaming outcome 1n cilizenship oducation since 1t deals with
values. norms and attitude transformation. This 1s coupled with large class size c\penenved
in most Education Faculties and Colleges of Education. The introduction of Computer Based
Test (CBT) poses senous challenge 10 evaluation, this method has limited the evaluation of
learners understanding to purely the cogmitive domain 10 the detnment of affective and
psychomotor domains

2. Less involvement of student-teachers in school admunistration: Student 1cachers are not
much involved in the school admimistration, this does not give room for the student teachers
to acquire the needed skills and knowledge that will enable them function adequately m thetr
vanous schools

3. Bad Personality traits of teacher educators: The classroom and indeed the school
community 1s directed by student teachers” educators The environment from where the
teaching / learning process takes place must be conductive. The lectuners must prepare for
their lectures as nobody can give what he she does not have. There! uge, they must serve as
role models for their students. The lectures” attitudes to their work .ad their students will 1ell

much about them outside their campuses.  Therefore. bad personal trats on the pant of the
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