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Arabic and Islamic Education in Private Arabic Schools: An Assessment of Teaching Process in Az-Zumratul Adabiyyah School, Ilorin

Abstract
This paper assessed the teaching process in Az-Zumratul Adabiyyah, School of Arabic and Islamic Studies, Ilorin. The study adopted descriptive survey research type with a questionnaire titled: “Teachers’ Questionnaire on the Use of Instructional Resources and Methods of Teaching Arabic and Islamic Studies” used for data collection. All the teachers teaching in the school constitute the total population for the study while all 20 teachers teaching Arabic and Islamic Studies were sampled in the study, but 18 of them who returned their questionnaires were used. Test re-test method was conducted and gave 0.76 co-efficient to achieve reliability. Three research questions guided the study. The Percentage and Frequency Count were used to analyse the data collected. The findings of the study revealed among others that, most of the respondents were not used to using varieties of instructional resources. It was therefore recommended among others that, the teachers of the school should go for in-service teachers training course to improve on their use teaching skills.
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Introduction
Educationists have advanced many definitions of the term ‘education’ because of its elusive nature. For instance, according to the National Council of Educational Research and Training (2014) the term is defined as acquisition of knowledge, skills and attitudes. Also, Jekayinfa and Kolawole (2010) viewed the term as a life-long process aimed at imparting skills required of an individual to be found acceptable and useful in his society and the world at large.
Meanwhile, three systems of education exist in Nigeria till date. These include: indigenous, Islamic and Western systems of education. Indigenous education, according to Jekayinfa (2010) is the educational process developed by the African traditional society, and passed on from generation to generation; the system of education predated both Islam and Christianity. In the case of Western education, Owolabi (2010) claimed that the beginning of the system can be traced back to the Jews, the Greeks and Romans who contributed significantly to its development in the world. Being the focus of this paper, the third system i.e. Islamic system of education will be discussed at length in due course. 
 Meanwhile, it is pertinent to note that, it has been observed that the products of Az-Zumratul Adabiyyah, School of Arabic and Islamic Studies, Ilorin need further training to meet up with the standard of the contemporary scholars of Arabic and Islamic Studies. Perhaps, this is why many products of the school had passed or passing through higher institutions of learning, some of whom, according to (Abdullahi, 2005) have now become scholars of Arabic and Islamic Studies including the present writers, even the learned in other fields of knowledge such as Judges, Engineers, Medical Doctors, Academicians, administrators etc. Therefore, for better teaching service delivery in the school, there is the need to assess its pedagogical methods, using its teaching methodology, instructional resources and teaching qualification as yardsticks. 
Arabic/Islamic System of Education
According to Douglass and Shaikh (2004), Arabic and Islamic education refers to efforts of the Muslim community to pass along the Islamic heritage and knowledge emanating from the primary sources of Islam i.e. the Qur'an and the Sunnah to its own. Oladosu (2010) opined that Arabic and Islamic Education is the process by which the Qur’anic and Prophetic teachings are transmitted from one generation to another. It should be noted that the philosophy of Islamic education is not only rooted in the primary sources of Islamic law, but also based on the secondary sources which are Ijmaac (unanimous agreement of Muslim scholars) and Qiyas (analogical deduction which must either have basis in the Qur’an or Hadith (see Q 4:59). This means that all human endeavours must comply with the provisions of Sharicah. The purpose of Arabic and Islamic Education according to Qur’an 3: 110 is to ensure that the Muslim community is the best ever brought forth for man to enjoy what is good and forbid what is bad among themselves. Hitti (2002) cited in Oladosu (2010) also opined that Islamic education is not only aimed at producing an individual Muslim who will have firm faith in Allah, but also to produce a Muslim who will be spiritually, morally, intellectually, and socially sound.. Hence, the ultimate goal of Islamic education as inferred from the foregoing is to produce Muslims who will ensure building and sustaining a society which is based on Islamic tenets.
Private Arabic Schools in Ilorin and their Curriculum Content
	Given the importance of Arabic and Islamic education as observed above, Ilorin has over the years, imbibed the culture of Islam. The city is full of cUlama’ i.e. Islamic scholars who teach, or had taught Arabic and Islamic Studies in and outside the city, and this is why the city has been described as a citadel of Arabic and Islamic Knowledge where people troop in to quench their thirst for Islamic scholarship (Oseni, 2006). Historically, Islamic education in Ilorin emerged in the 19th century when Oke Sunna community was created as a centre of Islamic education. The centre was dominated by the Fulani Muslim scholars and many Muslim foreign scholars who were invited to spread Islamic scholarship in the town. The centre later attracted many interested Muslims, especially from Yorubaland who wanted to learn about Islam. Thus, the centre can be regarded as the first Arabic school established in Ilorin. The scholar who used to oversee the educational activities of the centre was called Solagberu. When another prominent scholar called Sheikh Alimi arrived in Ilorin, the leadership of the school shifted to him because of his uncommon Islamic knowledge and piety. Through the complimentary efforts of this scholar in addition to the ones already on ground, Islam and its system of education became more widely known, such that others scholars from outside Ilorin trooped into the city to advance their knowledge of Islam (Danmole, 2012). 
In the beginning, Islamic education in Ilorin operated informally, because of many factors, one of which was that the people who took up the duty of teaching Islam were majorly traders. Moreso, majority of the students themselves were traders who spent most of their times on commercial activities (Reichmuth, 2002). During this time, the curriculum content of the elementary Qur’anic education, the first stage of Islamic education, was limited to memorisation of short verses of the Qur’an to be recited in the five daily prayers through rote method and no age limit. The curriculum content of the second stage involved learning of Arabic alphabet, the formation of syllables and words to acquire Qur’anic literacy without understanding its meaning (Shafic, 1982 cited in Alabi 2015). 
However, in the 20th century, Islamic education had a better planned curriculum, because the above curriculum content was expanded to include Hadith, Fiqh, poetry, and for each subject with appropriate recommended learning materials. Moreso, a graduate of the school could establish his own school, using Mosque, veranda or under a tree as a classroom. Due to the fact that Ilorin is multi-ethnic environment, three languages were used as the languages of instruction. They were Hausa, Fulani and Yoruba; Yoruba later became the only language of instruction when the language became the language of the majority.  (Reichmuth, 2002).    
Unlike before when teaching could take place anywhere, anyhow and anytime as stated by Alabi (2015), there are now modern private Arabic schools in Ilorin operating almost like the conventional formal school system in terms of standardized curriculum, using Arabic as the language of instruction and in some cases Mother-Tongue. These private Arabic Schools are the types of school owned by private individuals or Muslim organizations mainly to disseminate Islamic education. The main curriculum content of these schools includes: The Holy Qur’an/Tafseer, Hadith, Islamic jurisprudence, Islamic theology, Arabic Grammar, Morphology and Rhetoric, Islamic History, Geography, Philosophy, Ethics etc. Also, some of the schools teach English language and Mathematics as part of their curriculum contents. The educational stages are Ibtida’iyyah (Primary School), cIdadiyyah Junior Secondary School) and Thanawiyyah/Tawjihiyyah (Senior Secondary School) (Oseni, 2006; Oladosu, 2012). According to Oladosu (2014) the following Arabic schools are, among others, duly registered under the Kwara State Ministry of Education and Human Capital Development: Dar Al-Kitab Was-Sunnah, Gaa Akanbi, Ilorin Shamsud-Deen College of Arabic and Islamic Studies, Akalanbi, Ilorin Muhyideen College, Kulende, Ilorin Az-Zumratul Adabiyyah Al-Kamaliyyah, Okekere, Ilorin, Darul culum, Isale-Koto, Ilorin Al-Azhar, Ogidi, Ilorin, Zumratul Soliheen, Isale Aluko, Ilorin, Machadul Kamaliy Al-Adabiy, Abayawo, Ilorin, Markaz Al-Ta’lim Al-‘Arabi, Oke Agodi, Ilorin etc.
It is noteworthy that, majority of the graduate/students of Arabic and Islamic studies in Nigerian higher institutions till date are the products of these schools. Hardly, there is a graduate or student of Arabic or Islamic Studies of higher institution of learning who is not a product of these private Arabic Schools. Some of the products of the schools have even become Professors in the field of Arabic or/ and Islamic studies, while others specialize in other fields of scholarship. 
[bookmark: OLE_LINK1]Az-zumratul Adabiyyatul Kamaliyyah, school of Arabic and Islamic Studies, which is the focus of this paper, is one of the oldest Arabic schools and the first to modernize its system of education in Ilorin (Abdullahi, 2005; Alabi, 2015). It was established in 1930 by Shaykh Muhammad Kamalud-Deen Habeebullah Al-Adabiy in an attempt to continue the work of his teacher, Shaykh Tajul Adab in disseminating Islamic teachings (MUKEF, 2015); according to Abdullahi (2005) the school was the first to introduce use of syllabus, printed books, chalkboard, an organized sitting arrangement in the classroom using benches and lockers, school uniform terminal and promotional examination and academic session. Ambali (2014) asserted that hardly there is a town or village in Yorubaland where there are no either direct students of Shaykh Muhammad Kamalud-Deen or those that learnt from his students. The school is so unique to the extent that, the 9th Emir of Ilorin invited former Emir of Bauchi in 1945 to visit the school, because of its modern formal structure. It should be noted that the personality of the founder of the school which made Shaykh Adam described him as the “Miracle of the Time” is not only recognised in Ilorin, but also across the country (Ambali, 2014). This perhaps is the factor that is motivating people across the country, especially Yorubaland to come to acquire Arabic and Islamic Studies in his school. 
 Regarding the educational stages, the school has three stages, which are: Ibtida’iyyah (Basic School), cIdadiyyah (Upper Basic School) and Thanawiyyah (Senior Secondary School). The first (Ibtida’iyyah) stage enrolls pupils between 11-14years of age and its syllabus consists of memorization of some portions of the Holy Qur’an, Islamic jurisprudence, Hadith, art of Reading and Writing, elementary Arabic grammar, and Arabic poems. The stage spans through 2 years. As for the second stage (cIdadiyyah), pupils to be enrolled must be graduates of the first stage of the school or from any other Arabic schools. The syllabus contains Tafsīr (Qur’anic exegesis), Islamic theology and History, Geography, English language and Mathematics (optional) in addition to the subjects mentioned in the first stage. This stage lasts for three years. The third stage (Thanawiyyah) as three-year duration and is the stage preceding higher educational institution whose syllabus is more extensive than those of the earlier two stages. In addition to the aforementioned subjects, students are exposed to Arabic literature, Rhetoric, Prosody, Logic Philosophy and Chemistry. Before enrolling in this stage, students must have graduated from the preceding stages (Abdullahi, 2005).
The Concept of Teaching
According to Lampert (2010) teaching is a relational work that involves concerted actions of at least two people, the teacher, who imparts knowledge, and a student who receives the knowledge. Oladosu (2009) “teaching is an activity aimed at bringing about meaningful learning through a method that is morally and pedagogically acceptable” (p. 85). He noted further that meaningful teaching cannot take place without a professionally qualified teacher and a method that takes account of learners’ individual differences. Furthermore, having recognized the importance of teaching qualification, the Teacher Registration Council of Nigeria (TRC) (2004) stated that the minimum qualification for teaching as a profession is Nigeria Certificate in Education (NCE). Hence, before a teacher can be described as qualified to teach at both Lower and Upper Basic Schools, according to the National Policy on Education (2013) he must have passed through teacher education programme.
Meanwhile, the importance of instructional resources in ensuring teaching effectiveness cannot be overemphasized. It is against this background, Yusuf (2009) argued that instructional resources result in maximum learning if teachers use them appropriately; they have the capacity to help teachers achieve objectives of teaching-learning process. Onasanya and Adegbija (2007) similarly asserted that the learner is the main emphasis for any instructional material. They stated further that the main focus of educational technology is to provide the learner a systematic solution to human learning problems. Furthermore, Abijo (2014) claimed that instructional methods and materials contribute to effective learning. Also, Yadar (2007) and UNESCO (2008) pointed that among other resources, classroom, laboratory, chalkboard, trained teachers and textbooks have effects on learners’ academic performance.
At this juncture, it should be noted that some of the Private Arabic Schools in Ilorin are still using traditional pedagogical methods. It is against this background, the researchers had shown interest in assessing the teaching process that goes on in the above sampled school i.e. Az-zumratul Adabiyyatul Kamaliyyah, school of Arabic and Islamic Studies, being one of the oldest Private Arabic Schools in Ilorin. Meanwhile, the term assessment, according to Yukon Department of Education (2015) assessment involves systematic process of data gathering from different sources to make appropriate educational decisions. In other words, it is a systematic process that seeks to identify the student’s strengths and needs which contributes largely to the design and implementation of effective strategies. Therefore, to assess the teaching process of the school, use of instructional resources and teaching methodology were considered. 
Purpose of the Study
[bookmark: OLE_LINK2]The purpose of this study was to assess the teaching process in Az-Zumratul Adabiyyatul Kamaliyyah, school of Arabic and Islamic Studies, Okekere, Ilorin, focusing on the use of instructional resources and teaching methodology
Research Questions
The following research questions guided the study:
1. What are the various methods of teaching employed by the teachers, teaching Arabic and Islamic studies in Az-Zumratul Adabiyyatul Kamaliyyah?
2. How often do teachers teaching Arabic and Islamic Studies use instructional resources?
Research Methodology
Research Method: The research method adopted for this study was a descriptive Survey method which was considered appropriate by the researchers to give systematic description of teaching process in Az-Zumratul Adabiyyatul Kamaliyyah, Okekere, Ilorin.
Instrument: A researchers-designed questionnaire titled “Teachers’ Questionnaire on the Use of Instructional Resources and Methods of Teaching Arabic and Islamic Studies” was used in this study. The questionnaire contained 3 sections: A, B and C. Section A elicited information on the bio-data of the respondents, section B consisted of 26 items on the utilization of instructional resources while section C consisted of 10 items on the instructional methods, all structured along a 4-point Likert-type rating scale of:  Always used, Often used, Fairly used and Not used.
Sample and Sampling Technique
The total population for this study was all the 38 teachers teaching in Az-Zumratul Adabiyyatul Kamaliyyah, Okekere, Ilorin, the target population is all the teachers teaching Arabic and Islamic Studies in the school. Purposive sampling technique was used to select 20 Arabic and Islamic Studies teachers of the school out of which 18 who returned their questionnaire were used for the study.
Procedure for Data Collection
The researchers through 2 research assistants administered the questionnaire to all the respondents because some of the sampled teachers were not available when the researchers went to the school personally. Therefore, the copies of the questionnaire were dropped with the research assistants who promised to help the researchers administer them when the respondents came around, so it was after 4 days the researchers got the questionnaire back.
Results
The data gathered were analysed using the Percentage and Frequency Count to answer research questions.
Table 1: Extent of Utilization of Instructional Resources
	S/N
	Instructional Resources
	Always used
	Often used
	Fairly used
	Not used

	
	Visual Resources
	
	
	
	

	1.
	Posters
	0 (0%)
	1 (6%)
	8 (44%)
	9 (50%)

	2.
	Models
	2 (11%)
	3 (17%)
	10 (55%)
	3 (17%)

	3.
	Charts
	1 (6%)
	2 (11%)
	4 (22%)
	9 (50%)

	 4.
	Strip charts
	0 (0%)
	2 (11%)
	4 (22%)
	11 (61%)

	5.
	Flip charts
	0 (0%)
	2 (11%)
	3 (17%)
	12 (66%)

	6.
	Pictures
	8 (44%)
	5 (28%)
	2 (11%)
	2 (11%)

	7.
	Real objects
	10 (55%)
	3 (17%)
	4 (22%)
	1 (6%)

	8.
	Wall maps
	1 (6%)
	1 (6%)
	10 (55%)
	2 (11%)

	9.
	Atlas
	0 (0%)
	0 (0%)
	9 (50%)
	5 (28%)

	10.
	Chalkboards
	17 (94%)
	0 (0%)
	0 (0%)
	0 (%)

	11.
	Flannel boards
	1 (6%)
	1 (6%)
	0 (0%)
	13 (72%)

	12.
	Recommended textbooks
	16 (88%)
	1 (6%)
	0 (0%)
	0 (0%)

	13.
	Transparencies
	13 (72%)
	0 (0%)
	0 (0%)
	4 (22%)

	14.
	Overhead projectors
	1 (6%)
	1 (6%)
	3 (17%)
	11 (61%)

	15.
	Slides
	0 (0%)
	0 (0%)
	4 (22%)
	8 (45%)

	16.
	Films
	0 (0%)
	0 (0%)
	7 (39%)
	10 (55%)

	17.
	Motion pictures
	0 (0%)
	0 (0%)
	6 (33%)
	10 (55%)

	18
	Magazines
	8 (44%)
	4 (22%)
	5 (28%)
	1 (6%)

	
	Audio Resources
	Always used
	Often used
	Fairly used
	Not used

	1.
	Radios
	1 (6%)
	0 (0%)
	8 (44%)
	9 (50%)

	2.
	Records
	3 (17%)
	1 (6%)
	6 (33%)
	8 (44%)

	3..
	Tape Recorders
	2 (11%)
	1 (6%)
	6 (33%)
	8 (44%)

	4.
	Audio Tape’s cassettes
	1 (6%)
	0 (0%)
	3 (17%)
	8 (44%)

	
	
	
	
	
	

	
	Audio-visual Resources
	Always used
	Often used
	Fairly used
	Not used

	1.
	Televisions
	0 (0%)
	0 (0%)
	4 (22%)
	10 (56%)

	2.
	Computer systems
	2 (11%)
	3 (16%)
	1 (6%)
	0 (0%)

	3.
	Video Tapes
	2 (11%)
	2 (11%)
	3 (17%)
	8 (44%)

	4.
	Language Laboratories
	3 (17%)
	2 (11%)
	3 (17%)
	8 (44%)



Table 1 shows that out of 18 visual resources listed for the teaching of Arabic and Islamic Studies, chalkboard which had 17 representing 94% was always used for teaching of Arabic and Islamic Studies. Textbook is another visual resource that is always being used with 16 representing 88%. The remaining list of visual resources were often used, fairly used or not used at all.
Table 3 also shows that 4 Audio resources listed, the highest responses fell between fairly used or Not Used with 6 representing 33% and 8 representing 44% respectively, while Always Used and Often Used recorded low responses. This shows that audio resources i.e. Audio Tape’s Cassettes that would be useful in teaching Qur’an recitation are not used. It also reveals that out of 4 Audio Visual resources listed, all were either fairly Used or Not Used i.e. Video tapes that can be helpful in teaching subjects like history and some other related topics are not used.
Table 2: Utilization of Instructional Methods 
	
	METHODS
	Always used
	Often used
	Fairly used
	Not used

	1
	Lecture method
	9 (50%)
	1 (6%)
	3 (17%)
	3  (17%

	2.
	Discussion method
	13 (72%)
	4 (22%)
	0 (0%)
	0 (0%)

	3.
	Questioning method
	16 (88%)
	1 (6%)
	0 (0%)
	0 (0%)

	4
	Discovery method 
	6 (33%)
	4 (22%)
	4 (22%)
	1 (6%)

	5.
	Cooperative method
	6 (33%)
	3 (17%)
	5 (28%)
	0 (0%)

	6.
	Individual method
	6 (33%)
	7 (39%)
	1 (6%)
	2 (11%)

	7.
	Story telling method
	5 (28%)
	5 (28%)
	5 (28%)
	0 (0%)

	8.
	Field trip method
	3 (17%)
	0 (0%)
	5 (28%)
	5 (28%)

	9.
	Case study method
	5 (27%)
	4 (22%)
	7 (39%)
	0 (0%)

	10.
	Inquiry method
	6 (33%)
	6 (33%)
	5 (28%)
	0 (0%)



Table 2 shows that out of instructional methods listed, Questioning method recorded the highest responses with 16 representing 88% followed by Discussion method  with 13 representing 72% are always used methods while other methods were neither not used or fairly used.    
Findings 
1-	Textbooks and chalkboards were the only instructional resources constantly used in teaching Arabic and Islamic Studies while others were not constantly used.
2-	Questioning and Discussion methods were the common methods employed to teach Arabic and Islamic Studies while others were not constantly used.  
Discussion
The main focus of this study was to assess teaching process in Az-Zumratul Adabiyyatul Kamaliyyah, school of Arabic and Islamic Studies, Okekere, Ilorin, focusing on the use of instructional resources and teaching methodology. One of the findings shows that textbooks and chalkboards were the only instructional resources constantly used in teaching Arabic and Islamic Studies while others were rarely used. This means that the students of the school may perform well based on the statements of Yadar (2007) and UNESCO (2008) that textbooks, chalkboard, classrooms, laboratories etc. are important materials in achieving instructional objectives. In this regard, Agun as cited by Yusuf (2009) also claimed that instructional resources are significant in ensuring maximum learning provided teachers use them appropriately. Similarly, Onasanya and Adegbija (2007) noted that the use of educational technology in teaching provided solution to students’ learning problem. Based on these submissions, it can be argued that teachers should not rely on a particular instructional material to teach; they should be conversant with various instructional resources to know the best that would help in bringing about effective teaching-learning process. The last finding reveals that questioning and discussion methods were the common instructional methods used by the teachers, which implies that the teachers were not either professionally skilled in using other teaching methods or not aware of the importance of selecting a particular method that suites a topic to be taught. To this effect, Oladosu, (2009) opined that selection of appropriate method of teaching is significant in achieving meaningful teaching and learning process; Abijo (2014) subscribed to this view by saying that the importance of instructional methods and materials in achieving instructional objectives cannot be overemphasized. Therefore, an effective and efficient teacher is expected to be conversant with various teaching methods as this would go a long way in helping him/her to cope with students’ individual differences in the classroom setting. He is expected to consider a particular teaching method that is appropriate to teach a particular topic.
Conclusion and Recommendations
This study assessed the teaching process in Az-Zumratul Adabiyyatul Kamaliyyah, Okekere, Ilorin. The variables considered in the study were instructional resources, teaching methods and teachers’ qualification. The study revealed that majority of Arabic and Islamic Studies teachers in the school were not used to varieties of instructional resources and teaching methods. Based on these findings, the following recommendations were made:
Teachers teaching in the school should go for in-service teachers’ training courses so as to familiarize themselves with varieties of instructional resources and methods they can adopt during teaching process. It is recommended that the proprietor should employ more qualified teachers of Arabic and Islamic studies. The school is required to review its teaching process in terms of utilizing instructional resources that best suit the instructional objectives at hand. The school should organize workshop to re-train the teachers teaching in the school which is expected to be facilitated by the school management. 
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