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Abstract

If the country is to achieve objectives of the National Policy on Education in the modern
world, then literacy, numeracy and life skills in particular in Universal Basic Education
must be assessed. The main purpose of this study is to assess the level of teachers’
awareness of life skills on the implementation Universal Basic Education (UBE) in
Kwara State, Nigeria. Three research questions and three hypotheses were raised,
answered and tested respectively at level of significance 0.05. The research tvpe
adopted was a descriptive survey type. The population for this studyv consisted of the
entire teachers of primary schools in Nigeria while the target populations were the
teachers of primary schools in Kwara State, Nigeria. Stratified and proportional
random samplings techniques were used to select respondents on the basis of senatorial
districts. A total of 1086 teachers formed the sampled size. The rescarcher used a self-
developed questionnaire titled "Teachers' Awareness on Life Skills" (TALS) to ¢licit
information from the respondents (Teachers). The validity of the questionnaire was
ascertained using face and content validity approaches while split half method of
reliability was used and obtained 0.725 coefficient. All the three hypotheses tested were
rejected which implied that primary schools teachers had low level of awareness of life
skills on the implementation Universal Basic Education (UBE) in Kwara State, Nigeria
based on teachers' gender, senatorial districts and their cadres. It could be concluded
that proper attention was not given to life skills as in literacy and numeracy. It could also
be concluded that there is under utilization of child centre approach in the existing
structures in various schools that could assist in the realization of life skills. One of the
- recommendations put forward was that more focused life skills education in line with
UBE objectives could be established and Ministry of Education could set up its
supervisory roles on the process and progress of life skills education in schools.
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INTRODUCTION :

Nigeria like any other countries around the world has over the years sought to
improve its education system by introducing reforms and making plans based on the
education needs of the country. The Nigerian government introduced the Universal
Basic Education (UBE) as an educational programme in 1999 in conformity with the
Education For All (EFA) and Millennium Development Goals (MDGs) (Emechebe.
20012). This progamme (UBE) came as a replacement of Universal Primary Education
(UPE) scheme. The Universal Basic Education (UBE) is broader in scope than
Universal Primary Education (UPE). The former programme focused only on the
educational opportunities to primary school age children while the UBE stresses the
inclusion of day care, nursery and kindergarten children, girls and women, youth and
adults, pastoral nomad, migrant fishermen's children, refugees, school dropout.
children from under privileged homes such as the poor, street and hawking children.
rural and remote population and disabled. :

The broad aim of UBE is to give solid foundation to all the above mentioned
categories of learners through the inculcation of appropriate life-long learning
experiences. One of the six EFA goals articulated in the Dakar 2000 conference
communiqué included improving quality of all aspect of education in order to ensure
desirable learning outcomes as emphasized in the targets of UBE. That, UBE is for all
categories of learners so as to acquire literacy, numeracy, manipulative communication
and essentially life skills which helps in laying solid foundation for life-long learning
experiences and to become a useful member of the society (Ojoqwu, 2009).

The introduction of life skills into Nigerian educational system is via UBE
which came against the backdrop that the previous educational system (UPE) focused
mainly on such skills like cognitive skills and vocational skills. However. different
countries of the world have defined life skills differently depending on their educational
needs. According to World Health Organization (1997) life skills could be defined as
the abilities for adaptive and positive behaviour that enable individual to deal
effectively with the demand and challenges of everyday life. Life skills are a group of
psycho-social and interpersonal skills which could assist an individual to become a
valuable member of the society in which he or she belongs. Skills that could be said to
be life skills according to World Health Organization (1997) are innumerable. It is
suggested that there are core set of skills that are at heart of skilled-based and could be
used to promote well-being of children and adolescent. These includes decision
making, problem solving, communicate effectively, think critically and creatively. cope
with stress and emotion, have empathy and self-awareness (World Health
Organization, 1997). '

Life skills can generally be applied to various aspect of life. For example, if
properly managed, it can serve as effective way of preventing school dropout and
violent free among young people and can lay a solid foundation for skills demanded in
today's job market. Life skills acquisition can influence the way an individual feel about
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him/her self. It can equally influence the way we are perceived

The basic aim of schooling is to have a desirable change in behaviour as a result
of learning experiences through logical and systematic ways of exposing the learners to
skills, tasks, concepts and principles. For any learner to achieve this desirable change in
behaviours, teachers in the class room have crucial roles to play towards the successtul
delivery of UBE programmes, life skills inclusive. For any educational programme to
be well implemented, teachers are the foundations and wheels upon which an
educational programme is moved or rotated so as to sustained national development.
This collaborate the National Policy on Education (2004) which observed that no
nation's education is above the education of her teachers. However, If the country is
genuinely interested in achieving the goal contained in the National Policy on
Education (Federal Republic of Nigeria, 2004) to make citizen function effectively in
the modern world, then literacy, numeracy and life skills in UBE must be assessed. This
has become even more necessary in the view of the fact that the first set of JSS
beneficiaries graduated in June 2011. It is expected that by September 2014, the cohort
of pupils that benefitted from the use of UBE at the primary school level will be entering
class one of the Junior Secondary School. This study therefore, assesses teachers' level
of awareness on the implementation of life skills as a means of successtul delivery of
UBE progamme in Kwara State, Nigeria. The main purpose of this study is to assess the
level of awareness of teachers in basic schools on the implementation of life skuls as a
means of successful delivery of Universal Basic Education (UBE) in Kwara State,
Nigeria.

METHOD :

The research design adopted is a descriptive survey type. It gave a clear picture.
situations and allowed assessment of opinions of primary school teachers on awareness
of life skills in UBE schools in Kwara State, Nigeria. The population for this study
consisted of the entire teachers of primary schools in Nigeria while the target
populations were the teachers of primary schools in Kwara State, Nigeria. As at the time
of this report, records available at the Kwara State Universal Basic Education Board,
Ilorin 2013 shows that there are 339 public primary schools in Kwara Central Senatorial
District (KWCSD), 653 in Kwara North Senatorial District (KNSD) and 457 in Kwara
South Senatorial District (KSSD) making a total of 1449.

Based on the stratification, these schools were given identification or code
numbers KCSDOO01 to KCSD0339, KNSD001 to KNSD653 and KSSD0OO | to WSD457
respectively. These identification numbers were written on pieces of papers, wrapped
and put in a container, out which proportionally 25% of them were picked through dip
hat method. The code numbers (KCSD0O01 to KCSD0339) of the first category (Kwara
Central Senatorial District) were put in a container, wrapped and mix together. Eighty-
five (85) pieces of papers were then randomly picked. The same procedures were
carried out to other two categories (Kwara North and South Senatorial Districts).
Therefore, 163 and 114 schools were then sampled in North and South Senatorial
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Districts respectively. Thus, a total of 362 schools were used for this study. In each of
the schools selected, one head teacher and two teachers in 2012/2013 academic session
making a total of 1086 teachers formed the sampled size for this study and respondcd
the questionnaire prepared,

The researcher used a self-developed questionnaire titled "Teachers'
Awareness on Life Skills" (TALS) to elicit information from the respondents
(Teachers). However, this consisted of two sections (A and B). Section A contained six
items of demographic characteristics (Gender, Districts, Status, Educational
qualification and teaching experience) of the respondents. Section B contained seven
statements that addressed the objectives of this study. However, there is no "ri ght" or
"wrong" answer. The only correct responses are those that are true for you.

The validity of the questionnaire was ascertained using face and content
validity approach. This approach was used to determine the extent to which the
statements in the questionnaire correspond with the focus of this study (research
objectives). The reliability of the questionnaire was established by employing split half
reliability method. To do this, the questionnaire was administered to 20 teachers in
primary schools, Kogi State who were not be part of the final respondents of this study.
The data collected were collated on statistical coding sheets and subjected to split half
reliability estimate and 0. 725 coefficient was obtained.

RESULTS

Responses of the respondents were scored according to the format of each
section on statistical coding sheets. Descriptive statistic inform of percentage was used
to describe demographic characteristics of the respondents and answered all the
research questions raised. Three research hypotheses were postulated and tested using
Chi-Square (X’) inferential statistic at level of significance 0.05 with the use of SPSS
20.0 package Window version.

Research Question 1: What is the level of teachers' awareness on the implementation
of life skills in UBE schools in Kwara State, Nigeria?

Table 2: Level Teachers' Awareness of Life Skills in UBE Progamme in Kwara
State, Nigeria ’ -

Awareness of Life Skills Frequency Percentage (%) |

Low 885 | 81.5 |
High _ 201 18.5
Total : 1086 100.0

Source: Field Survey, 2013
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Table 2 indicates that out of 1086 respondents sampled, 885 (81.5%) heard low
level of awareness while the rest 201 (18.5%) heard high level of awareness. This
implies that teachers' level of awareness on the implementation of life skills in UBE
schools in Kwara State, Nigeria is very low. Field observations shows that serious
attentions were not given to life skills by their employer (Government-Ministry of
Education)

Research Question 2: What components of life skills do you promote often in your
school?
Table 3: Components of Life Skills do you Promote often in your School

Components Frequency Percentage (%)

Decision making 122 11.2
Creative thinking 229 .4
Critical thinking 97 89
Effective communication 430 39.6
Coping with emotion 41 3.8
Coping with stress 58 5.3
Problem solving 45 4.1
Empathy 39 3.6
Self esteem 25 2.3
Total 1086 100.0

Source: Field Survey, 2013

Table 3 showed that out of nine components of life skills identified, effective
communication with 430 (39.9%) is the most prominent in all the schools sampled,
followed by creative thinking 229 (21.1%), decision making 122 (11.2%). Others skills
followed in different proportions. Reactions from the teachers indicated that most of
these skills were already embedded under the school co-curriculum activities; hence
ability to communicate effectively which is one of the goals of primary education as
pointed by the National Policy of Education 2004 is being achieved.

Research Question 3: How did you promote life skills in your schools?

30
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Table 4: Ways of Life Skills are promoted in the schools
Frequency | Percentage (%)
talks on the assembly 489 45.0
during class lesson 85 7.8
in the school club and society 158 14.5
Inviting guest or resource person 42 3.9
through the school prefects 135 12.4
through the duty masters L7 16.3
Total 1086 100.0

Source: Field Survey, 2013

Table 4 indicated that out of six ways by which life skills are promoted in schools, talks
on the assembly carried 45.0%, followed through the duty masters and mistresses with
16.3%, it is followed by 14.5% and through the school prefects. The study established
that assembly talks were the major means of teachers used to promote life skills. Field
survey shows that most of these activities are already in existence in the school but are
not tagged life skills and the degree of their usage or application varies from one school
to another.

HO,: There is no significant difference in the level of awareness of teachers in the
implementation of hife skills in UBE scheols in Kwara State, Nigeria on the basis of
gender.
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Table 5: Difference in the Level of Awareness of Teachers in the Implementation of
Life Skills in UBE Schools in Kwara State, Nigeria on the Basis of Gender

Level of awareness of live | Total | df | Cal. X2 | Sig. | Decision
skills
Low High
Gender | Counts
Male Observed | 515 79 394
Expected | 321.1 72,9
394.0
Female [ Observed | 570 122 692 |1 [0.975 0.32 | NS
_ : 3
Expected | 563.9 128.1
692.0
Total Observed | 885 201 1086
Expected | 885.0 201.0 1086.
0

Critical Level of Sig.= 0.05

Table 5 showed that the calculated X’-value is 0.975 with 0.323 calculated level
of significance computed at critical level of significance. Since the calculated level of
significance is greater than the critical level of significance, hypothesis one is accepted.
This implies that no significant difference existed in the level of awareness of tcachers in
the implementation of life skills in UBE schools in Kwara State, Nigeria on the basis of
gender. Field observations revealed that much emphases were laid on cognitive
(Literacy and numeracy) expense of other school co-curriculum, believing that pupils
that are able to read and write will certainly be able manage his/her life for him/her self
effectlvely This could also be attributed to inadequate teachers' interest and knowledge
in the life skills.
HO,: There is no significant dxffcrence in the level of awareness of teachers in the
implementation of life skills in UBE schools in Kwara State, Nigeria on the basis of
Senatorial district.
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Table 6: Difference in the Level of Awarceness of Teachers in the Implementation of
Life Skills in UBE Schools in Kwara State, Nigeria on the Basis of Senatorial
Districts

Level of awareness of live | Total | df | Cal. X* | Sig. | Decision
skills
o Low High T
Districts | Counts
Kwara Observed | 210 45 255
Central
Expected | 198.4 56.6 255.0
Kwara | Observed | 357 101 458
North 2 | 5376 0.06 | NS
Expected | 356.4 101.6 458.0 8
Kwara | Observed | 278 95 373
South
Expected | 290.2 82.8 373.0
Total Observed | 845 241 1086
Expected | 845.0 241.0 1086.
0

Critical Level of Sig.= 0.05

Table 6 showed that the calculated X -value is 5.376 with 0.068 calculated level
of significance computed at critical level of significance. Since the calculated level of
significance is greater than the critical level of significance, hypothesis two is accepted.
This implies that no significant difference existed in the level of awareness of teachers in
the implementation of life skills in UBE schools in Kwara State, Nigeria on the basis of
senatorial districts. This is attributable to little attention given to it at the expense of
literacy and numeracy, hence inadequate publicity is given to it by the government. This
could also be attributed to no provision for life skills programmes in the school
activities.

HO,: There is no significant difference in the level of awareness of head teachers,
and class room teachers in the implementation of life skills in UBE schools in Kwara
State, Nigeria.
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Table 7: Difference in the Level of Awareness. of Head Teachers and Class room
Teachers in the Implementation of Life Skills in UBE Schools in Kwara State,
Nigeria

Teachers’ Level of awareness of live | Total | df | Cal. X* | Sig. | Decision |
Cadre skills
Low High (v
Counts
Head Observed | 299 63 362
Teachers
Expected | 295.0 67.0 362.0
Teachers | Observed | 586 138 724
1 |0.440 0.50 | NS
Expected | 590.0 134.0 7240 | . 7
Total Observed | 885 201 1086 ;
Expected | 885.0 201.1 1086.

Critical Level of Sig.= 0.05

Table 7 showed that the calculated X’-value is 0.0440 with 0.507 calculated
level of significance computed at critical level of significance. Since the calculated
level of significance is greater than the critical level of significance, hypothesis three is
accepted. This implies that no significant difference existed in the level of awareness of
head teachers and teachers in the implementation of life skills in UBE schools in Kwara
State, Nigeria. This could also be attributed to un-care attitude of head teachers on the
life skills.

Conclusion
Based on the data collected, analyzed, interpreted and discussed, it could be

concluded that head teachers and teachers were not aware of life skills, despite their
significant roles in the implementation of UBE programme. Inadequate attention was
not given by the Government to life skills as in literacy and numeracy. It could also be
concluded that there is under utilization of child centre approach in the existing
structures that could assist in the realization of life skills, therefore, there is need to
bridge the gap.

Recommendations
From the preceding discussions and conclusion reached, the following

recommendations were put forward;

L. Academic subjects should be balanced with extra-curricular activities which
involve the use of structures like school clubs and societies and religion
organization within the school system should me maximally used through
regular meetings, practices and competitions both within and between the
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schools could be organized that are child centre that could promote life skills.
2 A more focused life skills education in line with UBE objectives could be

established and Ministry of Education could set up its supervisory roles on the -

processand progress of life skills education in schools. '

5 Life skills programmes could be integrated into class teaching-learning
processandbe examined like other school subjects.
4. Workshops, conferences, seminars and refresher courses for teachers should

be organized by the Government because they are the wheels upon which
educational objectives are attained.

5. There is need to prepare and distribute training manual on life skills as it was
done to literacy and numeracy textbooks and materials distributed to schools.
Copies of these could be stocked into the school library.

6. Posting or recruitment of specially trained personnel to schools or training of
school counselors to handle this programme.
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