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Abstract

In all countries of the world, education is recognised as the cornerstone for sustainable development particularly for those who have been excluded from formal system of education and development. The building of a literate society will lead to the economic empowerment  and will encourage rural women to practice hygiene, which will in turn lead to the reduction of birth and death rates. A descriptive survey research design was adopted using questionnaire as the main instrument. Some 203 respondents which comprised eight literacy facilitators and 195 rural women participated in the literacy programme. Data collected were analysed using  mean, standard deviation and correlation coefficient, used to test the hypothesis at 0.05 level of significant. The findings indicated that significant relationship existed between adult literacy education and women participation in politics r = 0.148, Df = 201, P < 0.05. The result revealed that significant relationship existed between adult literacy education and healthy living of rural women, r = 0.052, Df = 201, P < 0.05.The study recommended that government at all  levels  should  fund  literacy  programmes, make  it  interesting  for women to be encouraged to enrol in literacy classes. 
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Introduction

In all countries of the world, education is recognised as the cornerstone for sustainable development, particularly for those who have been excluded from formal system of education and development. Some five years ago, Olaleye (2008), debates on the status of women and the need  to integrate them into development process of any nation have ranged on at national and international workshops and seminars (Oyitso and Olumokoro, 2012). 

The problems of women opportunities for education looms larger at the turn of 

twenty-first century in Africa, given that women represents two-thirds of the world illiterate adults while girls account for a similar proportion of the world’s out-of-school population (Oyitso et al, 2012). Corroborating this view, Efedi (2008) states that there are 771 million adult illiterates in the world today and two-third of them are women, factors responsible for this disparity ranges from exploitation, oppression and the discrimination against them leading to their holding subordinate positions in their families, societies and the country as a whole. For women to be integrated into development process, they need basic education, so that they can become co-partners in development. The definitions of literacy have changed and developed over a period of time because it means different things in different contexts and periods (Shilubane, 2007). People need different literacy skills in different contexts so that they can fully and effectively function in their daily lives. Literacy as defined by UNESCO is the ability of a person to function in all the activities in which literacy is required for effective participation and functioning  of the community in general. The relevance of this definition comes into picture in this study because literacy is regarded as a powerful tool for the development and empowerment of women (Shilubane, 2007).             

The empowering role of literacy and its significance on development have been recognised worldwide, noting that Nigeria, by 2006 national census figure has over 40 million illiterates of which 60 per cent are women thereby placing Nigeria among the E-9 countries. The report further reveals that there are 71,709,859 million males and 68,293,633 million females in Nigeria. Two-thirds of the female populations are illiterate (Oyitso et al, 2012). From the foregoing, it is obvious that the level of education of women is low in most especially in northern parts. According to UNDP report (2002), the national literacy rate for female was only 56 per cent compared to 72 per cent for male and in certain states; the female literacy, enrolment and achievement rates were much lower. Although the situation might have improved, Nigerian women still have a long way to go in achieving gender parity. Hence, the need for literacy programmes to be mounted up for women. Apart from this, literacy education will enhance economic empowerment of women at the global level and this will enhance their economic prowess. As citizens of this country, women form a high percentage of the population, and as such they need to be literate education to be able to contribute their quota to the development of the nation. There is now the realisation that sustainable human development cannot be effective if half of the human race (the womenfolk) remains ignorant, marginalised and discriminated against (UNESCO, 2006). The provision of good quality literacy to nearly half of the population will greatly improve lives and livelihood and will no doubt have a great and sustainable social and economic impact on the womenfolk (Oyitso et al, 2012). 

The concept of women’s empowerment has been described differently by authors. A key factor in all definitions, is that gender empowerment relates to the ability of women to manage their lives. While empowerment has been described as both a state and a process in literature, Kabeer (2005) stresses that it is a process, which leads towards a state in which women are empowered. That is, empowerment involves an improvement in women’s ability to manage their lives. This is obtained through increased access to key resources and activities, as stressed by Duflo (2005) “gender empowerment is defined as improving the ability of women to access the constituents of development – in particular health, education, earnings opportunities, rights, and political participation.” Frederikesberg (2008) asserts that a general aspect of women empowerment involved access to and control of various materials as well as non-materials resources. It also involves participation in and power over various market and non-market processes and activities at different levels in society (Glewwe,1999). 

Three types of empowerment programmes were identified by Frederikesberg (2008), these are political, economic and social. Political empowerment is defined as increasing the participation of women in legislative assemblies, their decision power in these assemblies, the ability of women to publicly voice their opinions and to affect the composition of legislative assemblies. An example of political empowerment could be to ensure women’s suffrage (Frederikesberg, 2008). 

 Another aspect of empowerment is part of the classifications reviewed which relate to women’s economic opportunities. Key aspects of this type of empowerment are women’s access to formal sector employment, self-employment, borrowing, savings and access to and control of economic resources (Santow, 1995). Examples of economic empowerment would be an increase in women’s control of household resources or an increase in women’s access to borrowing in the financial markets (Levine & Schnell, 2001).

Legal/social empowerment: A third group of aspects, often present in the classifications of empowerment reviewed, relates to women’s roles as social actors in the community and in the household. Key aspects in this group are legal rights, status and norms.
Statement of Problem
Women in rural communities in Nigeria generally suffer gender discrimination due to cultural practices. Given that high number of women in rural communities in Nigeria can neither read nor write as well as being unemployed, their contribution negatively to the development of rural communities is limited. Added to this, most of them live in poorly developed environment. In order to address the problems of illiteracy, unemployment, poor health and low standard of living, there is urgent need for women to be empowered through literacy education.  

Women have limited access to socio-economic rights and privileges. They contend with  lower  social  status  and  are encumbered  by  harmful  traditional  practices  to  exhibit their potentials  (Federal  Government  of  Nigeria Report, 2010). They suffer discrimination and  marginalisation through denials of rights, land ownership, access to credit facilities and pertinent farm inputs. Women are isolated, abused and restricted at the community levels through traditional and religious practices which hamper development (Harkness, 2004). Reports show that  the major  institutional constraints  in women’s  participation  in  economic  activities  and development processes  in societies are  inadequate access to factors of production and trade, lack of credit facilities, lack of  training opportunities and  skill acquisition,  limited access to appropriate production technologies and social services  (Saito,  1994;  Kwesiga,  1999;  Agwu,  2001). 


Women as a marginalised group suffer gender inequality. Gender inequality according to Singharoy (2001) arises from deeply entrenched attitudes among males that the female gender is inferior, an attitude which social institutions often reinforce. This attitude is responsible for pushing women into marginalised situation. Gender equality can never be attained if women are still left behind in education (Shilubane, 2007).
Objectives of the Study
The main objective of the study is to assess the influence of literacy education on socio-economic empowerment of rural women in Oyo State, while the specific objectives among others are to; 

      1. Ascertain the degree to which adult literacy education could promote rural women participation in politics;
2. Determine the extent to which adult literacy education could contribute meaningfully to the health development of women and their households.

Justification for the Study

The importance and benefits of this study are:

        1. It should help the government and other stakeholders find out the extent to which literacy education have contributed to the emancipation of rural women.
       2. The findings will hopefully be useful to adult educators because they will be better informed about the areas in which the women participants are doing well and where improvement is needed.
        3. The findings of this study will help the stakeholders at the international level to attach more importance to literacy education because of its economic benefits most especially to rural women.
Research Question

      1.
To what extent can literacy education empower rural women economically? 


Research Hypotheses

The following research hypothesis will be tested in the study.

1.  There is no significant relationship between adult literacy education and political participation of women.

2. There is no significant relationship between adult literacy education and rural women healthy living.

Literature Review

The Concept of Empowerment
The concept of empowerment is defined by Whitmore (1988) as an interactive  process  through  which  people  experience  personal  and social change, enabling  them  to  take action  to achieve  influence over organisations and institutions which affect their lives and the communities in which they live. Keiffer's (1984) labels empowerment  as  a  process. He  labels empowerment  as  a  developmental  process  which  includes  four  stages:  entry, advancement, incorporation, and commitment. The entry stage appears to be motivated by the participant's experience of some event or condition threatening to the self or family, which Keiffer (1984) refers to as an act of 'provocation'.  In the advancement stage, there are three major important aspects to continue  the empowerment process: a mentoring relationship;  supportive  peer  relationships  with  a  collective  organisation;  and  the development of a more critical understanding of social and political relations (Hannum & Buchman, 2003).  The central focus  of  the  third  stage  appears  to  be  the  development  of  a  growing  political process of empowerment. Commitment is the  final stage  - one  in which  the participants apply the new participatory competence to ever expanding areas of their lives (Carron et al, 1989). According to Wallerstein (1992),  empowerment is  a  social action  process  that promotes participation  of  people,  organisations, and communities  towards  the  goals  of increased  individual  and  community  control,  political  efficacy,  improved  quality  of community life and  social  justice. 

 Obanya (2004) asserts that empowerment is a continuous process.  This means  that  each  stage  in  the  process  of empowerment  should  be  a  preparation  for  the  next  stage.  He notes  that  the  basic  skills  that may  be required  of  an  empowerment  scheme  deserving  functional  literacy  include  basic  literacy  skill which  include  self-awareness development, analytical, decision-making, organisational and technical. Others are socio-economic, comprising vocational skills acquisition, vocational skills improvement  sustainable  income  generating  skills. He further contends that  empowerment  is  a  lifelong  learning  skill  for  social  support, continuous  learning, life  and socio-economic (Burchfield, 1997).
Literacy Education and Women Empowerment

Literacy  is  a  fundamental  human  right  and  a prerequisite  to  the development of  society. Literacy  is at the heart of  learning,  the core of Education for All (EFA)  and  central  to  the  achievement  of  the Millennium  Development  Goals  (MDGs).  Access to good quality literacy  learning  opportunities  and  the development of  literacy  environments  are  essential strategies for  poverty  reduction,  equality,  economic development  and  environmental  protection  and  in general, a prerequisite for achieving democracy (Adedokun, 2011). 

The  above  view  shows  literacy  as  being  essential  for  empowerment  which  spans through  all  areas  of  human  endeavour. With literacy, women would  become  active participants  in  political  issues,  they will  be  empowered  economically,  socially  and they will be able to feature adequately amongst their fellow womenfolk; their level of awareness would have improved significantly, leading them to have a claim on their rights (Burchfield, Hua, Iturry &Rocha, 2002). 

Literacy  for  women  empowerment  is  of  immense  benefit  to  all  societies  because they bring  up  future  leaders  of  any  country  being  the  first  known  teachers  of children at home and  the best  for  that matter. This  is why Okpoko, (2010) believes that education  is a key  to development and  that empowering through literacy  is  an  asset  to  their  family, immediate  communities, nation  and  the world  at large. This suggests that  the  acquisition  of  literacy  education  empowers  an individual  to  think  positively,  take  proper  decision  about  her  living  and  the  society and acquire other skills that can assist her economically, politically and socially (Adedokun, 2011). Anyanwu, Omolewa  and Siddiqui (1985) believe  that people  cannot  learn  the useful information  required  for  their  survival and happiness  in  their  society without  literacy. This  is  corroborated  by  UNESCO  (2006) that literacy is a human  right  and  an essential  ingredient  to  achieve  equity, development  and peace. Thus, if literacy is human right, women should significantly and equally benefit from it.
Dimensions of Functional Literacy 

The current situation of women in Nigeria shows that females constitutes the majority of  illiterates at all level of education. UNESCO (2006) reports that girls make up 60 per cent of all out of school children and represent two third of illiterate adults. Most Nigerian females live  in  rural areas and they are either semi-illiterate or non-literate. (Aboyade,1987;  Onwubiko 1999 and UNESCO, 2006). A survey carried out in 2005 shows that 33.3 per cent of females had no formal education in the north eastern States of Nigeria. In the north western states 87.8 per cent of females  had  no  formal education. In the south eastern States only 36.2 per cent of females had no formal Education. In the south west at least 26.1 per cent of females had no formal education. In the middle belt states, they fall between the south and north in terms of average figures of female literacy (Aderinoye, 2004). Women are completely powerless in areas where females had no formal education and only a small proportion is functionally literate and ready for full empowerment.   

All stakeholders in education should aim at the formidable but highly desirable task of raising the status of Nigerian women through literacy for empowerment programmes. A holistic approach to literacy for women empowerment is necessary for sustainable development of Nigeria (Olaleye and Adeyemo, 2012). Empowerment of women should be part and parcel of a more embracing national enterprise. Affirmative action was taking by Nigerian government recently that women should occupy 35 per cent at least of all political positions  in Nigeria. This is a right step in empowering women.
Influence of Literacy Education on Political Participation

The connection between literacy and political engagement is predicated on the assumption that as individuals become more exposed to information about their environment, especially the public institutions and government, they will be more prepared to intervene to make such bodies more responsive to their needs (Efedi, 2008).  There is the expectation also that as individuals are engaged in political decisions about different aspects of their lives, an intimate connection emerges between literacy and democracy. Therefore, attention to literacy—defined as individual access to reading and writing is an inescapable proposition (Riveros, 2005). 

There is agreement that macro and micro levels of political action exist.  At the individual level, several attitudes and behaviours are commonly recognised as political in nature:  engagement in voting, seeking information about candidates or issues, participating in discussion of political issues, and affiliating with a political party or social movement.  These activities create varying degrees of tensions for participants, as voting or seeking political information, for instance, offer less potential for conflict than affiliation with a social movement (Kagitcibasi, Gosken & Gulgoz, 2005).  

  
Emphasising macro indicators, UNDP (2002) proposes what it calls subjective measures (the degree of civil liberties, political and human rights, press freedom, voice and accountability, political stability, lack of violence, law and order, rules of law, government effectiveness and absence of corruption) and objective measures (year of last election, voter turnout, year women got the vote, share of seats of women in parliament, trade union membership, and ratification of rights instruments).  Consequently, most political indicators are gathered at the individual level and along the lines of UNDP’s objective measures.  Further, indicators considering such dimensions as social cohesion, social inclusion, social capital and human development and sustainability, are relatively recent (Harkness, 2004).  

 The study of four adult basic education (ABE) programme by Greenleigh Associates (1968), one of the earliest nationwide evaluations of its kind, points out that literacy participants reports an increase in community participation. A later study by Becker, Duflo (2005) was based on a follow-up of participants after one to two years after completing their programme. It observes that 84 per cent of the former learners report no change in their voter registration status; also 84 per cent of the participants report no change in community participation.  Of those who registered to vote, only five percent did so because of participation in the adult and basic education programme. Of those who reported engagement in community participation, about 49 percent attributed change to literacy programme participation (Thomas, 1999). 

  
Two of the few quantitative studies of literacy impacts in developing countries were conducted by Carron, Mwiria and Righa (1989) in Kenya and Kagitcibasi, Gosken and Gulgoz. (2005) in Turkey.  The Kenyan study used a sample of 371 literacy graduates and 66 illiterates as a comparison group in five different rural locations in the country.  Literacy graduates did better in a wide variety of behavioural and attitudinal indicators that included participation in elections and local associations. The Turkish study used an urban sample of 95 women in an assessment carried out immediately after programme participation and a subset of 505 women in a follow-up after one year of programme participation.  It used various instruments, including a social participation scale (which measured behaviours on voting and participation in community organisations) and a self-efficacy scale (which measured the women’s engagement in public sphere activities.
Methodology

Research Design

The goal of this study is to generate quantitative data that would allow a comprehensive description of the influence of literacy education on socio-economic empowerment of rural women in Oyo State of Nigeria. The study is ex post facto in nature, since none of the variables was manipulated by the researcher. The data were collected through a survey conducted in four local governments in Oyo State, these are Ibarapa Central, Ibarapa East, Ibarapa and Itesiwaju. Survey research affords the opportunity of obtaining information from a representative sample of the population in an attempt to describe the prevailing situation about the variables under examination.
Sample Size and Sampling Techniques

The study adopted quantitative research method, the multi stage-sampling procedure comprising the purposive, stratified and proportionate sampling techniques. In stage 1, the purposive sampling procedure was used to select the 12 communities from four local covered governments. The stratified sampling technique was then used to divide the population into strata.    

In the second stage, the 12 communities were divided into strata along the existing wards in each of the community, using the stratified sampling technique.

The third stage entailed the use of quota sampling technique to allocate quota (specific number) to each of the different categories of the study population which comprised  women who participated in adult literacy programmes in the selected local governments in Oyo State and their facilitators. The researcher adopted the simple random and proportionate sampling technique to select 203 participants.

Instrument
Two sets of questionnaires were used for the study, the instruments were Literacy Empowerment Beneficiaries Scale (LEBS) and Literacy Facilitators Scale (LFS). The questionnaire used were subjected to validation process. Copies of the questionnaires were given to a panel of experts from Department of Adult Education, University of Ibadan for validation. The comments and suggestions made were utilised in restructuring the research instrument. The validation exercise ensured not only the face validity of the questionnaire but also its content validity. 
Reliability of the Instrument

The test-retest method was used to determine the reliability of the research instrument. To this end, the instrument was used to collect data using a pilot sample of 20 respondents in Saki West local Government in Oyo State. This local government was not included in the final data collection exercise of the study, although the participants were beneficiaries of the literacy education programmes. The data obtained were analysed using Pearson Product Moment Correlation Coefficient, the value obtained from LEBS was r = 0.87 while LFS was r = 0.75. This shows the high reliability of the two instruments used in the study.
Results
The data collected were analysed with mean, standard deviation and correlation coefficient statistical analysis
Research Question 1: To what extent can literacy education empower rural women economically?
Table 1 Table that shows relationship between literacy education and economic empowerment
	N
	Statement
	SA
	A
	U
	SD
	D
	Mean
	SD

	1
	I can now write and read my own letter.
	151 (74.4%)
	44 (21.7%)
	2 (1.0%)
	6 (3.9%)
	
	4.67
	0.65

	2
	I now engage in income generating skills like sewing, beadwork, vegetable cultivation, knitting. 
	66 (32.5%)
	85 (41.9%)
	22 (10.8%)
	11 (5.4%)
	19 (9.4%)
	3.83
	1.21

	3
	I am able to write for practical purposes such as keeping accounts, taking minutes. 
	90 (44.3%)
	84 (41.4%)
	12 (5.9%)
	13 (6.4%)
	4 (2.0%)
	4.20
	0.95

	4
	I am now job creator (employer of labour)
	56 (27.6%)
	 59 (29.1%)
	32 (15.8%)
	27 (13.3%)
	29 (14.3%)
	3.42
	1.39

	5
	I now diversify in many areas of small business opportunities.
	71 (35.0%)
	65 (32.0%)
	34 (16.7%)
	15 (7.4%)
	18 (8.9%)
	3.77
	1.25

	6
	I am now employed and fend for my families.
	87 (42.9%)
	72 (35.5%)
	12 (5.9%)
	17 (8.4%)
	15 (7.4%)
	3.98
	1.22

	7
	I am self-employed and have means for livelihood.
	68 (33.5%)
	64 (31.5%)
	22 (10.8%)
	26 (12.8%)
	23 (11.3%)
	3.63
	1.36


Hypothesis 1: Adult Literacy educations has no significant relationship with rural women participation in politics.
Table 2 Correlation between literacy education and rural women participation in politics

	Variables
	N
	Mean
	S.D
	R
	DF
	Sig
	P
	Remark

	Women participation in politics
	203
	39.03
	5.26
	0.148
	201
	0.018
	< 0.05
	S

	Adult literacy education
	203
	26.95
	4.33
	
	
	
	
	


Table 2 shows the relationship between women participation in politics and adult literacy education. The table shows that P< is less than 0.05 level of significance. This implies that there is significant relationship between adult literacy education and women participation in politics: r = 0.148, Df = 201, P < 0.05. Therefore, the null hypothesis is rejected.
Hypothesis 2: Adult literacy education has no significant relationship with the healthy living of rural women.
Table 3 Correlation between adult literacy education and rural women healthy living.

	Variables
	N
	
	S.D
	R
	DF
	Sig
	P
	Remark

	Healthy living
	203
	41.17
	4.72
	0.052
	201
	0.016
	> 0.05
	S

	Adult literacy education
	203
	26.95
	4.33
	
	
	
	
	


Table 3 shows the relationship between healthy living of rural women and adult literacy education. The table shows that P< than 0.05 level of significance. This implies that, there is  significant relationship between adult literacy education and healthy living of rural women, 

 r = 0.052, Df = 201, P < 0.05. Therefore, the null hypothesis is rejected.  
Discussion
The findings reveal that women are self-employed and they also have means of livelihood, this corroborates with Ojobo (2003) who asserts that in the economic sphere, most women engage in small scale businesses and the educated women would be able to help their husband to manage their business ventures. The result further shows that literacy education gives women the opportunity to secure job and provides for their families need, this supports the opinion of Riveros (2005) who opines that literacy and schooling have been shown to significantly affect individual income. He asserts further that in Latin America, income and schooling are strongly correlated. The study reveals that literacy education has enhanced the vocational skills of rural women in the areas covered in the study. This viewpoint tallies with Borode (2003) who opines that in Nigeria, as a result of literacy education quite a number of women groups are involved in activities such as sewing, dyeing, weaving, manufacture of candles and soaps. 

It was revealed through the study that literacy education has contributed significantly to the political participation of women in the area covered in the study, this corroborates  Borode (2003) who asserts that literacy gives women a voice in their families, in political life and on the world stage. The study reveals further that through literacy education rural women become aware and conscious of their fundamental human rights and as such they can vote for the candidate of their choice without sentiment, this tallies with the view of Okojie (2011)  that literacy education have a major role to play, most especially in helping women acquire a proper awareness of their potentials, rights and responsibilities in the society. 
The study reveals further that, literacy has the potential of enhancing women participation in politics and which tallies with the view of Hannum and Buchman (2003)  asserted that the relationship between education and political participation is well established. They stress further that educated people are to some extent more likely to vote and voice more tolerant attitudes and democratic values. According to Boliva (2010), among Nepalese women, those who have spent two years in state run literacy programmes demonstrated more political knowledge than those who did not participate in the programmes and were more likely to believe they could serve as political representatives (Weiss & Coyne, 1997).
The study revealed that women who participated in literacy education have significant drop in mortality rate as a result of the literacy education, they were able to take care of themselves and their children, this supports Lauglo (2001) who analysed the effects of adult basic education in Nicaragua and finds a statistically significant drop in infant mortality amongst mothers who had participated in the literacy campaign as compared with those who did not. 
The study shows that rural women who attended literacy programmes are able  to read the doctors’ prescriptions and use the recommended drugs prescribed by the doctors appropriately. Thus, this improved their health status; this corroborates Lauglo (2001). The study reveals that improvements in health-related knowledge and behaviour are more for women who attended literacy and basic education programme. Positive changes included: seeking medical health for self and a sick child, adopting preventive health measures, such as immunisation and enhanced knowledge of family planning methods.
Conclusion and Recommendation

Women should be encouraged to enrol in literacy programmes. They should be encouraged  to know  that  the benefits that would accrue to their being literate is greater than the economic benefits they are currently  enjoying  and  so  they  should  take  bold  step to  leave  their  trades  at  the stipulated time for literacy classes. 

Every  educated  woman  should  be  involved  in  seeing  to it that a woman  becomes literate  around  her  as  this  would  bring  comfort  to  all  and  sundry.  Awareness programmes through posters, media houses and children in schools should be designed to encourage their mothers on literacy education. 

The government at all levels should fund literacy programmes, make  it  interesting  to women to entice them to enrol for literacy classes.
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