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ﬁﬁf?&ﬁ“ﬂs‘ﬂﬁﬂﬂ ITUDE TOWARDS INCLUSIVE EDUCATION
DISTRICT, NIGERIA DEVELOPMENT IN KWARA CENTRAL SENATORIAL

Akinsemoyin, L. O, Bello, M. g. v
peportment of Social Seiences Eduru;m:im' A R Uyanne, E. O.

University of llorin, llorin, Nigeria,

Abstract

F::;:ﬂiﬁ:::r:;ﬁ !Imsrr school :er.:l:h.ers' olttitude towards inclusive education practices in Kwarg

" i h IStrict. A descriptive survey was adopted for the study. A totol of 323 basic
school teachers were randomly selected from 38 selected basic schaols from the four Local
Gan..:-emmenr Afeus. Tfﬂl:f‘rftf! Attitude Towards Inclusive Education Questionnaire (TATIEQ) was
ﬂ'fﬂﬂ‘fffﬂ' for ”"’_5 study. The instrument was subjected to test-re-test method and wos found to have
reliability coefficient of 0.80. One research question was answered and four research hypotheses
were testfz'd. _Thf data collected were analyzed with percentage, t-test and ANOVA stotistics at 0.05
level -::_u" sigmﬂ:ﬂ{'rcef The study revealed that basic school teachers hod positive attitude towards
inclusive education practices; there was no significant difference in male and female teachers’
ottitude towards inclusive education practices. It was an the basis of these findings that the
researchers recommended that, government ot all Jevels should moke inclusive education

compulsory for all basic schools. Also, there is need for teaching of special education as a foundation

course for all pre-service teachers in training.

Keywords: Teachers 'Attitude, Basic Education, Inclusive Education.

introduction

Human beings have always been concerned abouT
how to improve their condition of living and better
face the forces of nature and the environment.
Obtaining guality education is the foundation to
improving people's lives and sustaining
development. Basic education is the bedrock for
other levels of education. It is to this end, the
Federal Government of Nigeria has made basic
education universal, free and compulsory for every
thild of school going age (NPE, 2013).Education for
All (EFA) is a key enabler for sustainable
development.

Education for all (EFA) has always been an integral
part of sustainable development agenda. The
notion that education is for “all” and not for “some”
can be traced to the 1948 UN Universal Declaration
of Human Rights which makes education a
fundamental right. The Convention on the world fit
for Children {2002) with the core principles of non-
d'“rimlﬁaliﬂﬂ, devotion to the best interest of the
fhiiﬂ. the right to life, survival and lf-E"'.I'EFImeEﬂt as
well as respect for the views of the child. Inclusive

Education (IE) is a key strategy for the attainment of
EFA,

The inclusive education model evolved out of t_hE
#tlon that all children have the rigr'!t to receive
nd of education that does not discriminate.

The basis of inclusion is that special needs pupils have
arightto the benefits of full school experience,

with needed madifications and supports, alongside
their peers without disabilities who receive general
education, Children with disabilities form the largest
group of children who have been and continue to be
persistently excluded from education. The World
Bank estimates that of the 115 million children
worldwide who are not in school, 30-40 percent are
children with disabilities. QOjo (2016} found that,
children with disabilities constitute maore than 30 per
cent of the over 10 million out-of-school childran in
MNigeria. According to Migeria's current population
statistics in 2016, Kwara 5tate had an average
population of about 270,000 children with different
disabilities out of which only 10,000 are currently
receiving some form of basic education through the
few special needs schools and inclusive unit in basic
schools., According to UNESCO (2009), inclusive
education system can only be created if ordinary
schools become more inclusive, in other words, they
will become better at educating all children in their
communities. Kochoung (2010} asserted that,
inclusive education is about transforming
educational systems to accommeodate the needs of
children with special needs. It is not just about
inserting children with disabilities into existing
structures, but adapting the structures to reflect
their different needs. Inclusive Education is anchored
on the notion that students with disability will



benefit from enhanced learning, soclal ill_'I"I:r
communicatian skills, while those without dizability
will benefit from the exposure to diverse
characteristics, talents and temperaments.

Many countries both developed and developing
countries adopted the policy of mainstreaming
finclusion in their education policies. Nigeria for
example adopts the policy since Inception of her
MNational Policy of Education (NPE). The latest r evised
policy document NPE (2013) provide that education
must be Inclusive and that all children including
those with disabilities have the right to qualitative,
functional and effective basic education, The
Universal Basic Education Act of 2004 provides that
basic education is free and compulsory for all school-
age children while Section 42 of Nigerian
Constitution speaks of freedom from all forms of
discrimination. Fakolade, Adeniyl and Tella {2009)
found that, only one state that has actually started
the implementation of the inclusive education at the
basic school level, other states of the federation in
Migeria are just starting up by creating a unit in each
of the schools for their inclusive classrooms.
Fakolade (2009) argued that Nigeria is known to
have some of the best laws on inclusive education in
Africa, but the implementation has remained the
main problem due to different hindrances.

Teachers are the driving force to the success of
including children with disabilities into regular
classes (Thomas, 2012). The prepared teachers are
the custodian to advocates inclusive education
programmes in order to make it more realistic and
profitable to persons with special needs which kick
against discrimination and stigmatization that s
usually accorded to them by the populace [Omede &
Maomoh, 2016). Inclusion is the principle applied to
accommodate all human beings with diverse
abilities in one system, in such a manner that all
involved can be assured of successful, equal and
guality participation in real-life experiences from
birth-death.Prater (2003) identified teacher
attitudes as one of several elements that are critical
in promoting the success of students with
disabilities in general education settings. Teachars
may require more instruction time or ather teaching
methods and professional knowledge in
mainstream. According to Meijer (2004), inelysive
education largely depends on teachers’ attitudes
towards pupils with special educational needs and
on the resources available to the teachers. Ross-Hill
(2009) explains that not affering fre guent and
substantial training brings about tension, strece and
attitudinal change of the teachers in in.;|.,'_.5i.1,.e

o14 .

2. There is no significance difference bet

e : in the 4t
3. There is no significance difference in th clust®

MNigrrion jmrmﬂ_ﬂm
! Fy,
ligy

settings. The refore, providing ;“EHE“ _
will imprave the overallimpleme un‘-':;:_ sy
making it more beneficial for the sty dents "‘tluﬁ

It Is on the basis of this backgraung 4y, .
speks to examine basic schogl "'-Each:t Ehﬁ“ .
toward inclusive education practice hr:r- ah;

development. Ustaj,

statement of the Problem

There Is a growing recognition that 'rm;iu.ding &
with disabilities in general educatign b il
them with the opportunity to learn i, EBtcy
stimulating settings which may also leag Ve raf
acceptance and appreciation of dlﬂE*Enc,:;E
children with disability continue g P ;
different forms of exclusion which vary deg
upon their disability. The successfyl Inclusin.
children with disabllities into regular eq, .
classroom depends on the attitude of the 1ouy
Therefore, teachers’ attitudes regarding '-"‘IEin.u I.
of children with special needs willbe examingg |

Purpose of the Study

The main objective of this study was to examine hag
school teachers' attitude towards inciuey
education practices for sustainghie
development. Specifically, the study examines

a. the attitude of basic school teachers to indi
education practices.

b. the attitude of male and female teachers
inclusive education practices.

c. the attitude of regular teachers and special
teachers toinclusive education practices.

d. the attitude of basic schools teachers towad
inclusive education practices based on levels d
qualification? _

e. the attitude of basic schools teachers to inchun
education practices based on years?
experience.

Research Question
1. What is the attitude of basic 5::h|:_u:|| tg‘a '
towards inclusive education practices:

Hypotheses
1. There is no significance difference in the
of male and female teachers 10 !
education practices.

g getitvs
polus

ween”

attitude of special need education ™

and regular teachers to Inclusive ©
practices. j

of basic schools teachers 19 °



education practices hage
gualification.

4, Thereisno significance ditference n 1
of basic school teachers 1 Inclusive he attitude

pducation practices based on Years of experience

methodology

The descriptive survey design was
study. The sample of the study was 173 teacher
drawn from 2B basic schogis (both regular an;
special need schools) acrass the four Local
Government Areas of the senatorial district. The
questionnaire titled "Teachers' Attitude towards
Inclusive Education Practices (TATIEP) was used to
collect data. The instrument was developed by the
researchers and has two sections: Section A elicited
teachers’ demographic informatian while section B
has 25 items with 4 point-likert scale of Strongly
Agree (SA-d4points), Agree (A-3points), Disagree (D-
Ipoints] and Strongly Disagres (SD-1point] on
teachers’ attitude towards inclusive education
practices. A reliability test was performed on the
instrument after it was validated by experts in
Sociology of Education and Educational Psychology,
The reliability coefficient of 0.80 was obtained. The
minimum score a3 respondent will have is 25 while
maximum scare is 100, High score (51-100) in this
scale indicated positive attitude, while low scores [1-
50) indicated negative attitude, The data collected
were analyzed using frequency count, percentage, t-
test and ANOVA statistics at 0.05 level of
significance.

adopted for this

Results
The data collected are reported below.

Research Question 1:
What is the attitude of basic school teachers lowaras
inclusive education proctices?

Table 1: Attitudes of Teat:herq towards
Inclusive Education Practices in Kwara
Central Senatorial District

Attitudes Frequency Percentage
Pasitive 262 Bl.1%
MNegative 61 18.9%

Total 323 100.0

Result from table 1 shows that 262 of the
respondents who participated in the study had
positive attitude towards inclusive education for
sustainable development representing 81.1% while
61 had negative attitude towards inclusive
. onrepresanting 18.9%.

Y
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Hypothesls One: There is mo sigrificont difference
in teachers' ottitude towards nclissive education
proctices based on gender

Table 2: t-test Analysis on the Difference in

Teachers' Attitude Towards Inclusive
Education Practices based on Gender
Gardes N Fan TR I i} iy T i by
T

ksl [kl A el

(RILE] (f ] il Ty dard H}'l'l
vl g |'|.|' R N
P>0.05

Result from table 7 shows the tvalue yielded -1.944
which Is not significant with P value 053 = 0.05, This
shows a non-sipnificant result.  Hence, the null
hypathesis is not rejected, This means that there s
no significant difference in teachers” attitude
towards inclusive education practices based on
gender.

Hypothesis Two: There is no significant difference in
teachers  attitude towards inclusive
educotion practices based on teocher type.

Table 3: t-test Analysis on the Difference in
Teachers' Attitude towards Inclusive
Education Practices based on Teacher

Teacher
Type
Aegulas
Edwization

of s
12 eallid]

fegidon

50 T7TET 4896

FTJCF S | Do fal e

Spacia 73 THY

.{d:.lf-l:b'llflﬂ.
P>0.05
Result from table 3 shows the t value yielded 755
which is not significant with P value 451 = 0.05. This
shows a non-significant result.  Hence, the null
hypothesis is not rejected. This means that there is
no significant difference in teachers' attitude

towards inclusive education practices based on
teacher type.

b7

Hypothesis Three: There is no significant difference
in teachers’ attitude towards inclusive education
practices based on teachers’ gualification

Table 4: Analysis of variance showing
difference in Teachers' Attitude Towards
Inclusive Education Practices based on
Teachers' Qualification

Smal o Mmn F Gg (Decliion
Sgens  wmaw

Botwess Grogs. 10D 2 FLOM

Withen o ERE. 17 I ¥, kO | | L I . e & [ ot g

Toedd

e e
P>0.05
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From table 4, result shows the df (2, 322) and F value
yielded 1.478 which s nat significant at 0.05 alpha
level. Hence, the null hypothesis is not rejected since
the P-value .230 is greater than 0.05 (.230 > 0.05).
This means that there is no significant difference In
teachers' attitude towards inclusive educatian
practices based teachers' qualification.

Hypothesis Four: There (s ne significant
difference in teachers' attitude towards
inclusive education practices based on teachers' year
of experience,

Table 5: Analysis of Variance showing Difference in
Teachers' Attitude Towards Inclusive
Education Practices based on Teachers' Years of
Experience

— (] hepn F sig  Dechion
o seum sausre -
Between Grougs L ALL 1 o
RN Eroups 1IPE1 37 am  l4ay AR 379G Damok Aeer
Tans 1M I
P=0.05

From table 5, result shows the df (2, 322) and F value
yielded .982 which is not significant at 0.05 alpha
level. Henee, the null hypothesis is not rejected since
the P-value .376 is greater than 0.05 {376 = 0.05).
This means that there is no significant difference in
teachers' attitude towards inclusive education
practices based teachers' year of experience.

Discussion
Table 1 revealed that basic school teachers had

positive attitudes toward inciusive education
practices. This finding support the findings of
Bornman and Donohue {2013) that teachers tend to
develop positive attitudes toward children with
physical disabilities and they are less confronting
when included in the general education schoel. The
reason for the similarity between the previous and
the present studies could be that, teachers could be
maore supportive to inclusion if they are given some
training on handling children with special
educational needs. However, this finding is not in
agreement with the findings of Zoniou-Sideri and
Viachou (2006) that secondary education teachers
developed negative attitudes regarding the
inclusion of students with special educational needs

in mainstream schools.

Table 2 also revealed that there was no significant
difference in the attitude of teachers toward
inclusive education practices based on gender. This
is in line with the findings of Avramidis, Bayliss and
gurden (2000) that there was no significance
difference in teachers’ gender and their attitude

016 Mg iriomn Jensrmal Of Sogialogy oy 7 —
n

|'1|-H_=I

roward inclusion.
Table 3 showed that there was ng o

difference between the attitude qf LTI
educational needs teachers and regular g, i
teachers. This result Implied that both the Fegl:m
teachers and special needs education teacher,
positive attitude to the practice of iﬂc.‘.ﬁr
education

despite the kind of children been aughy

rable 4 revealed that there was no signific,
difference in the attitude of basic school teahe,
toward inclusive education practice based on luye .
qualification. This finding is in agreement e
Heiman (2001) who found out that teachers’ leyel
educational qualification did not significany,

influence teachers' attitude toward inclusiy

education.

Table 5 also showed that there was no significance
difference in the attitude of basic school teacher,
toward inclusive education practice based on years
of experience, This finding is in connection with
Evangelin (2006} submission that, number of year
teaching did not influence teachers' attitude, The
attitude remained generally positive no matter how
long the teachers have been teaching.

Conclusion and Recommendations

Based on the above findings and discussien, it is
concluded that basic school teachers' attitude plays 2
significant role in achieving the practice of inclusve
education and for the attainment of the globsl
development agenda. The following
recommendations were provided based on the
findings:

The Government at all levels should make inclusive
education practices compulsory in all basic schools 2
as to sustain teachers' positive attitude and hek
those with negative attitude to improve as this coukd
prempt them be more supportive to inclusive
education.

’.u'rsﬂ.. to foster positive teacher’s attitude towad
inclusion, there is need for teaching of 5F’Etial
education as a foundation course for all pre-senvice
teachers in training in other to equip them i
appropriate techniques and skills of handi™
children with special educational needs. ;
In addition, there should be provision of sper
equipment and materials in other to sustain posht®
attitude of the teachers so as to enable them F!ﬂn
‘.]l‘ld prepare ahead and make teaching-lear"!
Interesting and effective.
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