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Abstract
This study examined Upper-Basic Social Studies

[ Educators’ perceived challenges of teaching civic values
\. in Kwara Central, Nigeria. A descriptive survey research
I design was adopted for the study. The study comprised
\‘V\a of all Upper Basic Social Studies Educators in Kwara
o Central and Upper-Basic one and two Social Studies
i ﬁ\ Educators formed the target population. Fifty Upper-basic
schools in Kwara Central were randomly selected while
i two Social Studies Educators meant for Upper-Basic one
| and two in each of the selected fifty schools were
purposively sampled. This implies that a total of hundred
(100) respondents were involved in the study. The
Z;earcher designed questionnaire titled “Social S tudies
ucators’ Perceived ing Civic
M Values in Kwara Cenct:f;luefr\lf%es (')f Ieacﬁmﬁed in
: , Nigeria.” was us
| collecting data. Mean, Standard Deviation, and rank
were used in answering research questions while t-test

: - o
nd one-way ANOVA were used to test the hypothese ™
4

0.0; o,
r;hgb‘i‘::;vel of significance. The finding of the St4¢
aPPOt'ntthar poor funding; students’ bad attitudes:

ment of unqualified teachers; studem®
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ylation explosion, and poor barenting mod
f;r’;mOSf perceived challenges of el were the

' teaching Clvic yq]
dequate funding of schools, ggod pbarenting Styles, quc?l%f
leadership model and the appointment of qualified teachers
were among recommendations in thjs study.
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that cultivates in citizens the ability to partici

public life, to use their rights in discharging their responsibilities
with the necessary knowledge and skills. Jekayinfa, Mofoluwawo
and Oladiran, (2011) remarked that civic knowledge, skills, and
dispositions are required to re-invigorate and reposition Nigeria as
evisioned by the founding fathers. Malin, (2011) described Social
Sudies as capable of moulding students into responsible, adult
ttizens. Adeyemi and Salawudeen (2014) opined that inculcation
tfcivic values such as justice and fair play, hard work, respect and
humility, decency and morality, patience and endurance, honesty
ind transparency, cooperation and good behaviour are also
“Mphasized in indigenous education. This is an indication that
Caching of civic values predates the introduction of WesIErn
“ucatigp in Nigeria,, Ogundare (2011) pointed out that the initial
{t:;aching of civic values was at the upper primary and lgwerldaiﬁfs
*ondary schools in Nigeria. The review of educauoEEll ‘1:;; o};
i di Provide for compulsorily teaching of civic value ?tui' ofeyouthS
andC:tlon In Nigeria, Despite this gesture, C1vIC behawl;) o
tsin Nigeria are still below expectation. The abuse o! e
‘ " isions among othe
e " lawlessness and reckless political decl-mﬁrs and freedom,
e g o Of €Tosion of civic values such as rights ¢

g p,, 2T election, justice and equity (Ad?roful nation-building

d demonstration of

i i : ot isition an ,
Q“’lcvaluac ‘eved without citizen acquisition @ e low level of

d that th

' -Adeyemi and Falade (2015) opine _
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isition and demonstration of cIvic norms by the citizep,
the acquisitl . icsues preventing national cohesigp ang
o _ic values should be well taught ap4
ProgTeS;d» | Nigerian schools especially t_hrough Socio-civi
tion [ntroduction of Civic Education 1S e.qual]y a step tq
Educ:ial i-n learners the habits of democratic attitude apg
0 . : )
dz:r?cipition i political activities from childhood to adulthood
P Ajere (2006) observed that the Nigenan schools give much
he acquisition of certificate at the detriment of
affective teaching of civic values such as honesty, patriotism, loyalty,
This gives reasons to explore general and

modesty and obedience. : ) € .
specific problems hindering the teaching of civic values in Nigeria,

Several scholars have undertaken possible factors that could hinder
teaching and learning of civic education, for example Alaba, (2010)
expressed the significance of utilization of instructional materials
by teachers to promote and encourage effective teaching-learning
experiences. This may be conversely implied that teaching civic
values without instructional resources is an example of poor
classroom practices. Nwagbo (1997) also identified teacher quality
and effectiveness as imperative for realistic implementation of UBE
in Nigeria. This also shows that teachers’ qualification could be
another greatest challenging to the teaching and learning of civic
values. This is buttressed by Ireyefoju and Mezeieobi (2007) that
Social Studies teacher displayed negative attitude towards the
separation of civic from Social Studies. Similarly, Obuh (2007) also
discovered that Social Studies teachers have not demonstrated high
frompetenge ig the use of ICTs (Information, Communication
S:filcl)llll(;lt%gles) in the teach}ng of Social Studies. This could po%¢
e e e . S s
output cannot be overem 1? o educational mputs-proczlso
identified 1 2 ?Slzed' ﬁfdeyemi and Falade (2015)
ntified lack of emphasis on Civi ' d charact®!
Training, non-implementati vic Education and Ch& ",
senior secondary sch ot Of. Social Studies programme ae
Education 1y school level, disorganized and duplicated Civic
curriculum, unstable Civic Educati e Jack
on Programiii®

of adequate hum
uman resources for Civi : blem®
o« r 1O
confronting Civie Education. Civic Education as P

attention to {

P
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.. clear from prev.ai.ltip)g‘ P“(’Ih](’ms of youth restiveness,
» crime, terrorist ac;t%.\il. l(,S: dn. ‘r.)l,hc‘r so.malrviu:s that all is
f well with teaChlng of civic values in Nigeria. National Council
ot he gocial studies (2010) observed that Social Studies Educator
frasked to help the Jearners deve oping sbilty to malke
[easonable decisions 1n 20('11(3 y dS good citizens of a culturally
jiverse; democratic society in an lntfard(;:pendent world. The need
.y democratic society is an 1mp1;cat10n for teaching of civic
alues. CIviC values must be something which ties citizen together.
ftisan individual civic value that influences his or her choice of
areer and socio-political relationship. It is unfortunate that
despite the fact that civic education is received by some populace,
mnti-civic value behaviours such as terrorism, thurggery,
ynicism, apathy and civic disengagement etc are on increase.
This echoes more of the frequently asking question where does
he nation get it wrong. Numerous studies have identified
problems associated with the teaching of civic education globally,
for example, Carnegie (n.d) conducted study on review of
dtizenship education in United Arab Emirate UAE, citizenship
education curriculum and found out that poor classroom
mactices such as failure to use of effective teaching methods,
lack of students’ active engagement in lesson, continuous use of
ote learning strategy, the use of unqualified teachers with limited
o discussion strategies, authoritarian school environment
E:J}:::r};d@isgllows studepts to put lgssons into prasglcaiijgg
e ;CUO‘H in the .nz‘monal educatlonal‘pro.graz;; ﬁiné N
ot th ta(:hlng of civic value. The forgomg.dls gvérnmem o
r‘fspﬂnSiblteE}fCherS’ e man'agement anf csi;vic vé.lue in the
'erCiety S‘e or the reasons behind the 1ag (¢ ¢ hat classroon
r:ngage—melm!arly, Al-Maamar (n.d) Qpln'e d 1o d political
"alitiag nt is often d1sconnecte.d from bf) l;al ke i thie
e and ignore controversial Lopics ' | pedagogical
bren, ity and the society is deficient academic 1}111:) I:caz‘h clvic

arat; . dem
"ducax?fm“ of the Social Studies teachers W
i,

Rhodes, and Beall (2009)

. Ina
idepy: . “NOthe . ,
entif; er development Howley, b e schools in Unit ed State

“dten major challen ges facing pu
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may indirectly have imp, ., 0

ich i
ysa) whi education. These include Classr,

ica (
| diSSemi“a“ng of Cl] tion eXPIOSion)’ paverty (highest dropoy ateg

nts’ popula or below the POVErty line), family factoy,

living at domestic violence etc are ;
arents, poverty AT Issueg

- school every day by StUdgntS)’ t:rtltcllmdfogy (studepy, |
Jove tO technology }.1ar ware ilo tware tend ,
. + emn from learning espec_1al.ly when teacher lacks techny. |
distract t te with them by bringing technolpgy and educatig,
avvy to cofélgnying (technology has given bullies more roomgy,
:gfg;ftr)t’h oir victims via social nt::tworking, texting and othe;
girtual connection), students’ att}tudes(prgblgrps like apathy,
rardiness, disrespect and absenteeism pose significant challenge |
for teachers), national educational policy (NCLB)(stringent
educational policy like forcing teachers to teach to the annua] |
standardized tests and cutting away recess and lunch time for
academic in the light of the new policy procedures), parental
involvement(Some parents failure to visit schools and those visited
the school are hoveririg over the child and teachers to interfere
unnecessarily with the education process), students’ health |
(ailments such as obesity, diabetes, high blood could result in .
|

absenteeism and more academic issues) and funding(budget cus
create huge problems for most schools, less funding means smaller
staffs, fewer resources and lower number of services). The bulk of
ﬁlVEStlgatiOH a‘r?out identifying problems of teaching civic education |
cgilt;)i:;iorf: :lllng (;n the general factor. Therefore there isneed®®
may likely const?te fort by exploring more of specific issues
ute problems to the teaching of civic values ThiS

thus is the reason behj )
Nigeria. ehind this study in the choice of Kwara Cent™

Purpose of the Stlldy
The main
teacherg' oo LOS€ Of this

) ;

e tirg perceived challen
n1n Kwa

to €Xamine: N Cemral,

. 1dies
study was to examine Socid! Sutiw‘-c

-y of teaching values contents Otﬂded
Nigeria. Specifically the study inte

- J‘
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. the differences In Social Studies teacherg percej
of teaching values contents of civic educaﬁoncglved challenges
and | ased on gender
i the diffe.rences In Social Studies teachers perceived
of teach{ng values contents of civic education b challenges
of teaching experience ased on years
esearch Question

i What are the. Sf)cial Studies educators’ perceived challenges
of teaching civic values in Kwara Central, Nigeria?

Hypotheses

H,: There.is no significant difference in Social Studies educators’
perceived challenges of teaching civic values in Kwara
Central Nigeria based on their gender.

H,: There is no significant difference in Social Studies educators’
perceived challenges of teaching civic values in Kwara
Central Nigeria based on their years of teaching experience

Method

The study adopted the descriptive survey design since the intentio_nl
;Nas not to manipulate any variable of interest. Population fcir t hl‘5
r{:dy comprised all Upper Basic Social Studies educators (l)fé 1;‘;’:2;
W 2 . . LS ( ‘ ;

~ral Nigeria. The sample for this stu dof 1

s dy compri.se. 0 -
: ‘@es educators from fifty (50) selecte ¢ schools. 1W¢

asl
- d Upper ) r-basie

"0 . y ~d in uppe
o I Studies educators were purposively selected It AP e
K .ﬁdnd two in the fifty schools that were randomly §¢ _:w.. “Soctal
Studr-a Central, The researchers designed mmum?l?ctt:iﬁx et
Core s Educators’ Perceived Challenges of Ted

1 K 1 o " '(\‘

‘uqn[e o ) Ni’P!“‘ Wis Us
nt ) " . ”’r 4 t!ﬁl. ss‘ . {,

Yo e auEen M: (gfetr}]te instrument addresses

mer e::,data for thiS Stlldyv Secuo(;.l h“f Q('L‘lhm h ﬁﬂ-ﬂ:l!!\:sg
10 ¢, 2ton on respondent’s bio datd wWhlle S earors’ POTCOIVE
cha?:‘ernems indrijcatiﬂg social Swdle?
Ceny nges. of Teaching Values Content of CV
Rom g, Nigeria. The jtems took on ™

Str ! ink/t‘f j}liuh the Fesp
" Ongly agreed to strongly disagre¢ 1/
‘

ed iInW
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ected to indicate their level Qf agr gergent Ol'rl otherwt.;e to th
reasons. The instrument was validated t ?:;1% : Correction g,
suggestion of some lecturers 11 measucrlemﬁ;{l g est COnstructjy,
in the Department of Social Sciences Education, : niversity Of Tloriy,
The reliability of the instrument was determine throug_h pilot test
before its use. Using internal consistency app{o.ach, the InStrumep,
yielded a Cronbach Alpha of 0.87_when ad.mln-lstered 0N 50 Sy
Studies Educators in Kwara South of Nigeria. This valye Was
considered enough for the instrument to be reliable for the study,
The data collected were analyzed using descriptive statistics such
as frequency and percentages, mean, standard deviation, and rank,
t-test to answer demographic variables and research question while
t-test and one-way Analysis of Variance (ANOVA) were used to tes;
the two null stated hypotheses at 0.05 level of significance

are exp

Results

Resgarch Question: What are the Social Studies educators’
pf.:rce%ved challenges of teaching civic values in Kwara Central
Nigeria? In order to answer thjs research question, the responses

;)fb?oclial Studies Educators were described and presented in the
able
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el social Studies Educators’ Perceived Challe . l
nges !

b . i i
Z?Tea ching Civic Values in Kwara Central
Sefe eived Challenges Mean SD Rank
- an
oo funding of the school contributes 2.97 095 1 : !

1 o the challenge facing Social Studies ;
Educators in teaching civic values in E
upper-basic schools

students’ population explosion in the 2.68 083 4

dlassroom prevent effective teaching of '

civic values to upper-basic students

Appointment of unqualified teachers 2.75 0.85 3

is a challenge to teaching of civic .

values in upper-basic schools

4 Students being passive in the lesson is 2.44 1.09 8
contributing to challenges of teaching
civic values in Upper-Basic school

5 Authoritarian school environment 2.53 097 6 ‘
prevents students to putinto J

§ Students’ attitudes of apathy, tardiness, 2.87 088 2 f'
disrespect and absenteeism in school |
pose serious challenge to Social i
Studies educators in effective teaching ' !d
of civic values.

7 Students’ wrong use of technology is
contributing to problems of effective
teaching of civic values in Upper-Basic
school

7

8§ Contradiction in the national 2.46 1.04
educational policy is a contributing
factor to the challenge of teaching
civic value in Upper-Basic school -

9 Poor parenting model is also 2
challenge to the effective teaching
of civic values among Upper-Basic ‘;
Sudents 4 10 |

10 Disconnection between classroom 2.36 0.8 i
practice and students experience in |
the play of politics in the society po.se i

difficult to Social Studies educator 11 |

teaching civi // 3
vic values. 1

(¥5]

2.40 095 9

2.65 0.94 5

e S
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: dies Educators’ perceived ,

Table 1 .Sh?:vjslizgliill }S<tvtrlara Central, Nigeria. As S’hovm;n 3
of teaching cmdjn of the school (2.97, O..95);- students attitygeg
table, Poor fun 515 respect and absenteeism in school (2,87 , Py
apathy, tafdﬂ"te‘zsg unqualified teachers (2.75, 0.85); Studeny.
A S alosion ia thie classtoom (2.68, 0.83); ang po-
population Zﬁil (2.65, 0.94) were identified by the Social Sty
Pgrig?;i r;ls the foremost challenges .of teaching civic vajye i
; u r-Basic schools in Kwara Central Nigeria as shown by the meg
axiii)e standard deviation values respectively.mln addl.tlon, these
identified challenges took the rank from 1% to 5 respectively among
other challenges. The least identified cha]ler.lges mclu_de Studens
wrong use of technology (2.40, 0.95), z.md dl'sconnectmn between
classroom practice and students experience in the play of politics
in the society (2.36, 0.84) with respective rank of 9 and 102

Hypotheses Testing

H,,: There is no significant difference in Social Studies educators

perceived challenges of teaching civic values in Kwara Centra
Nigeria based on their gender.

Table 2: T-test of Significant Difference in Social Studies
Educators’ Perceived Challenges of Teaching Civic Values
in Kwara Central Nigeria Based on Theijr Gender
SEM T df P Remards

35264000 6.29753 1 0gaag 382 48.388 .704 Do not
reject

renc . - 26.4
sociy 1 female M = 25 g ELICePtiOn of male (M = 2




{,'ppt’f Basic ""';_‘_JJ.JER 5 M.'m'u!ur_-," Py

refore do not reject the stated ny| hypothesis. The resy]t
y cluded that there was no significang difference in Social Stugje
f?{icators. perceived challenges of te. '

aching civie values in Kwara
cenlfal Nigeria based on teachers gender.

y.: There is no significant difference
perceived challenges of (¢
Central Nigeria based on the

m Social Studijes educators’
aching civie valyes in Kwara
It years of teaching experience

Table 3: One-way Analysis of Variance Test of Significant
pifference in Social Studies Educators’ Perceived
Challenges of Teaching Civic¢ Values in Kwara Central
Nigeria Based on Their Years of Teaching Ex

perience
Sources of Sumof  Mean Square F Sig. Remark
Variance Squares Df
Between Groups 345.764 2 172.882  8.469 .000 Reject
Within Groups ~ 1980.026 97 20.413
Total 2325790 9

Table 3 shows a one-way between groups analysis of variance
®nducted to explore the difference in the Social Studies educators’
perceived challenges of teaching civic values in Kwara Central
Nigeria based on their years of teaching experience. It can be
observed that there was a statistically significant difference in the
PeIception of Social Studies educators on challenges of teaching
¢ values based on their’ years of teaching experience as
“®Mined by one-way ANOVA (F(2,97) = 8.469, p = .001). This
res‘ﬂF concluded that there was si gnificant difference in the Socifll
- dies educators’ perceived challenges of teaching civic values in
ara Centra] Nigeria based on their years of teaching experience.

ﬁnZTESult of post-hoc test and descriptive analysis conducted to
Ut where the differences exist is presented in Table 4 and 5.

reetved. 173
N
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Table 4: Pos” h rs’ Perceived Challenges of Icachi“g G
Studies Educato .1 Nigeria Based on Their ye -
values in Kwara Centra Cars of
Teaching Experience: e
. 1 rr N YEL
] (“ I:\|‘C1'ik'|1f'-' Mean Std, b } ot “”llgll-“l,l:
El erience Difterence seserece——— L EPY al
i ] - ““” l MY l Il\lwl
Bound “““lhl
e 3 -
- - - T49500°  1.0%e20 000 A0
ess than d 5-10yrs I : 'g - X5y
lf-\\"-; 11 vrs and above (182419 L1480 . 4 -4.5316 01
years | c*i-*i than § vears 4_4;):‘\|]()‘ [.096.20 000 | 8854 70001
5-10y1s Il vrs and ;{hmc 267091 I.i,‘l_l'-’-l I‘I 2 - 4727 S840
17vrsand  Less than 3 years 182419 114380 ‘f 9032 4881
above Sloys 267090 132074 112 -S8U6

+ The mean difference is significant at the 0.05 level.

Table 5: Descriptive Analysis of Perception of Social
studies Educators’ Perceived Challenges of Teaching Civic
Values in Kwara Central Nigeria Based on Their Years of

Teaching Experience.

Q5% Confidence

Years of N Mean SD SE Interval for Mean  Min Max
Experience Lower Upper

Bound Bound
Less than Syrs 53 24.58 4.87 0.67 23.24 25,93  10.00 32.00
5-10yrs 25 29.08 4.66 0.93 27.16 31.00 22.00 37.00
11 yrs and above 22 26.41 3.29 0.70 24.95 27.87 20.00 33.00
Total 100 26.11 4.85 0.48 25.15 27.07 10.00 37.00

Table 5 and 7 show the results of Post-hoc comparisons using the
Turkey HSD (Honestly Significant Difference) and descriptive
analysis of teachers’ perception scores. The post-hoc comparisons
test indicated that the mean score of Social Studies educato®
with less than 5 years of teaching experience (M=24.58, 5D~ 4.87)
was significantly different from those with 5-10 years of geaching
experience (M=29.08, SD= 4.66) while no signihcunt difterence
were observed in other groups of Social Studies educators matket
with different years of experiences. Indication is shown fro™ this
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i that Social Studies educators with between 5.1 years of

resl:hmg experience 'percewed the identified factors ag more

[hZIIeﬂgi”g than their counterparts with less th

¢

! i an S years of
oching experience and those with 11 years and above i teaching
fedc™

ProfeSSion'

DiscuSSion -
it has been indicated according to the findings of this study that
oo funding of the schqol, students’ attitudes of apathy, tardiness,
disrespect and absenteeism in school, appointment of unqualified
reachers, students’ population explosion in the classroom and poor
parenting model are the fgrempst of the challenges facing Social
studies Educators in teaching civic values in Upper-Basic schools.
These findings though apportion blame on government, students
and parents which appears in the submission of Howley et al (2009)
that budget cuts create huge problems for most schools, that student’s
attitude could jeopardize teaching of civic value in school, that
appointment of unqualified teacher could thwart effective teaching
of civic values in Upper-Basic schools and that some parents failure
tovisit schools and those visited the school are hovering over the
child and teachers to interfere unnecessarily with the education
process. While the fore goings are tenable there are still evident of
teacher shares of problems confronting teaching of civic values as
shown in the findings that students being passive in the lesson, and
students’ wrong use of technology are contributing to challenges of
'eaching civic values in Upper-Basic school. The former and latter
e directly or indirectly source of teacher problems to the challenges
Olteaching values. These are in line with the view of Carnegie (n.d)
"at poor classroom practices such as failure to use effective te‘achmg
L”:et}:;ds, lack of students’ active engagement in lesson, tcontlljlzll:?‘;i.
v Vl’cite learning strategy are issues with effectlve' ea:cumi}.l,l :
g, alues, T.h.e classroom situation nowzf.days 11‘3 g -=1-ridi1§:x;,
Ol the :ltflf(llg, faC} litating and learr}il}g not lmposﬂlilm‘?: (Il?‘l‘f'?ct civic
e, ..:r et;;rs interest and participation I?Yﬁﬁ‘{:‘:;ﬁ'w l;,“ ching
aDDroach y ettfer TBUgHE winer USiiy (000';) "\lllq;) Qoﬁl"n'nwd the
ﬁnding ; ¢ that involve learners. Obuh (2007) ¢ sosclislduini }- 19
at social studies teachers have not demonstrated iy

B il =
B
i .

oty

T T ————
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reaching of social studies. An adage 2Y8 “idle

W L . g y ;
the 18 chop”, teacher sound knowledge of i

B J’c’-jr-ii-«. o better use of techn logies to pre

s but if otherwise there 1s tendency 1o wronglully yse j

¥ T rs‘i"- ) i - b ‘
CIVIC values bu | {"fﬁ’ﬁ" .; Ci.dﬁ:gn?i‘tﬁ this “”dln},.th{lt S“Jd?ﬂt,},
Also Howley © % < hnology hardware and software teng to
' ally when teacher lacks techpg,

addiction or love to tec »
»m from learming espes | . ‘
distract them [1¢ - e teacher o educauon
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hand is the ¢ ‘
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ogether L L s
N also found out that there was no significan

The study has ’ eived chall
difference in Social Studies educators perceived chalienges of

teaching civic values in Kwara Central Nigeria based on teachers
cender The general impression is that gender difference might
have a place in thought and doings. However, this finding further
negates such impression. The position of the researcher is that since
the selected schools in the locale of the study comprised of male and
female Social Studies educators and they are commonly exposed to
problem of teaching civic value then a difference may be least
expected from them in term of perception. For example while Nwagbo
(1997) submitted that teacher quality and effectiveness is imperative
for realistic implementation of UBE in Nigeria, no distinction is made
to attribute teachers’ quality and effectiveness on gender basis.

exm:iz?;};e’(;ia;de aizu!:;z }i'ﬁa:lf" Social Studies Efiucators ¢ eachin g
there was Signiﬁcam.dtffere 15 study, the ﬁndmgs revealed thaf
fence in the Social Studies educators

perceived challenges of teachine civi
igeri n " |
S‘ge“a based on their ye: g civic values in Kwara Ce_mra
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mmendations

provision of essentials educationg] facilities 1o stp enhancing
of civic values

y  Good parenting styles and quality leadership mode] from home
and school should be given top priority attention by parents

principal and teachers in order to reshape students negative
attitudes towards civic values

3, Government should ensure appointment of qualified teachers
to handle teaching of civic values and to make provision for
increasing students population growth in the classroom to
enable the teacher guiding students effectively

4, Teachers should also device learner centred strategies to involve
students in the teaching and learning of civic values and they

should be trained in making use of educational technologies

in promoting civic values among the students

Conclusion

ltcan be concluded from this study that challenges of teaching civic
values in as perceived by the Social Studies Educators are multi
dimensional ranging from government, school adm}mstrator;
teachers, parents and students factors. As such, these {n?portlan
Yariables should be focused whenever issues concerning civic va cil_es
ind other related areas of values education are beng addressed 1n

Socia] Studies or Civic Education.
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