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ABSTRACT

Evaluation is a goal-oriented component of all decision-making activities and it entails (he
collection and analysis of relevant data so as to make progressive adjustment towards pre-
determined goals. This siudy focused on analysing the evaluation and feedback strategies
employed by teachers in reading comprehension in secondary schools in llorin, Kvwara State.

The descriptive survey of the cross-sectional type was adopled for the study. Simple random
sampling fechnique was used to select 100 reachers Jrom both public and private secondary
schools in lorin central Kwara State Nigeria. The study found that most teachers preferred the
use of mulliple choice objective items as a sirate gy for evaluating comprehension passage and that
cloze procedure evaluation strategy stimulates independent thinking in students. It was also found
that gender, qualification and years of teaching experience did not significantly influence
teachers’ evaluation and feedback strafegies. Based on these findings, it was recommended that
teachers of English comprehension lessons needed to be trained in the use of other effective
strategies for evaluating comprehension so as to improve their teaching effectiveness. The
government at all levels should rise to the challenge of inadeguate number of specialists handling
the feaching of English language

KEY WORDS: Evaluation, Feedback Strategies, reading comprehension,



Introduction

Reading is one of the four basic langunage skills ~ listonin £, speaking reading and writing, It
is an independent way of learning which introduces the reader 10 the immediate world, Tha: 1s, the
reader can view the ever-widening horizon and explore new areas in the world of things, pecple
and events, [t ig g complex system of operations which involves the cyes, the brain, the nervous
system and the ears.

Effective learning is rather said to take place when a leamcr confronts varied printed
materials and he/she is able lo concenirate and extract ideas and views from the pool of facts
written by writers. In other words, reading can be described as an inevitable too] which a learner
Tequires to make Leadways in the world ofacademics. It can also be Seen as a process of re-creating
the text in the reader’s mind. That is, the reader matches the clements of the text against his own
world structure, and modifies that structure accordingly (Catherin g, 1989).

[t is clear that reading is a complex exercise mvolving the d eployment of many skiils and co-
ordinated system of human body. This ig corroborated by Lawal (1991) and Kadri (1997) that
reading is the abrlity to comprehend the thought and feelings of an author’s mind via the medium
of text. Such a definition includes both the cognitive and affective aspects of reading,

Further, Papalia (1987) postulated that reading comprehension entajls more than knowledge
of vocabulary and syntax. He believes it also requires ability 1o perceive the text nature of the
passage being communicated. Comprehension, according to Lawal (1995), is essentially a product
of the interaction between a person (the reader) and the texy before him or her. In other words,
reading as a means of exploring the world rests mainly on the reader’s knowledge and experience.
It is the reader’s knowledge and experience that come Lo interact with the ideas, message,
knowledge and experiences which the writer or author presents. This view is shared in Olajide
{1997) that the psycholinguistic activity of reading by scholars submits that apart from the internal
Structure of language, the context of use of such language, as well as the reader’s experimental

background determine comprehension.



B It Jfollows -thcn t-h“at reéogﬁiﬁné g;aplﬁé sﬁnbms or lréitar-rsrs 15 only a subset oi"”rrcadiirngr
comprehension which involves a rather higher level of literary activilies such as decoding the
surface and deep meanings of words, their structural arrangement and grammatical integration thus
giving rise to creativity on the part of the reader or learner.

Poor comprehension can be caused by poor language background, poor vocabulary, lack of
training and practice in reading skills and failure to scarch for meaning in the writien materials.
Sometimes, it could be due to inappropriate materials or limited mental ability. Though
comprehension skills underlie study skills, other abilities are required for effective studying. They
inctude ability to locate materials, abilily to use reference materials, ability to understand maps,
graphs, schematics, charts, pictures and to read flexibly [or on¢’s purpose.

Evaluation is a systematic process of determining the extent to which instructional chjectives
are achieved by pupils {(Gronlund, 1976). Corroborating this position, Lawal (1985) posited that
evaluation is a concept derived morphologically from the root “value” and the stem “evaluate™
Thusg, it can be generally defined as the process of passing judgment on the value or worth of an
object, a person or an event, a thing or an understanding. Beyond this general conception however,
evaluation is a goal-oriented component of all decision-making activities and it cnlails the
collection and analysis of relevant data sc as to be able to make progressive adjustment lowards
pre-determined goals.

In the educational context, therefore, it can be said that evaluation involves determining how
satisfactorily or unsatisfactorily certain desired educational objectives have been achieved.
However, Abiri (2007) identified different types of evaluation which are olicn influenced or
informed by the goal or purpose of the evaluation process. Prominent among the types are -
prognostic, summative, personnel, programme and institutional or organizational evaluation. Abirl
explained that evaluation could also be categorized as either internal or external depending on its
source, that is, whether the conducting agency is from within or ouiside the organization. An

internal evaluation would normally be controlled and conducted by the teachers or the institution



concerned, while an cxternal evaluation would be carried out by, or at the instance of an external
body such as a particular level of government or an organization such as West African Examination
Council (WAEC), National Business and Technical Education Board (NABTEDR), Joint Admission
and Matriculation Board (JAMB), National Examination Council (NECO), National Teachers’
Institute (NTT), National University Commission (NUC).

Abiri (2007) explained that prognostic evaluation takes takes place before the beginning of
an instructional programme, and its purpose is to discover how the pupﬂs or lcarners stand - entry
standard, ability, strength or attaimment of fhe learner with a view to place them accordingly. He
added that evaluation is diagnostic when it 1s conducted at intervals within an insiructional
programme to explore learners’ difficulties or zcademic challenges, while it is formative when it
takes place through various stages of instructional programme with a view {0 finding out how well
the particular intended goals are being achieved such that relevant changes can be made to achieve
the goals.

Summative evaluation, according to Abiri (2007) takes place at the end of a programnme of
instruction and it is intended to generate a final slatement of achicvement or outcome of the
instruotionigg_gynme so examined.

Feedback is a process in which information about the past or present influences the same
phenomenon in the present or future. It is part of causc and effoct that forms a circuit or loop. In
other words, feedback is the response, outcome or reaction eranating or evelving from an earlier
action or prompting, [n the educational context, itis learner’s and teacher’s reaction to instructional
content and context.

Ramaprasad (1983) defined feedback generally as “information about the gap between the
actual level and the reference level of a system parameter which is used to alter a gap 1o scme
way”. In other words, feedback sets out io bridge the gap or vacuum between an ideal situation,

anticipated reaction or oufcome and a deficient or inadequate condition.



Philip (2010) delined feedback as “a communication that we give or get; sometimes feedback
is called “criticism”. Philip further asserted that feedback i$ a way to let people know how eflective
they are in what they are irying to accomplish, When narrowed down to classroom situation,
feedback would mean an essential condiment that both the teacher and the learner need in order to
accomplish the learning outcome benchmarks. It serves as speed-breaker where the teacher is
found to be on a high speed and it serves as an energizer where learners are found to be deficient
and lagging.

Formative and corrective feedbacks are the two major types in the liferature, IFformative
feedback was described by Bachman and Palmer (1996) as an on-going assistance {ocused on the
process, It helps teachers to check the current status of their students’ language ability. This implies
that teachers can know what the students know and what they do not know. Formative {cedback
gives students opportunity to participate in modifying or re-planning the upcoming classes. As

indicated above, formative feedback guides both the teather and the learners through a proper and

well-structured planning of learning or instructional content:
Statement of the Problem

As significant as reading and reading comprehension are to the academic success of
students, researchers and educationist are still of the opinion that the majority of secondary
teachers still handle its teaching poorly (Olajide, 1991, Lawal 1994, Adebileye 2001). The
implication is that the students have little or no ability to understand writien texts. The
effect of this is felt on the students’ inability to read fas(, bring out facts from passages,
separate relevant [rom irrelevant details, retain and rceall what is read and maintain a strong
vocabulary base (UUnoh,1980). Moreover, mosl {eachers lack the basic knowledge of
evaluation strategy which is used by the teacher to provide feedback to students and to check

for understanding in the teaching and leaming process.



Research Questions
The following questions guided the study:
L. What evaluation strategies do secondary school teachers in llorin use in their

comprehension lessons?

2 What feedback strategies do secondary school teachers in Ilorin use in their comprehension
lessons?
3. Does teachers’ evaluation and fecdback strategies have any influence on reading

comprehension lessons?

4, Is there any influence of gender on teachers’ use of evaluation and feedback strategies in

their comprehension lessons?

& Does teachers” qualification have any influence on the evaluation and feedback strategies

used in reading comprechension lessons?

6. Does years of experience have any influence on teachers’ evaluation and leedback

strategies in reading comprehension?

Research Hypotheses

The study will test th%g hypotheses:

HOy:  Teachers’ evaluation and feedback strategies have no significant relationship with reading
comprehension lessons

HQz:  There is no significant difference in the evaluation and {eedback strategics used in reading
comprehensicn lessons among teachers based on gender.

HO3:  There is no significant difference in the evalualion and [cedback strategics used in reading
comprehension lessons among tecachers based on qualilication.

HOs:  There is no significant difference in the evalvation and feedback strategies used in reading

comprehension lessons ameng teachers based on years of experience.



Research Design

The study adopted the descriptive survey of the cross-sectional type to explore the evaluation
and feedback strategies in reading comprehension lessons among Iinglish language teachers in
Lorin.

The study covered all secondary school teachers in Ilorin [Zast, South and West Local
Govemment Areas (LGA). The 1,827 Enghsh language {eachers of thc, 263 public and private
secondary schools in Kwara State constituted the target population for the study. Ten (10) schools
were selected from cach of the three (3) Local Government Areas using the stratified random
sampling technique based on the variables of the study.

Three (3) teachers were randomly selected from cach of the ten (10) schools — public and
private in Tlorin East and Ilorin South TLocal Government Arcas, while four (4) teachers were
randomly selected in each of the ten (10) schoois — public and private in Ilorin West Local
Government Area respectively. The teachers were selecied using the purposive random sampling
technique. In all, forty (40) teachers were sampled in llorin West Local Government Arca, while
thirty (30) teachers were selected in each of Ilorin East and South making a total of one hundred
(100) teachers as respondents for this study.

The instrument used in the study was a researcher-desi gned questionnaire and observation
technique. The questionnaire was divided into four sections A — D. Section A was used (o elicit
data on the demographic characteristics of the respondents. Scetions B - D were used (o gather
data on knowledge of evaluation strategies, knowledge of feedback strategies and knowledge of
reading techniques.

The responses to the section were on a four (4) point Likert scalc of Strongly Agree (SA),
Agree (A), Disagree (D) and Strongly Disagree (SD). The validity of the questionnaire was
ascertained by experts in Measurement and Evaluation from the University of llorin, The test re-

test technique was used to ascertain the reliability co-efficient of the instrument by administering



* the instrument on 10 feachers who were not involved in the actual "siﬂudy.. Three weeks .aﬁer the
first administration, the instrument was re-administered using the Pearson’s Product Moment
Correlation Co-efficient and a value of .85 was obtained.

The data collected were analyzed using the percentage for the biographic data, research
questions I and 2, Analysis of Variance (ANOVA) at 0.05 alpha level.
Results and Data Analysis

Table 1: Distribution of Respondents based on Gender

Gender Frequency Percentage
Male 34 34.0
Female 66 66.0

Total 100 160.0

The result presented in table | shows that 34 respondents were males, while 66 were females.
‘This means that there were more female respondents (leachers) than male respondents.

Table 2: Distribution of Respondents based on Qualification

Qualification Frequency e Percentage
NCE A 216

B.A, 24 24.0

B.A (Ed)/PGDE/B.Sc (Ed) 45 45.0

Others 10 10.0

Total 100 _ 100.0

The result presented in table 2 shows that 21 respondents had NCE Certificate, 24 had B.A.,
45 had B.A. (Ed)YPGDE/B.Sc. (Ed), while 10 had other certilicales. This means that majority of

the respondents were those with B.A. (Ed.)YPGDE/B.Sc. (Iid.) Certificate.

Table 3: Distribution of Respondents based on School Type

School Type Frequency Percentage %
Public 89 §9.0
Private 11 [1.0

Total 100 100.0




© e wesult presented in table 3 shows that 86 respondents were from public schools, while
11 respondents werc from private schools. This means that there were more public school teachers
participating in the study than private school teachers,
Research Questions

Research Question 1: What evaluation strategies do sccondary school teachers in Ilorin use
in their comprehension lessons?

Table 4: Evaluation strategy used by secondary school teachers in comprehension lessons

S/N Items Total Level - of Ranking
Acceptance o

1. The passage is too complex 227 56.75 g T

2. The story is not straight 233 58.25 5th
forward

3. My students cannot 225 56.25 gih
understand the story

4. The lexical items are 250 62.5 3"
infertwined

5. My students would prefer a 269 67.25 I
simpler passage

6. My students cannot read the 242 60.5 g
unfamiliar words

7. lis difficult to write the 226 56.5 71
paragraph as sentences

8  Meaning is confusing and not 203 §0.73 gt
clear

9 If asked, my students cannot 219 54.75 gih
fill-in missing words

10 Multiple choice is the most 257 64.25 P
appropriate  test for the
passage

Table 4 above shows that maj of@rof the teaclla;ﬁé}ééa_b the fact that their students would

prefer a simpler passages, while they disagreed that meaning is confusing and not clear.,

Research Question 2: What feedback strategies do secondary school teachers in llorin use in
their comprehension lessons?
Table 5: Feedback used by secondary school teachers in comprehension lessong

SN T Tems o Totdl  Tevel  of =  Ranking
7 ”_“___Acceptancc_ — ] )
1. Students don’t have to read out the 255 63.75 3

__bassage




- 2 Decoding n&eanigg;“ helps 292 73.00 =
comprehens:ion lesion

3 T scorc only the right answer to 21 67.75 2nd
comprehension passage

4 My students read fluently without 223 55.75 Fi
errors

5. My students ask questions outside a 253 63.25 4tk
comprehension passage

6. My students rewrite passage about 228 57.00 o
personal experience

7. Grammar is the main focus of 246 61.50 50
reading comprehension :

8. My students quote other books or 218 54.50 g
reading texts, '

9. Feedback is not important in reading 204 51.00 G
comprehension

Table 5 above shows that majority of the teachers apreed to the fact that decoding meaning
helps comprehension lesson, while they disagreed that feedback is not important in reading
comprehension lesson.

Research Hypotheses

HO1: Teachers’ evaluation and feedback strategies has no significant relationship with

reading comprehension lessons

Table 6: Teachers’ evaluation and feedbaclk strategies with reading
comprehension lessons

Sum of Df Mean L
squaares square
Between 1285.797 18 71.433 3.504 .00
Groups within
Groups
Total 2936.9120 9%

The result presented in table 6 shows that the si gnificant level was 0.000 which is lcss than
0.05 significant level. The hypothesis which states that (cachers’ evaluation and [cedback
strategies has no significant relationship with reading comprehension lessons is hereby rejected.
This implies that teachers’ evaluation and feedback strategics had a significant relationship with
reading comprehension Jessons.

HO,: Gender does not have any significant relationship with the evaluation and [eedback
strategies used by teachers in reading comprehensions
Table 7: Gender and Teachers’ Evaluation and Feedback Strategies with Reading

Comprehension Lessons L
Sum of squares

Al Mean squarc ¥ S g




Between 4,948 18 275 197 228

Groups within

Groups
Within Groups 17.492 81 216
Total 22.440 99

The result presented in table 7 reveals that the si gnificant level was 0.228 which is greater
than 0.05 significant levels, The hypothesis which states that gender does not have any significant
relationship with the evaluation and feedback strategies used by teachers ih reading comprehension
lesson is hereby accepted. This means that gender docs not have a signiﬁcﬁnt relationship with the
evaluation and feedback strategies used by teachers in reading comprehension lessons.

HO3: Teachers” academic qualifications have no si gnificant relationship with cvaluation
and feedback strategics used in reading comprehension lessons

Table 8: Qualifications and Teachers’ Evaluation and Feedback Strategics with
Reading Comprehension Lessons

Sum of squares Df Mean square ¥ Sig.
Between 24.108 18 1.339 L35 050
Groups within
Groups
Within Groups 62.532 81 ¥ sl
Total 86.640 99

The result presented in table § above shows that the si gnificant level was 0.05 which is equal
to 0.05 significant level. The hypothesis which states that teachers’ academic gualifications have
no significant difference with the evaluation and feedback strategies used by teachers in reading
comprehension lessons is hereby rejected. This means thal (eachers’ qualifications had a
significant difference with the evaluation and feedback strategies used by teachers in reading

comprehension lessons.

HOq4: Years of experience does not have significant differcnce with evaluation and
feedback strategics used in reading comprehension lessons
Table 9; Years of Experience and Teachers’ Evaluation and Feedback Strategics with

Reading Comprehension Lessons
Table 3: Distribution of Respondents based on Year of Iixperience



Years of Experience Frequency Pereentage

0 -5 Years 31 31.0
6 — 10 years 25 25.0
[1-15Years 23 23.0
16 Years and Above 21 21.0
Total 100 o 100.0

The result presented in table 3 above shows that 31 respondents had 0 — S years teaching
experience, 25 had 6 — 10 years teaching experience, 23 had 11 — 15 years teaching experience,
while 21 had spend 16 years and above in teaching. This means that majority of the teachers were
those with 0 — 5 years teaching experience
Discussion of Findings

The finding of the study revealed that respondents above 10 years of teaching experience
were 44 (the largest in the group of respondents). If this group is in the majorily, it goes 1o confirm
the position of Tijani (2001) and Okon (2005) that reading comprehension challenges arc caused
by lack of experience. Since most of the experienced teachers are leaving the service, English
comprehension lessons are now at the merey of young, inexperienced teachers in most schools,
especially public schools.

The finding also revealed that 24 out of the respondents were tcachers with First Degree in
English, Social Sciences and core sciences which they had acquired for a long time in Uhe past,
Ultimately, such academic stagnation and inadequate experience about fecdback and evaluation
strategies in reading comprehension class cannot but leave the teachers with the choice of using
stereotype and cbsolete teaching methods.

On the type of evaluation strategics deployed by teachers in reading comprehension lesson,
majority of the teachers agreed thal their students would prefer a simpler passage. Equatly, many
teachers agreed that their students cannot fill-in missing words if asked. This is another glaring
evidence that the teachers hardly employ the use of a veritable evaluation strategy like cloze
procedure as postulated by White (1985). Perhaps this is onc reason learncrs are not properly

groomed to face different evaluation strategies in public examninations, hence their performances.



Interesting, majority of the respondents agreed that decoding meaning helps co mpreheasion
lesson. Kamhi and Catis (1999) and Tunner and Cole (2001) both subscribed to decoding meaning
as a veritable feedback strategy in reading comprehension class. In as much as it is good, 1l cannot
be over-used al the expense of other feedback strategies. Kamhi and Catts (1999} are ofthe opinion
that an integrated model of instruction assists learners 1o simultaneously usc and integrate lower
level skills like word recognition with higher level linguistics like phonemic awarencss, word
formation rules and sentence structure. Thus, teachers are not using or e‘xploring the feedback and
evaluation strategies central to a successful reading comprehension lesson known to them.

Further, the result of classroom observation reported in chapter four revealed that teachers
of English comprehension lessons are not doing enough to cquip students for comprchension
exercises. Most often, this might not be unconnected with the mammoth classroom population
evident in most public schools; aside from other factors like inadequate knowledge and inadequate
structure for capacity building as well as regular intervention in the training of teachers.

The result of hypothesis one shows that teachers’” cvaluation and feedback strategics have a
significant difference with reading comprehension lessons. Gronlund (1976), Lawal (1997) and
Kamhi and Catts (1999) have in their studies buttressed the inherent benelits of a systematic
process of determining the extent to which instructional cbjectives are achieved by students’
evaluation; and the need for remediating reading comprehension chailenges at various ievels of
teaching reading comprehension in schools. For this, teachers cannot but employ the use of
appropriate feedback and evaluation strategies in a comprehension class. Conversely, [ew tcachers
realize this fact that they relegate it to the base thus, taking its toll on their lesson delivery and
students performance in reading comprehension lesson.

On hypothesis two, the results revealed that gender had no significant difference on the

evaluation and feedback strategies used by teachers of English comprehension lesson. Both Lawal

{1991} and Abe (1991) shared this positicn in their studics that, gender had no significant inltuence

ogition in their studi . pen

on academic performance. Although, as reflected in Table |, there arec more [emalc Lnglish



o e iy

a yardslick for

the type of strategics used by both male and female teachers in the classroom.

In the same vein, the results of hypothesis three points (o the fact that teachers® academic
qualification had no significant difference with the type of evaluation and feedbaclk stratcgies they
use in reading comprehension lesson. Lawal (1997) and Okon (2005) both submitted that
performance is a {unction of individual’s ability and their commitment to the lesson at hand.

The result of hypothesis four revealed that teachers had no sign‘iﬁcant difference with the
evaluation and feedback slrategies used by teachers in reading comprehension lessons. Though
that is the result of the study, it may be arguable going by existing studies like Okon (2005) which
proved that inexperienced teachers may lack the fitness and experience to handie a reading
comprehension lesson as an experienced teacher will do. This of course will be a function of
exposure - background and personal ability.

In all the literature reviewed in this study, the profound use of varying sirategics in the
evaluation and feedback of reading comprehension lessons are not only apparent but appealing, If
in the course of evaluating reading comprehension teachers could endeavor to apply the use of
cloze procedure, summary writing, pre-reading, probing questions, schemas, pictures and
diagrams, multiple choice questions, evaluation will be well-grounded. A teacher may not need

more than two or three of these strategies in a lesson.

Conclusion

The study has revealed that most teachers preferred the use of multiple choice as a strategy
for evaluating comprehension passage using cloze procedure and other evaluation stralcgies that
stimulate independent thinking in reading comprehension class.

It has also established that teachers’ academic qualification is not a yardstick for the use of

effective evaluation and feedback strategies in reading comprchension lesson; just like gender is



ot a parameter for the use of better evaluation and feedback strategies in reading comprehension
class.

The study equally established thai largely owing 1o the poar state of infrastructure, over
crowded classrooms coupled with under-staffing and shog supply of specialist i teach core
subjects including English language, performance m both internal and external cxaminations are
repeatedly poor and uninspiring,.

Recommendations

As a result of the findings of the study, it is fecommended that teachers of [Inglish
comprehension lessong needed to be closely supported and monitored to be more dynamic and
move with time in their evaluation and feedback strategies. It is also imperative hat reading
comprehension teachers engage students more in creative writing during comprehension lessons
rather than just lifting words from a comprehension passage and using multiple choice lo evaluate
comprehension all the times.

There is the need for the government (federal, state and local) to rise to the challenge of
inadequate number of specialists handling the teaching of English language in public schools as
this would go 4 long way to forestal] learning deficit and equip students with relevant skills o
excel both in internaj and external examinations. Along with {his, concerted efforts of af]
stakeholders in education should be chanreled toward provision of relevant infrastructure and
instructional materia]s in public schools as in private schools for betier results in teaching reading
comprehension. Efforts should also be made to ensure that (cachers keep records and (rack the
progress of individual students in comprehension class through the use of 5 myriad of evaluation

and feedback stratcgies including those identified in the existing studies reviewed in this siudy,

16
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