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; Framination anxicly, o common pﬁ* LSRN (GRS m:e:‘fr_ms Dj terticey instilution {’ oSt
Especially the Jinally students), is charocierized by feelings of severe apprehension, wreasiness,

nervousness, fear and tension which offen predispuse them (o academic failure in particular and
'Ih,::n'rf hazards on the other hand. This sty therefore investigated sources of examination
ﬂi't_‘i;,iff}' amang finel year siudents of University of llovin, Nigeria. The descriptive survey method
ﬂ_f research was adapted for the study while the imrpa‘s random sempling technigue was uved fo
select GO0 respondent that participared in the study, The mstruntent used fo gather the reguived
.‘rnfnrmaﬂrm Wiy quastionngive lype Hiled “Sowrces of Examination Anxicly Questionncive
ISEAQ) . It hay two sections (4&8). Section ‘A" sought the demographic information of the
respondents while 'B” has fowr sub-sections containing five items each. The measure of central
Cendency and t-test siatistios were used to analsve the datat gothered Jor the study: The findings
wvealed that emotion is the major source of examinaiion enxicly among final year sivdenis of
sertigryinstitutions. 1 he respondents were different in theiy sarrces of evamination ancieny: hasad
on gender but similar based on mode of entry. It was recommended that guidance counsellors,

turpiculum planners and seasoned educational ndministrators sheuld be adequately ivolved in
students affairs and i firmutating aeademic colendar for tertiaryinstitutions,
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Introduction

Exsmination iz an integral part of the cdueation system upon which decisionz aze taken on
the studerts, the entire sehool programme and the mstructors themselves, Corroborating (his
view, Abdullahi (2003) siated that for educarion to be seen to have tken place, e recipiznts are
expecled to have artained cortsin standard through the svaluation process. This is fmperztive in
order o eslablish he ellectiveness or othernwise of education tarough the conductolexamination.
Thus, examination can be described as the end-o-lerm or end-of-course zssessment arocedure.
which qualifies the examincs 1o oblain a specified degree. The process “cquires an organized
asgessmenl lechnigque that presents the students wilh o series of questions or tasks tailored
lowerds ascertaining the candidate's acyuired skills, knowledee, content and ability 1o uilize
these knowledpe and skills efectively (Okoye, 1986). Since cxaminations are instruments used
o measure student’s sum of knowledge and abilily, they become inevitable in the school svatem.
Despite the indispensable place of examination in educational setticg, students are often not
comlortable with it hecanse it often provokes anxiely and stress, especially amorg final vear
students of various institulions of leaming. Although a cerlain degree of anxiety arousal or
activation is a prerequisite lo adequate everveday functioning but in many cases it could
vverwiclr students o the extent of becoming incapacitated in sttzmpting examination questions
adequately.

Anxiely can be viewed as onc of the characteristics of human beings. [t 15 a general term
for several disorders that can cause nervousnsss, fear, apprehension and worrying (Cohen, 20107,
The general apprehension and tension of the anxious individuals sre dug in pert to aver activity of
the Aulemomic Nervous System (ANS), which produces scveral symptams with regards to a
person's nature. Anicty and fear may bz confused to mean the same thing, However, Ashaolu
{2001} distinguished the terms by stressing that [ear refers to an apprehensive reaction to soie
external. definite or hon-conflictual dangers. which is an internal vague of fecling towards a
tueat that mdividoel has only partial awareness. On the other hend, anxicty can be seen as a more
general feeling which is not clearly and specilically atluched io any apperent cue. In a similar
view, Cohen (2010] referred to anxicty as “free floating™, which suggests that it iz not attached to
anything specilic thal a person canidentify but cxpression of fear of the unknown.

Acecording to Arogundade (201 2), anxicty can be experienced anvwhere among which the
school place is no exception. It s apparert that some students write examination with average
degree of nervousness, others ind # difficult to adjust very well to the examination conditions
while many expernience severe uncasiness, apprehension or fear which cou'd be detrimental Lo
taeir performance under a given assessment process. Thus, examination anxicty is a fairly
common phenomenon that invelves fecling of tension or uneasiness that occurs before, during or
aftaran examination (Nicole, 2010), Iris typically referred to as state of anxicty characterized by
maore fleeling anxious reaction to a specifie situation, which is ollen present in academic and
cvaluaiion setings and otherwise known as evaluative stress and performance aniety (Cassady,
2018). When examination anxiely exceeds the optimum level of ability of students 1o coe, the
result 18 a decline in academic perforrmance in particular and gencral discomfort, Examinalion
anxiely is usually characterized by [lears of) inadequale preparstion. forgetling important
information necessary [or passing cxanuination, alienation lrom parents or friends, loss of
caontrol, inadequate time and other related factors (Olushols, 2008). Hancock (2001) stated that,
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overwhelming fear of failures is the major predictor of examinarion anxicety among college

students. This suggests that, the fear of the oulcome of exarnization is grossly responsible for
worry, apprehension, tension and uneasiness among students.

The experience of anxiely among students as they prepare to take examinations is a
comman phenomenon but with varying degrzes depending on the stage of he study and most
essentially the nature of the examination. In Nigeria Universities, examination are administered
to admit students into various courses, promote students to higher stages, select students lor
special academic awards and mest importantly final examinations determine the completion of
the course of study. The peculiarity of the final year examination may contribute immensely to
different degree of anxiety that could manifest among final year students. At the final year level,
the examinations are usually subjected to through moderation (standardization) as well as the
results; the eutcome determines whether or not the student will graduate, the performance may
significantly detcrmine the class of degree the student obtains, and generally such examination
can make or mar individual's life (if the results are excellent or otherwise respectively). When
studenits [ail cxamdnations at lower levels of university education, they: have oppoeriunitics (o
resist for such courses as cerry-over at the next level: the hope is that such student could make 1t
up and graduate with other course mates. Bulin Lhe case ol final year the consequence of failing
an examination suggests staying back for either a semester or two (as applicable) to re-take the
examination. Thus, a number of factors may account for examination anxiety ameong final yvear
gtudents which could differ from other levels in the university.

Statement of the Problém

The desire of students to attain academic success is oflen thwarted by many factors among
which examination arxiety is paramount. Most time, the performance in examination is affecied
because students exhibit nervousness, apprehension, fear, uneasiness and other characteristic of
anxicty, Olushola (2008) found that test anxiety accounted for gross failure among students of
tertiary institutions and thus recommended equipping students with coping strategies. Similarly,
Okesina (2012) established a correlation between examination anxiety and poor academic
performance among senior secondary school students in Nigeria. The present study therefore
investigated sources of examination anxiety among final year students of the University of Tlorin,
Nigeria.

Research Questions
What major source is responsible for examination anxiety ameng final year students of
university?

Research Hypotheses
(i) There is no significant difference in the sources of examination anxiety ameng final year
students ol university based on gender
(it} | here is no significant difference in the sources of examination anxiety among final year
students ol universily based onmode of entry.
ey
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Methodelogy
The descriptive survey method of investigation was adopted for this study. Thus, the
cxpression of a representative sample of the population was obtained through the use of
guestionnaire titled “Sources of Examination Anxicty Questionnaire (SEAQ)”. The mstrument
(SEAQ) has four sub-seclions (Personal, School, Home, Emetion) with ive items under cach.
The items under the sub-sections are designed to measure sources of examination anxicty among
[inal year students, The instruiment used was subjected to the test-retestmethod of reliability and a
coefficient of 0.8 | was established and thus found reliable forthe purpese efthe study. The simple
random sampling tzchnique was edopted to select 6 out of the 15 faculties in the University of
Tlorin (as at the time of the investigation). Similarly, simple random sampling techmgue was used
to select 600 respondents (final year students) who were purposively stratified across the
varables of gender and mode of eniry. The researchers administered the mstrument fo the
respondents in the halls before the commencement of examination. The frequency counts,
measure of central tendency and t-lest statistics were used to analyse the data collected,

Discussion :
Table 1: Distribution of Respondents by Gender and Faculty

Variables Frequency Percentage
Gender
Male 280 46.7
Female 328 533
Total 600 100.0
Mode of Entry ;
Direct 248 41.3
UTME 352 58.7
Total 6140 100.0

The results in table 1 revealed that 46.7% of the respondents are males while 53.3% are females:
more female participated in the study. A total of 352(58 7%) of the sample size for the study were
admitted into the university through Unitied Tertiary Matriculation Examination (UTME}) wiile
248(41 3% came in through Direct Entry (DE).

Research Question 1:

What majorsource is vesponsible for examination anxietyamong
Final year students af University? '

Table2: Rank Order of Sources of Examination Anxiety

Source of Exam Anxiety Mean Score Rank
Emotion ; 10:11 1=
Personal 1002 e
School 9.86 <
Home 2.81 4
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The results shown in table 2 provide answer to the research question. Emotion is the major source
of examination anxicty ameng {inal year students of the University of llorin. This suggests that
examination anxiety manifests among final yeer students because of panie over failure, lack of
self-confidence, worry about performance, negative mindset on examination and feeling of
confusion on how to answer questions. This result corroberates the earlier finding of Cherry
(2013), which established (hat most students exhibit anxicty as a result of fear of possible poor
performance and worry over the consequences. The final year students of the University of llorin
are not exempted in this direction since they cxpressed been apprehensive over possibly
unsatisfaciory outcome of examination grades. A good reason why emeotion plays major role in
proveoking examinarion anxiety is the fact that individual 1s enlitled to his/her feelings and may
not want to share such with others even if 1t 1s negalive, Thus, students could suffer emotional
threats for a long time which in lurn may degenerate to examination anxiety and consequently

poor performance.

Another source which is of significance is 'personal' factors. As reflected in (he
instrument, this implies that final year students develop examination anxiety as a result of
inadequate preparation, poor time management. memory of previous poor performance and
others. Hills (2014} did mention that majority of the respondents in a study on Causes of Test
Anxiety identified peor preparation and fear of not finishing the test as major faclors causing
anxiety in them. There are other sources but of less significance; these are school and home.

Hypothesis 1:  There is wo significant difference in the sources of examinalion anciety
among final year students based on gender
Table 3: Results of the t-test on gender

Variable N Mean sD Df Cal. t- Crit. t-
value value

Male 280 15.10 273

Female 320 14.26 273 508 =3.73 1.90

*Significant, <0,05
Hypothesis 2: There is no significant difference in the sources of examinafion anxiely
amongfinal year students based on mode of entry

Table 4: Result of the t-test on mode of entry
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Variable N Meun SD Dr Cul - Crit. 1-
value value
Direct Entry 248 15.21 2.68
UTME 352 13.32 2.45 398 =31 1.96

The resulls in table 3 revealed that male and female final year students differed in the source of
cxamination anxicly. This finding negates the earlicr study of Olushola (2008) who established
no significant difference in the causes of academic stress among tertiary institution students

_ based on gender. The variation could be duc to difference between the focus of the previous and
present studies {causes of academic anxicty and sources of examination anxiety respectively), On
the other band, no significant difference was [ound in the sources of examination anxiety among
final year students based on mode of entry. Thus, irrespeetive of the mode of admission into the
Uriversity, final year sludents are similar in Lhe sources of (heir examination anxiety. This
corroborates the eatlier findings of Cherry (2013) who mentioned that students generally
expressed similar causes of test anxiety notwithsianding various peculiar characteristics. One
may allude the fact that examination has nothing to do with mode of entry and thus students are
generally likely to have similar dispositions to it.

Implication of the Findings

It is apparent from the findings of this study that students, espeeially the final year, require
adequate counsclling on how to prepare for examination and avoid test-related anxiety. The
various cxamination crimes and health challenges which often characterize examination period
could be traced to effects of anxiety on students. In addition, the inability of students to cover the
recomimended materials mway be due w short span of the semesters which (if true) is not ideal for
academie excellence. Thus, the services of professional counsellors become indizpensable in
order 1o guaraniee adequate academic performance, The roles of seasoned educational
administrator and curriculum planners have not been adequately felt, especially in the area of
giving required duration for coverage of course contents. 1f that has been fone, the level of
examination anxicty among (mal year students could have been significantly reduced.

Recommendations

Based on the findings of this study, the following recommendations are made;

° (Guidance counsellors should constantly educate final year students on the best study
habils and how to avoid and cope with examination anxiety. It is equally important to
involve professional counsellors in the planning of the university calendar in order to

enhghten the authority on the relationship between duration of session and students’

ability to cope.
il
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. Scasoned educational administrations should be assigned to constantly organize seminars
for smadents on time management. This will assist students to prepare well ahead and use
tme wisely during examination.

- Itis expedient that curriculum planners make positive input in the designing of syllabi and
adequate time for its coverage in such a way that final year students will be able to cover
the required contents and reduce examination anxiety.
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