® Editorial Board..

§ Notes on Conuibutors

B SOPOLUWE A T it SO EIGRIN o ressess e 1-8
Preparing Students for Success in the 21st Cantunr Presenlt Needs, Future 3
Iimperatives and Implications for Teachers.. i QWIS - = |
MR. ABDULLAHL,S. :
Free Education In Nigeria: Reality and Implications...........cccc..cooveeeenesnennnnnnn...20-33

¥ DR. AMAELE,S.

i Antecedents of Current Procedures of Evnluaung Le-mlng QOutcomes In the b -
Nigerian Educational System. . ~h, e PP * B (- ]

@ Education and Society: What Type of ReIBUONSNIP?..........c.cewrurrserssrarerassresnses T6-81

2. 8 7 o i P
& *u Lt = ane twa

— y Ejﬁ f‘i —\_ W_E

CONTENTS _ s
.. E‘!Ba_' - I!_

Title Page...

Genheral 1nformation and“Nota: o Comﬂbulots
Preface..

Editorial............

Table of Contents.

Integration of Online Leaming into Distance Education In Nigeria

DR. OWOLABLH.O.

Domestic Viclence and Crime Agalnn Waomen: An African Cultural .
Perspeclive ... TR R yoos agmmsonepses : 1o E
DR. ABDULLAHI O.E. .

The Relationships Between Background Variables and Cheat.lng Tendencies

Among Students of a Federal University in Nigeria... A ......64-T5
DR. OLASEHINDE-WILLIAMS F.A.O.

DR. ABDULLAHL,0.E., AND DR. OWOLABLH.O.

DR. DARAMOLA,C.O.

Comparative Study of the Academic Achievement af Students rrorn .
Monogamous and Polygamous Families in Offa, Kwara State.. PR ST ) |
MRS. IGWESI,B.N. 7 j
An Evaluation of Longman's "New Practical English™...........cc.ccoininininnnenn.. 82-100
DR. OLAJIDE,S.B

Supervision and Standard of Education in Nigerian Secondary Schools......... 101-107
DR. OYEDEJ|,N.B.

Resolving the Problems of Teachers’' Perceived Relationships Between the
Concepts and Purposas of the ngoﬂan Junior School Social )
Studies Curiculum..... e e e e i TOBR AN
DR. OKUNLOYE, R_w Eg.
Socio-Cultural Issues in Psychological Research............... sseinsvsimanninsasd V)
PROF. JIMOH,S.A., AND DR. OLASEHINDE-WILLIAMS.F AO. 2



‘H”\ :\ ”,-‘h NAL OF EDUCATIONAL FOUNDATIONS
IS & , M. | March, 2003
TABLE OF CONTENTS
Pages
L ;w“;\ Information and Notes to ContribULOrs...........comemiermmaamennanmsmannsesnan sttt iv
Editorial ........... f'.]"."'.f_'ff['.'.'f.lf,ﬁ'.'.'.'.'_'.I'Q'.'.'.'.‘.’.'.'.'.'_'.'_'.ﬁﬁ'..L'.'.'.'[.'_'.'_'.'_'.'.'_'_'.'_‘f.j'.‘_'.'f_'.'.'_’.'.'.'.'.'.Z'.'.'.'.'.‘.'.'.'.'f_'.'.'.'.'.'.'.'.'.'.'.'.'.'.','.'.'.'.'. il
}éoies ON CONMIDUIONS.......coio v osvsoimussnsiiiapessetn B e iy X
TaDIC OF COMMBIME. ......ccooicimiarsenmsvssnsmanssnsribsastasusassmessassnsia aias B CR RN Lo oo Xi.
Integration of Online Learning into Distance Education in Nigeria.......covmmmnasine 1-8 i
DR.SOFOLUWE, A. O. i
Preparing Students for Success in the 21st Century: Present Needs,
Future Imperatives and Implications for TR ionsiis Bl sbasn s s s 9-19
MR.. ABDULLAHI, S. \
Free Education in Nigeria: Reality and IMPHCALIONS ...oovreereeimmssasesimssrssmssenssmmmssasenecess 20-33 \
DR.. AMAELE, S. \
Antecedents of Current Procedures of Evaluating Learning \
Outcomes in the Nigerian Educafional SyStem cuseseesmmasesprmetmmsrmnine i 34-49 !
DR. OWOLABI, H.O. ‘
Domestic Violence and Crime Against Women: An
ARICAN CUIUTAI PEFSPECHIVE ....vvxceussusresssssssenssssissssssssmismsss s 50-63
DR.. ABDULLAHI, O.E.
The Relationships Between Background Variables and Cheating
Tendencies Among Students of a Federal University in NIGeria. ..ocoevvesmrsmmmmannsnssnes 64-75
DR. OLASEHINDE-WILLIAMS, F.A. O,
DR. ABDULLAHI, O.E., AND
DR. OWOLABI, H. O.
Education and Society: What Type of REIGHONSNIPT. . cuveuermenenrrmrrmsnssiisasssss s 76-81
DR. DARAMOLA, C. O.
Comparative Study of the Academic Achievement of Students
from Monogamous and Polygamous Families in Offa, Kwara State...........ocoevviene 82-91
MRS. IGWESI, B. N.
An Evaluation of Longman’s "New Practical ENglish” ..o 92-100
DR. OLAJIDE, S. B.
Supervision and Standard of Education in Nigerian Secondary Schools........... 101-1¢7
DR. OYEDEJI, N. B.
Resolving the Problems of Teachers' Perceived Relationships
Between the Concepts and Purposes of the Nigernan Junior
School Social Studies CURCUIIM.  o..ovvuinniners s e 108-117
_ DR. OKUNLOYE, R. W.
Socio-Cultural Issues in Psychological RESLATCN .evrerreeccsimsrmnssssanssnsssnsassases 118-130
PROF. JIMOH, S. A., AND
DR. OLASEHINDE-WILLIAMS, F. A. 0.
Xi




e

R
RISy b

mﬁ%ﬁbﬁ'ﬁiii!uﬂi by A s T S Mﬁil

L0 Pess ,
e L) L R B c -
E“ ol ﬂ‘mﬂ:ﬁ&?éﬁ;ﬁm Lot

pormeg L ATIOH OF LONGHIAN'S
whvw! PRACTICAL ENGLISH"

By

(LAJIDE, €. B. (Ph.D.)
Department of Curriculum Studies
and Educational Technology,
University of Ilorin, Ilorin, Nigeria.

5 Procuieg the ightfexiuslmatscials forthe teaching andieaming of Englsh:

.~ . as @ Second-language-has be n a-matter for concern to-appiied tinguists. - - -

. “*Consequently, critéria have been suggested 1o guide teachers and others fhat are

‘interested in language teaching. The Nigerian secondary school teacher in particular

requires sensitivity to the criteria in-order for him/her not to drift in‘the face of the
intense pressure from book publishers. The 'New practical English' by the Longman

Group is one of the numerous publications for the Nigerian Secondary Schools. The
present writer used the established criteria to assess the New Practical English
series. It was found that the course-books satisfied most of the criteria. Suggestions

were made as to removing the few lapses cbserved.

.- The-English Language came fo Nigeria through businessmen, -
rfi issionaries.'-_pditiqians,-:and"educatioriis_ts{; Since its advent, the language
 has'beéen engrained in the Nigerian system, gradually,and persistently
(Bamgbose, 1971). English has become 8o relevant to the country's public:
life that Alabi (1994) believes that it enhances national unity and promotes
bilateral relations. In order that the development of the language may not be
haphazard, the National Policy on Education (1981, revised) requires that
English be taught as a subject, and used as a medium, as from the fourth
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Why the *a A
ek t’?ﬁ“:ﬂiﬁ :Er?c-ttcal English'?

because th; ge;?;s{;::?e:fz, :.evalua(e the '_New Practical English' textbooks

Fractical English -hag been s,rsgjt:c::e}g?ochlgi?an m‘ark'et Thg st

(1991 _ 2cte parative analysis by lhebuzor
Skgied ) and found not to be strong in terms of:

£ tflqse:1ass of'events and characters to the learners' interest ..Legibility
OF print and quality of paper ... Frequency and quality of illustrations and
diagrams .. Motivation properties ... Extent to which learner can use the
text for self- teaching ... Adequacy of coverage of listening skills ... '(p.124).

L ]

Method of Text Analysis
The analysis of the book was done by the present writer. The pupils'

Book One in the Junior Secondary School Series is important for being
introductory. The transitional nature of Junior Book Three also makes it
significant. That the Senior Book Three is terminal and preparatory also

makes it worth paying attention to.

Results and Discussion
The Junior Book One presents the learning experiences in three terms

to constitute one academic year. It is easy for a teacher to break the
experiences into lessons to allow for emphasis and effective coverage. The
lessons are expected to be spread across the weeks that make up a term
and in the light of the hours available for English. In the Book, every lesson is
introduced with a comprehension passage the contents of which seem
suited to the learner's psychological, social, cultural and linguistic experiences.
The passage on pages 1-2 is developed around the familiar theme of '‘baby’'.
The story is a folklore, presenting actions, gestures and moods that are
African and would appeal to the average Nigerian secondary school learner.
There are only few multi-syllabic lexemes, with most nouns denoting
objects that the pupil can physically see, feel, hear, or touch, e.g', 'trees’,
'mother’, 'under’, 'visitor', and 'baby’. The verbs relate to actions that are also
common, such as 'go’, 'begins' 'sees’, ‘burning', and 'singing'. The other
content words (‘adjectives’ and 'adverbs') should also yield meaning to the
pupil with little or no difficulty. The sentences are mainly simple and

compound, such as found on pages-one and two.
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ne store ic - :
he ute ri;fsI;g:g;”;;g::\jgdafdﬂ:gt\f;the picture of a mother with her
of 2 home fro}n i Northeym Dartor;fa;:“and.ihe_rintlre setting gives
evance for the Nigerian learner Th:=~ quelv‘t‘or?sza‘t l:clﬁ il e
Cichotomised into 'memony' and 'i‘aa'rder'uonﬁsﬁtlhereheeon " p;ssage s
e pregressive evaluation o1 pupiis ‘confo:mlmodto E'r}n!e qurmg{ atbthege s
(1990) and ihebuzor (1991) that a worihwhile instruct ggestion by Stern
el | c ¢ L..«Joru wiile instructional material has to

1 & souna sysfem of evaluation.

[P ‘e memaoiy questions mainly reguire the learner to show literal
! ’5$'§ei’§! o1 the content of the passage, but the harder ones also task
nim/heric infer. The literal and inferential tynes of comprehension are what
-earners of that age can effect best. They cannot engage in higher order
cemprenension axercises an awareness that seems to be consistently
Jemonstrated throughout the book under discussion.

Yocabulary is important in reading comprehension. 1t is the total
number of lexemes that a iearner can spell correctly and use
communicatively in a given language (English, in our case). The Lengman
writers have ensured that the issues of vocabulary follow reading
camprehension exercises, throughout Book Gine, In order to illustrate the
centraiity of word power (o the pupils' language performance. in presenting
experiences in vocabulary development, the authors pay attention to word
structure and reading. The dicticnary is specially referred to by the writers.
incidentally, the Longman Group also has what appears to be an adequate
Junior Dictionary which the parents can be persuaded by the teachier (through
the school administration) to procure for the pupils.

The dynamic teacher of English vocabulary, utilizing the written
discourse forum, can always approach the issue via pre-reading activities,
where the pupils are made to guess (or anticipate) words in the passage
based on the topic or theme of the passage. The presence, in the passages,
of guessed words will give the pupils sense of achievement, while the
absence of such words can be turned to good point of learning, if the teacher

actually helps the pupils to provide the relevant contexts for them to use the

WOords. |
Also, pictograms are used (e.g.,p.4) in the bookto enrich the pupils

forms of imagination, and cause them to learn specific grammatical features.
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e+ > [N HiNe with Tiffen (1969) who suggests that pupils in the early
==LONAAry classes be put under varying forms of control in the language

|aming activities
The urge to conform with the existing linguistic principles also possibly

makes the writers of the Book to use the substitution table to introduce the
pupils to oral and written composition. Each table has been constructed to
heip the teacher to teach specific aspects of composition at a rate suitable
to the pupils' psychological and linguistic ages (see p. 9). The writers appear
justified in approaching composition writing from speaking because speech
is natural to the normal pupil while writing is a skill that is acquired at school.
As such, the pupil finds it easier to write on a topic after the topic might have
been properly discussed orally in the class. Another feature of the Longman
writers' style is that writing is made to capture speech on paper, a pupil
writing composition talks to himself alongside. He first thinks about the ideas
as orally discussed before putting pen to paper. Ample opportunities are
given the pupils to talk before, and after composition writing.

Throughout Book One, composition writing is controlled to varied
degrees. For example, whereas "limited substitution table" is used by the
writers to teach oral or written composition on p. 9, the outline, the "true for
each one type", is employed for the same purpose on p. 144. Both approaches
to composition writing seem appropriate for the target pupils. The approaches
allow the teacher to control the pupils for specific aspects of English
Grammar without preventing them from being original in thoughts. controlling
the pupils at the Junior Secondary level in composition writing is essential
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@ the lesson Children usually converse witt ) :
fatiers that are of significance to their age . GicvWi Ssbs s onbandtnl
English Pupil's Book ”“;z ‘ J tl'n JJF group. Thus the New Practical
classroom ("‘.t)IIV(’I‘“';’I.”()H"‘ Nntﬂ LIIINS:H ’ g‘mde‘d it that_ bl
that the le'e.‘unf"t;s kl'nq h)nd'tt Vjﬂ n-}(?;dpf-)mp”ate toﬂthe i cont_exts
SOSIEINE ok 24822}3 WIYL:L ves. The pupnls Book One ends with a
EREREHRN - R 200) that is intended to guide the learners not only in
vocabulary development, but also in grammatical constructions. There is
also the phonetic symbols introduced to consolidate the speech work already
undertaken in the class. This pattern of presentation by the Longman writers
persists through the Junior Books Two and Three.
Learning experiences become more demanding in the Junior Book
Three. The passages are now longer and structurally more complex,
although visual aids are provided by putting target vocabulary items in warmer
colours (pp 112-114). The ‘'memory’ and ‘harder’ questions may also task
the pupils more comprehensively. The Book offers a striking mode of
evaluation, comprising practice, re-practice, and testing exercises. The
learners are thus helped effectively in their preparations for the Junior School
Certificate Examination. The Book will enable the learners to practise on
their own as recommended by Ihebuzor (1990).
The aspects of English Language use, like the quantifiers (pp. 19-
29), models (p. 116), prepositions, and agreement (pp. 125-129), punctuation
(p. 241), and idioms (pp. 211-213) that do pose serious problems to the
learners are given attention. Summary writings are treated in the context of
reading comprehension. The passages involved are of adequate readability
level, in line with Jegede's (1991) suggestion. Later in the Book, the learners

are introduced into letter writing. They are exposed to the various types of
97
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that a learner can write in English, Modal summaries and letters are
1 that sensitize the leat ners. and cause them to write desirably
r Books One to Three build on the Junior ones, and are
ned at causing the learners to use the language increasingly. The
appéndices made to the Senior Books provide s uppoit to the teachers and
learmners alike. For exampte, the Senio! Book Three that is the last and, of
ourse. the most demanding in the senes treats the Formal Grammar-part
of speech (pp. 152-53) phréses (pp 1565-156), clauses (156-160), and the
figures of speech, especially those frequently tested by the West Afnqan
Examinations Council. From the Junior to the Senior seres, the New F’rachca\
Enalish Books' grammatical structures are grap!ﬂcally marked out us!ng
"L‘o*:*‘. cQjours Ti’{e practice can stimuiate the learner-reader and help him/
her place the structures concerned under focus. it alsfo helps learner c-:_nd
the teacher to locate and relale learning experiences with ease. The por.tlon
of Senior Book Three tagged 'Special Vocabulary' (pp. 162-162) summgrlses
the vocabulary exercises in the earlier Books In the series. I.ndeed‘, items,
many of which have been presented in the Junior and Senlor series, are
represented for focus and emphasis (pp- 165-1?5). Such items can now be
re-practised under the guide of the teacher, or privately with the ?\tq of a good
dictionary. Incidentally, the Longman Publishers also offers a dlctioqary that
can be useful in this direction. The teacher can use the vocabulary ltem§ to
teach spellings to the pupils. Cross-referencing is facilitated by the alphabetical

arrangement of items.
The Senior Book Three appears to give the greatest emphasis to
gssay writing, summary writing, and comprehesion, besides grammar. In
the process, test items that are similar to those that the candidates are likely
to face in the Senior School Certificate English papers are posed. This
practice has been foregrounded in the Senior Books One (pp. 213-217) and
Two (pp. 208-229). :
Presenting the test items spirally through the Senior Books conforms
with Tyler's (1949) recommendation that learmning experiences in a curriculum
should be sequetially and integratively presented. Thus, if the teacher and
pupils faithfully follow the provisions of the Senior series of the New Practical
English, with the teacher taking the extra pains to supply relevant supportive
experiences from the other sources, the learners may:not perform poorly in
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) SAtE how svery acn. o C qUestions raised in the pupils’ Books, but
el ' ;.”r r::ﬁi ?‘”f‘",” as;‘s{_!:: Can be taught. The aim is aiso to guide S’;ﬁ
Sisafartn 1 Pong hisher lesson plan- one duty that often causes
; a:e;:e“u:w t’}etwaen the teacher and the school authorities. The Pupiis
:1 Ctice B;‘sexs heip the pupils to practise the experiences provided in the
COUrse books pmateiy or openfﬁy with (out) the gmde of the te acher To ensure
that this happens, the pupils practice books have been tailored to the pupils
textbooks.

In addition, the Pupils' Bocks are well-bound, with attractive covers
that have communicative imports. The textbooks are handy and should be
durable. The prints are bold and the paper seems qualitative. Generally, the
‘New Practical English' seems to have addressed most of the lapses that
ihebuzor (1991) observed in the 'Practical English'.

Nevertheless, the coursebooks do not seem to give sufficient focus
to listening, a set of skills that are crucial to human communication. Providing
oral exercises and learning expenences alone does not presuppose that
listening will be automatically taught and leamt. Besides, it is yet to be
ascertained whether Longman, the publishers ‘New practical English’, have
produced the necessary accompanying tapes that can facilitate the _teaching
and learing of the oral aspects of the books. Also, the lessons in all the
Books should have been put into smailer, possibly daily lessons, to prevent ‘
pobf truncation by the teachers

f

Conclusion :

Thus the 'New Practical English’ series appear to be adequate
textbooks for the target readers. The learning expernences provided tend to
conform with the syllabuses invoived. Considerable efforts have been made
bythemﬂentofndlﬂa(zﬂnmofﬂntextboonbﬂhemadnrsandme
pupif Apart from the learning expernences being spirally ananged acrosts
the textbooks, there are téxtual, pictorial, and other graphological dewce;:
supmﬂhmdﬁhammhm&smm-Mu -
mmmmmmom.mmnmymmuam

to practise on their own.
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