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ABSTRACT

O of the crtical aspects required in the development of a healthy and important individua personality is the ability o
perceive emobions to dgssist thought and promote emotional and intellectual growth and development. Hence,
researchers argue that, Emotiongl Intellisence [Ell skills are required to be able to reflectively regulate ane's emotions
and also deal with others. This study investigates percephon of students on how Emotional Intelligence (El) is being
utilised by teachers in managing learners with disabilities and special needs in schools. Using a quantitative research
method, o structured questionnaire was administered to o representative sample of 200 pupits/students drown from
three schools for special needs in Kwara State. The sampled schools were selected through stratified rondom sampling
technigue. This study meets the current need for reliable measures that operationalize constructs of El through
gdaptiaon of Wong's Emotional Intelligence Scale (WEIS) with siight modifications to five sub-scales of self-owareness,
self-regulation, empathy, motivabion and social skills. The validity and reliability of measurement scale were
azcertained using principal factor analysis and crombach alpha respectively based on survey responses from students
of schoal for speciol needs, The consistency of the questionnaire was ascertained with coefficient alpha value of .70,
Results of foctor analysis revealed the survey reliably operotionalizes El using 5 factors nomed: self-owareness, self-
regulation, mativation. empathy and social skills, These factors of self-owareness.self-regulation, empathy, and social
ckills recorded a low mean average white motivation modenately competes with average mean score ranging from 2.7 0-
3 18 By implication, teachers’ personality and competence are not enough to mativate students with special needs to
learn, In addition to this, there is need for teachers to develop quality emotional intelligence through self-owareness,
weif-regulation, empathy, motivation and social skills in a classroom setfing especially when dealing with students with
soecial needs in school. This will favourably impact on leadership effectiveness in school in the leng run.

Moy Words: Emotional Intelligence, Special Educational Needs, Self-Awareness, Self-Regulation, Empathy,
Motivation, Social Skills
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World Health Survey estimates that about 15.6%
et 1 billion) of global population live with some
farms of disability (Owens, 2013) with an
spprosimation of at least 93 million children with
Seabilities who are less [ikely to attend school or have
P woices heard in the society: placing them at
Sapher rick of physical abuse, and excluding them from
seceiving proper humanitarian assistance in soCiety
Wes<f Qargha, 2014). Special needs which isa term
St has been substituted for children with disabilities
s=guere special attention from signihcant people in
B e Globally, leamers from the field of special
seeds education face problems and difficulties
sewing from physical, social, economic, emotional
and most importantly, to attitudinal (Nezami, 2012;
Beran, 2008 & Owverton, 2006). This is because
Ssability and impairment in terms of |ntelligence,

physique, social behaviour. communication and
sensorial often prevents concerned learners from
acting fully to their capabilities and funchioning
effectively in their environment. In African context,
researeh has, in fact, indicated that children with
gpecial needs are often marginalized within, orindeed,
even sometimes excluded from the scheme of things.
Experts in the disability-related fields consider
negative attitude as the greatest barrier to the feld of
education of special needs, hence, the need for
improved interpersonal skills, empathy., and
increasing well-being (Ndlovu, 20146: Wehbi, Elin, &
El-Lahib, 2010; Peter, 20079 & Ajuwon, 2008),

Teaching is not just a process of imparting knowledge,
skills, attitudes. and supporting students to learm; but
also, a cognitive operation of enhancing positive
emotions that can lead to effective leaming. Emoticns
play a significant role in our daily lives, in decision

AN ORNAL (OF TEACHING AR LEARMING [LUTL] =11-

i
o
il Pabdica oo o Collepe af Fvrafion - O Stae Dnvereiny ;1;-._1




|

| ity Porvopslima earbers. 0k of metsoms bainiymmce v Managng Fsfeets wth Soecdsl ovs i famars STate Sevwot

making, planning. networking, relationships and
creating a healthy working environment, Emotional
intelligence should be recognized as eesential 1o
teachers in discharging their responsibilities
particularly to learners with disability. In reality,
emotion cantrol our actians and can therefore impact

ar redirect our behaviors for good or worse thus the
need to handle our emotions and those of athers
earefully more especially when faced with very

challenging situations (Hulsheger, Alberts, Feinhaldt
& Lang, 2013). These thoughts call for the need for
teachers to proactively and reactively manage
learners emations (Humphrey & Symes, 2013; Van
Knippenberg and Van Kleef. 2016) Similarly, the
influence of emotions in interpersonal behaviour and
decision making has gained more attention in the field
of education (Maorris GKether, 2000.. Emotional
knowledge is necessary for better understanding of
the difficulties encountered by students with
dicabilities and more specifically how it reflects on
emational respanse of students’ understanding which
would then guide teacher inidentifying or developing
cognitive context

ciudies have shown a significant association between
several dimenstons of El and academic achievements
(Parker, Summerfieldt. Hogan & Majeski, 2004,
cognitive ability (Pestrides, Fredenckson & Fumham.
2004], peychological well-being (Ugoani & Ewuzie,
2013) and social interaction in school envirgnment
(Linnenbrink-Garcla & Pekrun, 2011}, Studies
{Stratton, Elam, Murphy-Spencer & Quinlivan, 2005;
Mathur, Dube, Malhotra, 2003] have equally revealed
that. individuals with low leveis of El may lack the
ability to relate empathetically with disabilities as they
are unable to recognize feelings. distress and mood
which may result in engaging in damaging behaviour.
On the other hand. individuals with high El may be
more reflective. more responsible, more confident,
better adjusted and possess better arganizational and
time management skills: hence they perform better,

However, it has been argued by Klare, Behney and
Kenny (2014) that, reading the emotions of other
people is Important in determining the level of trust
given to them as its value lies in the ability to improve
interpersonal communication and bulld relationships.
Having knowledge of emotional intelligence can help
teachers realize how best to establish strong
relationships and bonde with the student, increase
teachers’ self-awareness, improve their social skills
and make them happy (Kumar, 2014}, In this regard,
Tylor, Farver and Stoller (2011} suggested that El be
taught as part of teaching professionals as the abilities

that canstitute E can help define specific curricular
which can be taught. learned and measured. This is in
line with earlier submission of Bradberry and Greaves
(2009 that. misunderstanding of unciear emobions
which could result in poor decisions, actions and
behavicurs is expected since it is not automatic 1o
know what, where, when, why and how we feel. Only
a few are gifted with the ability to understand when
thelr emotions occur while the rest are not in position
and may require undergoing trainings or l=aming.

Theoretical Background

Emaotional Intelligence is a comparabively new
psychological concept that was initially ce ntred on its
rolationship (o one's management success i the
huslness sector.  In recent years, study of El then
branched into the field of education where researches
were carried out an El and various school outcomes.
thus. the term Emotional Intelligence is widely
recognised as a focal area of research in the feld of
educational management and leadership. Research
on El has a long history in the study of leadership
which relies solely on the ability to recognize,
understand and manage own and others’ moods and
emation: and to work well with people and people's
emation both on and off the job. The nation of El was
firet identified in social intelligence by Thomdike, a
professor of peychology, whereby El was related to
pepple's attitude towards the society, Information
Jbout the society and individual's degree of social
adjustment. It started gaining the current attention
way back in the 1990s when it was described as a
farm of social intelligence that involves individuals’
ability to recognize and deal with their own feelings
which s of great importance in relating well with
others by being in better pasition to handle others’
feelings {Salovey &Mayer. 1790,

In understanding and promoting a positive learning,
there is need to be aware of the El competencies,
skills and be able to encourage interactions that
would lead to a positive learning (Alhassan, 2018,
Jthough over the years, many theores of El have
been formulated, established and adopted to date:
there are three theories that have been utilized most
frequently in empirical research on El and are
overwhelmingly the most widely known to the public
(Mayer, 2006). Each of the theories defines and
conceptualizes £l uniquely with different predictions
about emotionally intelligent individuals. The first is
Mayer and Salovey (1997) model with four distinct
components of El: perception and expression of
emotion, assimilating emotion into thought,
understanding and analysing emation. and regulating
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emotion in self and others. The second is the
Emotional Quotient Model of EI by Bar-Cn [1997)
which can be broken down into five major areas with
each consisting of specific skills in predicting success
These are: intrapersanal skill, interpersonal kil
adaptability, stréss manapement, and general mood.
The third is Goleman (1995 Model of El which
comprises five skills: self-awareness, self-regulaon
mativation, empathy and social skill

af all the theories of El developed by different
scholars, Goleman's El model has been widely
adopted and uwsed to date as its domains of El are
shared by most theorles (Marrison, 20070 In the
application of El in school leadership context,
Goleman's El model focused on armay of skills and
competencies that drives leadership performance
(Bucich & MacCann, 2017, Muenjohn & Armstrong,
2007). Galeman [1998) contends that El has a
significant effect on leadership performance in
preanizations such as schoal and thus developed fve
competence models based on theory of employees’
performance in predicting personal effectiveness at
work., The model thus comprises: perceiving
emaotions, using emotion Lo facilitate thought.
understanding emotions. managing emotions to
reflectively regulate emotions so as to promote
emotional and intellectual growth and self-
mativation which includes competencies such as
ninative, achievement drive and commitment.

Previous research study (Hammet, 2007} on
application of emotional intellizgence Lo school system
hay identiied and related some emotional
mitelligence skills like assertion and drive strength as
mast often connected to academic success. For
Eagan (2001), there are five dimensions of emotional
niclligence which are important for our
wderstanding of how to build preductivity in schools
tat would enable emotional adaptation and the
scademic achievement of students. This comprises:
swareness of one's own emotions, controlling one's
own emotions. motivating one’s self. knowing the
emations of others and relationship skills, To provide a
Samework for this study, a group of five (5) skills by
Godernan (2011) was touched to guide this study.
The<e ckills will enable school leaders and teachers to
maomize thelr own poténtials and their students’
PEormance,

Self-Awureness

S -awareness which is the most crucial competency
ssociated with work place emotional Intelligence
consists of emotional abilities that enable an

individual to be more effective and form cutstand
relationships in an organization (Dkpara & Agwa
2015). It can be generally described as the sxient t
which an individual is conscioushy aware of his/her
internal states and interactions with others. It
requires having a clear perception of one's strength,
weakness, emotion, persamsdity, thoughts, beliefs and
motivatian: which will allaw ane te have hetie
understanding of how peaple perceive one's
thtudes. Research studies have identified self
iwareness as a primary means of alleviating
ematicnal distress and a path of self-development for
psychologically healthy individuals. Sutton {2014)
described self-awareness as a strategic step in
managing own stress, and a tool and goal that is
generally assaciated with positive psychological well-
belng in an Individieal, Similarly, self-awareness i
sugeested to be a proactive step reguired in managing
stress and as a process through which one gets in
touch with his/her own feelings and behaviour (Gold
& Roth.1993). However. helping students deal with
emotional and behavioural disabilities begins with
understanding oneself particularly in the midst of
anger and frustration. 1t could be said that dealing
with disabilities is ane of the most challenging roles of
a teacher, however, the impartance of self-awareness
goes beyond well-being and mental health to include
substantial impacts on day-to-day operations.

Self-Regulation

Self-regulation is the ability to control or redirect
disruptive impulses and moods.  Self-regulation,
which is like an ongoing inner conversabion, is a
component of emotional intelligence that frees us
fram being prisoners of our feelings and enables us
think before acbing. A growing body of lterature
indicates that emotions can be controlled and
regulated (Grandey, Fik & Steiner, 2005; Mayer,
2006). Although, teaching is an emotionally laden
process for both teachers and students. a supportive
teaching and leaming atmosphere is required to be
able to use effective strategies and further regulate
emotions of teacher and students. Fried (2011)
sugpest that emotional regulation should have a
valuable place in the school setting to enable teacher
and students have some cantrol over their behaviour,
help them to avert negative emotions and remain
committed to teaching and learning process, Teachers
should therefore understand the importance of
regulating their emotions as it is important to their job
effectiveness,

Empathy

Empathy measures concern for others. Research
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findings postulate that, individuals with low levels of
El may lack the ability to relate empathetically with
others as they may not be able to recognize feelings.
distress. and mood [Stratton et al. 2005), which lead to
a negative impact on relationship with others
(MeQueen 2004). it may be regarded as one of those
necessary though largely unexamined traits that
define good feeling, A high degree of empathy is
possibly the most potent factor in bringing abaut
positive leaming and change in students’ athitude.
Teachers with empathy have more positive self-
concepts, are more self-disclosing to their students,
respond more to students’ feelings, give more praise
and have a strong moral concern for student self-
esteem and self-worth. An increased empathic ability
would help the teacher understands and responds
appropriately to his/her students. In a research study
conducted by Murphy. Tubritt and Norman (2018}, it
was however revealed that empathic teachers were
found to possess high level of morality and excellent
communication with students which in turn
sncourages empathic peer relationships and
successful motivation of their students

Maotivation

Mativation is one of the most important aspects of
teaching, Supporting students to learn is the
superordinate aim of teacher, thus, teacher has aiot to
do in motivating students to learn. Motivation has
been proved by researchers as a factor closely related
to learners’ psychological fulfilment and wellbeing,
According to User and Kober (2012), motivation can
affect how students approach school in general, how
they relate to teachers, how much time and effort
they devote to their studies, how much support they
seek when they are in difficulties and their owerall
performance in examinations. Aclass full of motivated
students is enjoyable for both teacher and students as
students are more excited to learn and participate in
classroom activities. On the other hand. students who
are not motivated will not learn effectively, they won't
retain information, they won't participate actively in
the lesson and some may even be disruphive by
disengaging other students from learning. Therefore,
it is difficult and sometimes impossible to improve
students' academic achievement if they are not well
motivated.

Social Skills

Sacial skills are essential for every human being. They
are Interpersonal skilis that help individual in a society
to connect with others. Kumar and Devi (2016)
described social skills as directing human relation or
social skills by managing and adapting others’

smotions and the capacity for effective leadership
and influence on others through their feelings. In
schoaol context therefore, it is teacher's ability to
initiate and sustain social interaction with students
and other stakeholders that is considered as
fundamental to human development which can be
associated with social competence,

However, several studies have been carried out m
areas of emotional intelligence to find its impact on
several areas In school system. but a bigger
percentage of this research has been done in the
developed countries, While there is an abundance of
research indicating that Increased students’
emotional intelligence is positively correlated with
various school outcomes like student positive
behaviour (Nizielski, Hallum, Lopes & Schutz, 2012)
and student academic success (McPherson Schwartz
& Passe, 2011: Jones, Bouffard, and Weissbourd,
2013: Lanciano, and Curci, 2014): very few studies
have investigated the effect of teachers' emotional
intelligence on leamers with special needs. Given
that. students with disabilides often encounter
numerous challenges that may impede their academic
achievement particularly in developing countries.
This study is designed to evaluate teachers' utilization
of El components such as self-awareness. self-
regulation, empathy, motivation and social skill in
managing students with disabilities in special meeds
scnool in Kwara State, Migeria.

Research Question

To what extent do students with special needs
perceive the teachers’ Emotional Intelligence with
components such as self-awareness, self-regulation.
empathy. motivation and social skills?

Methods

This study was conducted using descriptive survey
design. The target population of this study comprised
learners of Kwara State schools for special needs in
ligrin, Maro and Offa. The sampling frarme was drawn
from the list of schools obtained from Kwara State
Ministry of Education, with 200 participants selected
fram three high schools for special needs on a stratum
Basis (llorin - Central, Offa - South, and Moro - North)
in the three senatorial districts of Kwara State, This
guantitative study adopted Wong Emotional
Intellipence Scale (WEIS) (Wong, Wong & Law, 2007)
containing 28 question items spread aver five factors
which was administered to learners in the three
selected schools for the special needs. The researcher
requested for permission from the school heads and
participants were assured of the confidentiality of
their feedback before instruments were administered
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1 tham. Participants were required to tck as
soprogriate and rate their level of agreement with
zach statement of 2B item guestions on El

smponents using the five-points Likert scale rated

o scale 1-never to S5-always. Five guestions were
constructed fo measure self-awareness, seven
quastons to measure self-regulabion, five guestions
o measure empathy, five questions to measure
nativation and six questions to measure social skills.
The reliability index of the instrument was established

refficient alpha value of .70, which was adequate
sdjudge the questionnaire to be consistent.
wrnilarly, construct validity was established using the
vocess of factor analysis to ascertain whether the
snstruct s measuring what it is purported to
measure. Data collected through the questionnaire
vore coded, categorized and scaled for ease of
srther analysis using Statistical Packages for Social
=oences (5P55).Nominal values were assigned to the
wort scales, thus Neversl1, rarely=2. sometime=3,
ften=4 and always=5; where X=sum of nominal
cvues and the standard mean = 142+3+4+5 = 15/5
i Hence, 3 stands for the standard mean to agree or

- ==

disagree with the statements.

Results and Discussion

The frequencies of the data in the questionnaire .
briefly discussed in this study. Participants we
asked to indicate the extent to which their teach.
utilized El components with the statement on scale
1-5. Al items were on interval scale, factor analy
was used to develop instrument into cluster relas
iterms with common factors. which interprets ez
factor based on items with high loadings. Initia
factor ability of the El items was examined usi
Component Analysis {CA). This was carried out on
the 28 items in the instrument to identify a
compute composite scores for the five facte
underlying the El construct, which explain
cumulative variance of 68.65%. No item was delet
or suppressed as all items meet the criteria of havin
primary factor loading of .40 and above (Maskey, Fe
Mguyen. 2018). All iterns significantly contribute t
simple factor structure {see Table 1 for the fac
loading).

21 To what extent do students with special needs perceive teachers’ Emotional Intelligence with

components of self-owareness in Kwara State?

Tablie1  Perception of Students with special needs on component of teachers'

emaotional intelligence (Self-Awareness) in Kwara State.
tem Description il loading  Mean SD
SA1 My teacher impacts on my performance. 632 298 127
A2 My tedcher’s emotion is easily triggered 707 2.65 1.2&
SA3 My teacher speaks for a course of action

even when others disagree. 659 257 122
Sal My teacher acknowledges my areas

strengths and weaknesses, 772 259 123
SAS My teacher allows me to express my feelings. 799 271 140
Mean Average 2.56

The items involved in the first factor, abbreviated as
54 was named component of teacher emotional
stelligence - Self-Awareness, ane provided with their
‘sctor loadings and mean scores (see Table 1), ltems
2A1-5 are all positively worded, having the lowest
miean score of 2.28 and highest score of 2.71. lem
245 in Table 1 has the highest factor loading and as
cuch indicates that, students' expression is a key
factor in the component of self-awareness. Table 1
indicates an average mean score of 2.56 for the

————

component of emotional intelligence on sel
awareness, indicating that the participants rare
agreed that their teachers have conscious knowled;
of themselves and the environment while dealir
with students with special needs (X<3.01. This is
line with the submission of Richardson and Shuy
(2003) that, although success of teachers in reachin
and teaching students depends on many factos
their ability to make conscious and ongoing efforts:
increase their own self-awareness will likely enhan
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theireffechvensss and safsfaction on the job

Since teacher comes In contact with and have face-
to-face interactions with stuedents, ha/she needs to
be conscious of his/her own thoughts. speeches,
attitudes. habits. strengths. weaknesses,
assumptions, reactions and actions towards
discharge of duty within and outsige the classroom,
Oin this note therefore, it is important for teachers to
consider the mood and attitude they are acting or

reacting from and further give proper attention o
themselves for self-observation to betler understand
the emotions of their students.  Even though, many
teachers have not recewed adeqguate training 1o be
able to recognize how thelr ocwn perconality and
psvchological histanes affect thelr interactions with
students; it is however important to remember that,
the overall attitude of teacher may affect students
with disabilities more than any other interactions,

Q2: To what extent do students with special needs percefve teachers’ Emotional Intelligence with

components of Self-Regulation in Kwara State?

Table 2 Perception of Students with special needs on component of teachers’
emotional intelligence (Self-Regulation) in Kwara State,

[tem Description o o Loading Mean sD
SR1 My teacher responds immediately to emotions 548 2,95 1.2
SR2 My teach ims others even in stressful

el AT 628 306 109

situations
SR3 My teacher stays positive even in difficuit

A Wi 3.04 1.05
SR4 My teacher publicly admits to mistakes even

when it is not easy to do so 601 2.87 a2
SRS My teacher acts on values even when there |s

significant rick g ey R
SR& My teacher applies flexible procedures to fit

specific situations £36 2.81 1.2
SR7 My teacher easily manages multiple demands. &30 3.04 1.38
Mean Average 299

Table 2 indicates that few items scored higher than
3.00. The average mean score of 2,92 in Table 2 for
the seven Items invalved in Emotional Self-
Regulation indicates that the students agree that
teachers in the school for special needs partly adjust
and control their emotions even when students make
unacceptable or disruptive behaviour. That is, they
sometime utilize seff-regulation as a component of E
when dealing with students with special needs. Item
SR7. which asked whether teachers easily manage
multiple demands from students had a relatively

large standard deviation indicating the presence of
differing opinions. Unarguably. teaching is an
affective ladened process that makes different
demands on emotions of teachers and students.
Teachers are sometimes faced with situations that
may trigger bad emotions and make them feel
frustrated, angry, disgusted or even sad, If the state
of affairs is not appropriately managed and well
contained by the teacher, it may reduce students
interest in learning process.
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8 T wtat extent do students with special needs perceive teachers’ Emotional Intelligence with

S I Perception of Students with special needs on component of teachers
s smobional intelligence (Empathy) in Kwara State. S
Mwm  Description Loading _ Mean 3D _
o My teacher pays attention and listens &77 293 1.38
. My teacher askes  questions to understand me ARS 1.14 1.24
= bt teacher accurately reads my

moods: feefings or non-verbal communication. 608 2.88 1.31
= Wy teacher respect sand relate s well with me, 405 2.84 1.17
I My teacher demonstrates an ability to see

things from my perspective, b4 2.66 1.05
Sean Average 2.89

Sough it is apparent from the result of analysis on
asee 1 othat teachers are sometimes empathetic
e age X< 3.0 it further reveals a high mean score
w2 16 onoitem EP2 which states that "teachers ask
sessnone to better understand the students” This
mptes that. teachers create time to learn about their
swtents. This is in fine with the submission of
Sorwtus, Paunesku and Walton (2014) that reading
Suckents stories and experiences could help teachers

not only put themselves in their students’ shoes, |
also help them identify ways of behaving in me
emphatic ways. In order to promate acader
excellence, teachers should empathize with th
students in the same way physicians provide bet
health care when they empathize with their patien
Thus, increasing teachers’ empathy Is necessary to
able to develop thorough understanding of studen
personal, social situations and academic pursuit.

4 To what extent do students with special needs perceive teachers' Emotional Intelligence with

components of motivation in Kwara State?

Table 4 Perception of Students with special needs on component of teachers’
emotional intelligence (Motivation) in Kwara State.

em ___ Description Loading  Mean SD
My teacher is good in helping my students to
Iealr:n : e 600 2.70 1.24

WMT2 My teacher performs the job to the best of

his/her ability
T3 My teacher works independently.,

rje. 2.85 1.20
440 3.09 1.21

4 My learning achievement motivates my teacher

to carry on teaching. 522 3.18 1.25
TS My teacher comes regularly to class. 632 3.14 1.23
Mean Average a3 3.00

crom the Table 4. items MT1 and MT2 that are
pozitively worded had mean score that is below
sverage of 3.00 while items MT3, MT4 and MTS5 had
nean score that is above 3.0, Also, the standard
deviation for the item MT4 which indicates that
students’ leaming achievement motivates teacher to
carry on teaching was relatively large at 1.25 and had

—

the highest mean of 3.18. This indicates th;
motivation has been identified as a crucial factor
teacher and psycholoegical health and well-being, Tt
was corroborated by the study of Carson and Cha:
(200%) that teachers' motivation is an essenti

component to enhance classroom effectiveness.
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0Q5: To what extent do students with special needs perceive teachers' Emotional Intelligence with components

of motivation in Kwara State?

Table 5

Perception of Students with special needs on mmh?ri‘érlt—?!f teachers'
emotional intelligence (Social Skill) in Kwara State.

Item Description Loading  Mean 5D
551 My teacher recognizes specific strengths and 4en 9 s 136
development opportunities in others ’ ] i
552 My teacher gives constructive feedback in & ke
behavioural rather than personal terms 401 . A
553 My teacher expresses positive expectabions
554 My teacher gives directions or demonstrations
to my development S56 3.08 1.20
655 My teacher shares information to foster
: ki 719 302 128
collaboration
556 My teacher stimulates enthusiasm and makes
et 81 303 128
learning exciting for my me
Mean Average 2.97

The fifth component of emotional intelligence
indicates the extent of utilization of social skill for
teachers in dealing with students with special needs.
The average mean score indicates that respondents
rarely agree that teachers well utilized the social skills
to influence learners when teaching, As presented by

Kramenitzer (2005) on emotional skills of
kindergarten teachers and their impact on the
children they teach, the importance of having early
vears pupils to have better social and emotiona
developments during their academic pursuits was
highlighted.

ltem  Dimension Arithmetic Mean Average Rating
1 Self-Awareness 75k Low
2 Self-Regulation 292 Low
3 Empathy 2.89 Low
4 Motivation 3.00 Medium
5 Social Skill 297 Low
Discussion of Findings for self-awareness reveals a low rating, This implies

The present study shed more light on the level of
utilization of emotional intelligence by teachers, an
aspect of educational leadership which has been
unnoticed. Emotional Intelligence comprises of five
components of self-awareness (SA), self-regulation
(SR), empathy (EP), motivation [MT) and social skill
(§5), The study produced five important findings.
First, from the summary in Table &, the mean average

that, participants rarely agreed that their teachers
have self-awareness, indicating that, teachers are not
always conscious of themselves and the
environment while dealing with students with special
needs. Similarly, it is apparent from Table & that
constructs of El reveal a low mean average as
participants indicates in their responses that,
teachers partly applyself-regulation, empathy, and
social skills as a component of El when dealing with
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S e reviewed literature, emotional intelligence
W srowen 15 importance. Conclusion drawn from
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