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Abstract
Islamic Studies is one of the subjects taught at the junior and senior secondary schools in Nigeria

However, it is not accorded the befitting status in the National Policy on Education (NPE), as
reflected in the subject's curriculum al junior and senior secondary schools in the country. Till date,
the status of the subject has been changing and retrogressive. For instance, in the 1981 edition of
the NPE, it was classified as a core subject. In the 1998 edition, its status was changed to
“optional” and in the 2012 edition, it suffered a major setback as it was downsized and subsumed
under a subject, namely, Religious and National Values alongside Civic Education and other units.
The changing status of Islamic Studies in the listed sources tends fo undermine its moral values that
ensure an overall development of students offering it and relevance to virtually all human
endeavours. By exposing them to different aspects of Islamic Studies,such as the Qur ‘an, Hadith,
Figh, Sirah, students are imbued with moral teachings and knowledge needed for them to become
responsible human beings, good citizens of the nation and make meaningful contributions to all
spheres of life. It is, therefore, imperative (o study the dynamics at play regarding the deteriorating
status of Islamic Studies in the Nigerian secondary schools and its corresponding negative effects on
the moral wellbeing of the students as well as their relevance fo events around them. This is done
with a view fo advocating for the necessity of its re-emergence as a core subject in the Nigerian
Secondary schools. This is necessary to produce students with moral and intellectual qualities which
the nation needs at the moment to surmownt numerous moral deficits in which the youths are
enmeshed. Historical and analytical methods are employed to achieve the research objectives. while

relevant materials from the libraries are consulted.

Introduction
Islamic Studies is an art discipline which deals with the rituals, laws, values, and morals of

Islam as a religion. It is about Islam as a religion and as a living civilization with rich, long
and enduring history. It refers to concepts, issues and developments from and related to
ISIE}m. In other words, it is a terminology used to describe an aspect of Theological Sciences
Which seeks {0 influence natural, human and social sciences in their service to God and
humanity from (he prism of Islamic credo.'® Islamic Studies is of comprehensive scope as it

-‘-‘-‘--_-‘-"-—-—_
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: i ics, hi law, philosophy, soci
of the Qur'an and IHadith, ethics, history, law, p i phy, sociology,
Given this, Oloyede has argued that the nomenclature, j

Islamic Studies, cannot 'ClTL‘Cll\'.Lil_\’ }:fl.];luqucHi!:.ﬂ}l::(:;t}ti z:iczllsli-y Ol:-s::ef-;:;g,]] ]:.: Slllli?lt: n%
PFUP*‘_S"d‘ thdc. ‘lf:r."_I ::fr::”t;::’ q(lI[;;:I:‘ll:-;L:lllllg;|1l lfn Nigerian secondary schools at senijor z;nd
oy 'L::.lll\“}: il: ::Isu a course of study in the un?vursily at B.A, MA and PhD levelg !¢
The history of the subject can be traced to the l_‘l't"'ml'-‘l’““‘l‘:"“c‘f‘“”“d* the norther par of
the munn:)' as at that time, being a 11rcdn|.u||1llnl|}’ Muslim community, promoted hoyp
Arabic and Islamic Studies mainly as a religious duty. At that material time, the system of
education was informal, yet the twin subjects had 'hugc intellectual, moral and spirity,)
impacts on the people of that region. In turn, the society was secure, stable and peacefy] 4
the young and old led responsible lives. ' _ ‘

3 However, the status of Islamic Studies in the Nallqual Policy on I;'d_ucatinn has
undergone three different changes which have had negative impacts on it. Initially, it vz
considered as a core subject that students must pass like any other core subjects such as
English. Subsequently, it was regarded an optional subject, and students were at the libert
to offer it like any other optional subjects. About a decade ago, it was subsumed under one
subject, namely, Religious and National Values, which includes other Civic Education and
other units. Recently, its former status has been restored: like before, it is now offered at the
junior secondary school as a compulsory subject, while it is an optional subject at the senior
secondary level.

This fluctuating status of Islamic studies tends to undermine the pivotal role of the
subject as a vehicle for moral education and overall development of the students that offer it
Hence it is apposite to probe into possible factor(s) responsible for this demeaning treatment
of Islamic studies in the school curriculum. Also, it is important to argue that such
retrogressive policy on Islamic Studies is largely responsible for growing moral decadence
among the youths who are now venturing into more sophisticated means of perpetrating
crimes and social vices such as cybercrime i.e. yahoo yahoo, etc.

consists of the study of th
economics, banking, politics, ete.

junior le

Islamic Studies and National Policy on Education

Edlllcation is considered an indispensable catalyst for the progress and development of any
nation. Aware of this fact, Nigeria, like any other nations, rolled out a policy on education
which would guide the process of proper education of her citizenry at the primary.

:v.eco'nda{y, and tertiary levels. As well as material development, the philosophy of education
in Nigeria seeks to achieve the following moral goals:

a. The inculcation of national consciousness and national unity;
L]

164 3 :
“sls-haq Olanrengu Oloyede, “Islamics: The Conflux of Disciplines™, p16
|Ir:1;]g;:e11¢":1\;lh O:IDyede'- l_he wide scope of Islamic studies is a fact that can never be denied by ""‘So".'l-blc
scicnc; 1:20 om t ebtradl.l:onal scope of the djscipline, Islamic studies also encompasses sociology. Pt‘""‘"l
ence, nomics, banking and ﬁlllance, bioscience, architecture, etc. Due to this awareness. I“j‘in-;
X ch as in Egypt, Saudi Arabia, Malaysia, etc. consider Islamic SUCX
(Islamic revealed knowledge) as an independent faculty. At the International Islamic University, Malaysia ':::
Revealed Knowledge together with Human Sciences) is an i"g"“j-":-
A , Usul al-Din, Fi sneral Studies
deparasnis, it s diffent b s ul al-Din, Figh and Usul al Figh, and Gene :

at is obtainable in most Nigerian universities where Islamic stu

as a d i i : B
Religions or Reli cpartment alongside Arabic or ot worst, reduced to a Unit under the Deparime

University, Sok
alongside Chri
will fare better
minimum leve)

nt ©

. v rodi0

meﬁg u:.:s IStud"?s_ A few exemplions are Bayero University Kano and Usmanu Dan Pl|J:ujr||ls

= ; dne University of lorin, Islamic Studies remains a unit in the Department of.R"I'gdics
an and Comparative Units, Needless to say, I given an independent status, Islamic 5%

a icti
$ It will be able to expand its seape (o the maximum level, beyond its current restriction 1¢
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The inculcation of right types of values and attitudes for the survival of individual

igeri d e 100
o and the Nigerian society; ™
Moral and spiritual principle in the interpersonal and human relation; and
LI. The training of the mind in the understanding of the world around.'®?
d.

Going by the above, one would hmic assumed that (he ptnlicy mnk'crs'w::uld designate
[slamic Studies as one of the core subjects in |!w sehool cm:ruculum at junior a‘ml sccondary
levels not only for students of Arts, l)lll nlso I’ur [!msc in Commercial and Science classes,
]"'his is in view of the fact that Islamic Studices |m.purls.~; not only moral education 1o the
students but also IIUI['}.‘? in the overall development 0 I' llu:n'. characters. It inspires them to he
God-fearing and dl.lllf‘El] (o ll.m parents. In - a_dclllmn. ' it makes them responsible and
progressive members of the society. l-lowlcvcr. it is appul_hng (o know that Is-lamic Studies as
a subject has not been given the appropriate status that is commensurate with its value and
role in the society. For a better understanding of the status of Islamic studies in the school’s
curriculum, it is important to go down memory lane very briefly.

The maiden National Policy on Education in Nigeria was published in 1977. It was a
culmination of a National Conference on Curriculum Development, which was organised in
1969. The report of that conference was published as *Philosophy for Education in Nigeria®
and used as a working document in 1973. Among other things, the policy featured the
curriculum of 6-3-3-4 structure which is now defunct. The policy made Islamic Studies, like
Christian Religious Studies, a core subject at the junior secondary level, while it made it an
optional subject at the senior secondary level,'%®

Subsequently, in the revised edition of the policy in 1981, the status of Islamic
Studies as a core subject was retained. However, in 1998 it was reduced to an optional
subject. This lower status actually informed the lukewarm altitudes of many students toward
the subject. Since, it is no longer a core subject at the junior level, the popularity of the
subject started to decline.'®? Yet, the subject did not suffer a major setback until 2012 when
its Status was totally downgraded further. Unlike in the past when it bore the title of a
subject, Islamic Studiés was then collapsed into one of the units that constitute a subject,
namely, Religious and National Value, This elicited reactions from stakeholders who
ejected the demeaning treatment melted on Islamic studies. On the long run, the subject of
_Islamlc Studies was removed from the Religious and National Value. It is now an
‘"‘;ffpendenl s.Iij.ect as it used to be in the past. In other words, it is now a compulsory
Subject at tl_le Junior level, while it remains an optional subject at the senior level.

i morglyvﬁllﬂ;c\{:,t]i?n}; tl;]e ‘derpotion’ of Islamic studies in the (NPE) is a compromise of
Way of openin ) ich the subject s.eeks to impart into students. More SO, Il 1Is a systematic
moral lesggng ég bledgate o moral vices for the youths who are supposed to be exposed to
good ﬂEighbourI]I'] e ec} in I_slam:c Studies such as fear of God, dutitulness to one’s parents,

; should”]less, sincerity, honesty, and lr_uthf ulness. . ‘

Islamje Studies. ,s;t)wever, be noted that there is an exception to the national policy towards
iy anci Se;r:)e gtate govemmen@ h‘ave made the subject compulsory for students at

10, Sokoto < n :':lry schgols. Tfns Is true of many northern states suc_h as Borno,

» ©IC where Islamic studies is not only made a compulsory subject for Arts

Studentg
» DUt g . i e
S0 for Commercia] and Science students. This is to expose students to moral

116

' Nationg poy
:qn’f Na:fana! sz{cy % Ed"w”"”(LHBOS: Federal Ministry of Education, 1977)
Mib 0, 0y 2 Education, ( Lagos, NERDC, 1998) p. 15
Stygs, el sy;ic;“,TIIC Place of Religion in (he Sccondary School Curriculum Within the Nigerian
Murbms' Pp.23.54 '™ Amidu Sanni, An Unfamiliar Guest in a Familiar Houschold: Arabic and Islamic
uQ

Bdugy:. OPeloye, «
g% The

Ed"Calion
Ity

TR stem ace of Religion in the Secondary School Curriculum Within the Nigerian
Alion, NATAIS' PP- 22-23, Adedcji, L. Lekan, * The Place of Islamic Studies in Nigerin's Policy on
»V0l.6 No.3, September. 2003, p. 16
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they become leaders in the society. U However, the status ?f [slamic studies in the southern
pm'i of the country is as enshrined in the national policy. It is compulsory at the junior leve|,

teachings of Islam which would guide their thoughts and actions especially in future whey, ‘
|
while it is optional at the senior level. |

Possible Factor (s) Responsible for NPE Indifference towards Islamic Studies !
In as much as there can be no smoke without [ire, there mus} be some factors that informeq

the status accorded any such subject in a given school curriculum. According to Crammer

and Brown, certain factors and considerations condition the kind of education system that is
adopted as a policy. As such, they identified the following factors:

The sense of national unity;

General economic situation;

Basic belief and traditions, i.e. religious and cultural heritage;
Status of progressive educational thought;

Language problem; and

Political background and attitude towards international co-operation and
understanding.'”’

=0 ap o

In the same vein, Koseman classified education and national character into four things
namely, history, politics, economy, and sociology.'” ,

The National Policy on Education in Nigeria seems to have reflected some of the
factc_:rs identified by Cramer and Brown as mentioned above. A cursory study of the school
curfx_culum would reveal that the sense of national unity, general economic situation,
political ba.ckground and attitude toward international co-operation, informed the decision to
make English and Mathematics as core subjects across classes. This is especially so, given
the fact that English is a lingua franca of the country. Its status as a core subject in the
secondary schools would position it as a unifying factor because all students would easily
identify with it. However, basic beliefs and traditions as embodied in Religious studies
(Islan?ic Studies) needed to strengthen the national unity, are not given the required
attention, despite the intrinsic importance of belief system and traditions among the people
of any community. The optional status which is given the subject is derogatory and
demeaning. This implicates the educational planners as being insensitive towards the overall
development and building of the nation on the foundation of moral values imparted into the
young ones to become responsible future leaders.

The justification for relegating Islamic Studies, (along Christian Studies) as given by
the educational planners is hard to believe. They gave the following as reasons that
prompted their decision to systematically expunge Islamic Studies from the school
curriculum: -
i Dictates and directives from government for inclusion of new content or new version

of existing content (e.g. citizenship education, War Against Indiscipline (WAI) ten¢h

and Mass Mobilisation for social justice and Economic Recovery (MAMSER)
principles;

Sokoto 5‘“‘:

"®This is based on interviews with Dr. A.T. Surajudeen, a lecturer of Islamic Education at ary gchool:

University, Sokolo and Hajiah U. A. Ladan, a teacher of Islamic Studies at Mafoni Secon
. Maiduguri, Borno State on the 28" March 2024 in Lagos.

Cramar, J.F and Browne, G.S, Contemporary Education; Comparative Study of National Systems.
Harcoury Brace and World, 1956), p.10. As cited in Muhib O. Opeloye, “The Place of Re
Scecondary School COurriculum Within the Nigerian Educational System”, p.22. ers, 1999)
Kosemani, J.M, Comparative Educatlon: Emergent National System, (Port ]-Inrcourll: Abe P“b_l;:,n lh‘ﬂ Nigeris
cited Muhib O. Opeloye, “The Place of Religion in the Secondary School Curriculum Withi
Educational Sysiem", p.22

(New Ygrki
ligion in !
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Global world demands (c.p. environmental education, drug
ili.

Requests by professional bodies (g
and Society (STS) and Statistics:
Complaints by stake holders, e.g. demand for remov:
moral education as subjects on their own from scho
The above justifications are {IL"lllll”_\' the very reasons the status of Islamic Studies should be
upgraded and m:lldc a core :sLilm_]ccl at both junior and secondary levels. Thes
cannot be nppcah!lg to a discerning mind. Hence, there js need 1o wonder and ponder as 1o
gpeculate on possible factors that precipitated that insensitive decision. This proce
enhanced with proper understanding of socio-political realitics of 1)
the new edition of National Policy on Education was uny

It has been noted above that, the status of Islamic Studies was reduced 16 an oprional
subject in 1998 as against the core subject status which it enjoyed in the 1977 edition and
maintained in the 1981 revised edition. It would be recalled that 1998 was the eve of the
return of Democracy to Nigeria, thereby ushering in the fourth republic. Democracy as a
system of government is based on certain principles and sceks to promote certain vz
which are characterized with freedom and rights. More so, it thrives in a secular
environment where religion is given no or low patronage. Because religion is believed 1o be
an impediment to the realization of the lofty values of democracy such as absolute freedom
of thought which is recognized in the religion albeit with limitation. In model democracies.
such as United States of America (USA) and the United Kingdom (UK), Religious
education is not a core subject at their high schools and colleges. Therefore, it makes sense
to speculate that the major reason the religious education was relegated in the nation’s
education policy is the fact that it is contrary to the principles of democracy. For, the
conducive terrain for democracy is a secular community where religion enjoys no or low
patronage.However, the country did not assume a full-scale secular status like those western
countries mentioned above due to certain factors such as the religious consciousness of her
people.

Yet, the educational planners were unrealistic as they seemed to desire a secular
environment for the educational policy to bear the expected fruits through which the nation
would develop and prosper with the production of graduates that are professionals in
Science and Technology. Though the policy was prepared during the military era, there are
grounds to assume that the planners were conscious of the fact that the military regime was

an ar:i-hoc arrangement and that democracy is a permanent form of government which was
Imminent at that particular time.

abuse education),
cology, consumer education, Science Technology

. il of modern Mathematics and

il curriculum,'”
¢ flimsy excuses

V% can be
e country as at the time
eiled,

-
slues

Negative Impacts of Lower Status of Islamic Studies on the Youths
Between when the subject of Islamic studies was deprived of an independent status and
When- it was partially restored, students at the secondary schools were deprived of moral
teachm.gs. This is manifest in the new and modern ways of perpetrating crimes and
Promoting mora] vices by many teenagers in the country. Moral decadence among the
if:;dhisnhas become a norm, rather than an exception. Secondary sc-hoo!s.have since become
shi g grounds for l".:LllllStS and ;_ar9§litutes among th.e stuc_lcnls wnt.h. rising scourge of dnfg
and le.lev?s?s of such immoral activities are reported In national dailies, as well as on radio
F Paremaflon Sll%uons across the country. Far froEn being llmlte.d to broken homes or lack
it in re‘l’f“'_e , the rising juvenile delinquency in the country is funflamemally due to the
Play '8lous teachings in the teenagers. Teachers of Islamic studies who are supposed
e reformmg role in relation to the young minds are rendered inactive because the
n

"‘ﬁde Naﬂona; Po

egun, o licy on Education, ( Lagos, NERDC, 1998)

Nigeris, Impliae ~ANalysis of Offences Commitied by Youths in Selected Remand Homes in South West
Plication for School Administrators, Mediterranean Journal of Social Sciences, 4(1), 2013.
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ve been denied the opportunity of inculcating |,
& Mory

subject has been relegated. They ha
from social vices and atrocities. Using

values in individuals that will immune them
teachings in the Qur*an, teachers have the capa
hearts of vices to become responsible members 0
18 oy Askally sl ledy 348 50 AU pgale ol a5 S
(Z:MJ\)U:H‘: Li\J....a?‘ ..‘"‘

-

city to mould the teznagers and py, Mory|
ge

 the society. Concerning this. Allal, .,
- Savs

He it is Who has sent to the gentiles a Messcnger from among themselves, o
rehearses to them His verses, purifies (heir lives. and imparts to them the Book o,
Wisdom although before that they were in utler error; (Jumu'ah: 2).

In addition to the role of teachers of Islamic studies in inculcating moral values in th:
through teaching, they are also role models to the youths. Due to their deficit in kno
and experience that guide one in making wise decisions in life, youths are expected 11 f
up to their teachers as role models. However, with the relegation of Islamic St.- .
teenagers missed the great opportunity and could not have access to teachers of Islan
studies as role models to be emulated. With the vacuum created, many teenagers haie -
taken artistes like musicians and actors as role models and emulate their lifestyle. .
celebrities. There is no doubt that a large number of these artists glorify materialism
promote hedonism, and spread alcoholism which many teenagers now crave passionately.

The Need for Re-Introduction of Islamic Studies as a Core Subject at the Secondan

School
The overall character of an educ
education members of that community receive at various levels of education. Where mora!

values are not inculcated into students at the formative stages of their lives, the communit
in which they live will suffer the consequences. As such, the current moral decadence
among the old and the young in the country can be traced to our education system which
gives absolute priority to Science and Technology at the detriment of Moral Education. This
kind of education system inevitably encourages unquenchable desires for materialism. &
symbolised by reckless predilection for wealth accumulation. The logical consequence of
this materialistic tendency is corruption and moral decadence which is the bane of our
society. One vivid and undeniable negative consequence of our educational policy
rampant indiscipline among the teenagers in our learning institutions at all levels :
education. In addition to this, the culture of corrupt practices by public office holders 3™
politicians is a manifestation of corrupt system of education we are operating in ‘h
country. With the level of corruption in the country keeping increasing day b) day W
jmpunity, one cannot but be puzzled at the kind of education the corrupt public officers “l‘ff‘
embezzled public fund received. Based on this negative effect of western education
Nigeria, an extremist group has declared that western education is evil, hence Pwh'bﬂi&..
(Boko Haram). While this conclusion is extremely outrageous, the fact remains that “,:
current education system that is devoid of moral cum religious education
counterproductive. o

Therefore, there is need for the current National Policy on Education 10 be rcf I:I:J
with a Yiew to incorporating moral education in it in order for it to produce me J:'\-cim is
academically responsible citizens. It is high time priority was given Islamic Studies W 111 e
Ehe _most required subject to help restore and maintain sanity in our society: Al“c‘?}:rlic.
justifications for relegating Islamic Studies in the 1998 edition NPE, as mentioncd ealt™..
was the need to ensure War Against Indiscipline and ourb drug abuse. One is forced !
the so-called core subjeets like English can help in achieving the above © jectty

ated community 1is largely determined by the kind of
|

15

tives: e
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ational planners have only employed the

educd ation (Islami iog) | Subjective : :
Religious Educ I ( ; ¢ SlLIdlC'S) 15 the only pojeny method in denying the fact that
ainst Indiscipline and stem the tide of drug ab Weapon by which 1o effect the War

. $ use h(.‘."l . 3 ;
moral 1eqchmgs which mould the young ones (g |y "c'ipu: tll_li]ong. For, it furnishes adequate
community: sPonsible and patrioy

e IC member:
if Islamic sludlesdls laugl.ul as an linclcpcmlcnl subject in our s of the
would be .3,\'pose1 to anfl teachings that wil| gyiqe their r . ceondary schools, tecnagers
heir parents: and members of the socicy, Esscnlia]ly lhci:[::dtmnsmp Yoy, aeir Creator,
il ma ) Xposure to Islamic teachings

conscio " five-daj .
i therm = .OI five _dally Prayers which wil|
(houghts and bad acts as guaranieed in the Qur’an thys: €ep them away from evil

- L 2 i

For sure, prayer takes one away from vices and evyils [Ankabut:45]

Conclusion

In the ?fece.d'f’_‘g._ P?r?gfaph? attempt has _bee_n made to probe into factor(s) responsible for
the current inferior status of Islamic Studies in our schoo| curriculum. This is bo t of
the strategic place of the subject as a veritable vehicle for moral rcjuvel;ation whic}l;ni: g:ar(i]
required in our society. It is an established fact that, for an even development to take lacf:
in a given society, the education policy must be balanced as to produce a m.:;rall)}J and
academically sound literate. While attention must be given to science-based subjects to
enhance technological advancement and stimulate economy, art subjects like Islamic
Studies, which inculcates moral education in teenagers, should not be neglected. Otherwise,
the end-result would be a set of literate people with moral bankruptey, which is the case
now in the country. Despite academic qualifications, many literate people are poor illiterate,
as far as moral credentials are concerned. The negative impact of the neglect of moral
education, as taught in Islamic studies, is also manifest in a generation of youths who have
propensity for laxity and moral vices. To ensure a balanced development, there is need for
the review of the current National Policy on Education in order to give Islamic Studies its
place of pride, by making it a core subject in the school curriculum for students in Arts,
Commercial and Science classes at both junior and senior levels. This will go a long way in
imparting right attitude in the people to become responsible and patriotic members of the

society.
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