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Abstract
The appropriateness of the language of instruction to the particularities of the participants in q

vocational education programme is crucial to its success as a means of achieving sustainable
development at the individual and community levels. This descriptive survey was thus carried out 1o
investigate facilitators’ and participants’ assessments of the approprialeness of the language of
instruction practices in two vocational education centres, one in each of Ibadan and Ile-ife of the
southwestern part of Nigeria. The whole population of the facilitators and learners was used for the
study, making a total of 174 learners and 5 facilitators from the two centres. Two researcher-
designed questionnaires were used for data collection, one for the facilitators and the other for the
participants. A researcher-constructed structured three-item interview guide was also used for
qualitative data collection. The two instruments were administered by the researchers to the
facilitators and participants respectively. The oral interview sessions were conducted with all that
signified readiness to have their oral contributions recorded. The analyses of the collected data
were done with frequency counts and percentages. The findings show a general preponderance of
the use of English-Yoruba codemixing and codeswitching by the facilitators, occasional
communication breakdown resulting from linguistic factors, and a variety of language-of-
instruction preferences by the learners, among others. It is then recommended that vocational
education providers in Nigeria should not consider any cost too high to ensure that all learners
have access to vocational skill acquisition in their most preferred languages.

Keywords: Career construction, community development, language proficiency, linguistic
preference and personal development

Introduction
Community development is central to national development. National development is vital to the

attainment of sustainable development at the global level. Adequate development of the individual
is fundamental to development at the aforementioned echelons. Sustainable development thus
necessarily has to progress from individual through community and national to global heights.

There are therefore many community development projects tailored towards the development of
individuals. Among such endeavours are various skill acquisition schemes provided for adults by
governmental and non-governmental organisations (Ihimekpen, Okwoma & Ajueyitse, 2019)-
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paramount .among the schemes are entrepreneurial skill acquisition centres where people are
cquipped with necessities for livelihood,

To optimally hamess. fffe potentials of such community development projects, the focus needs to
transcend mere acquisition of job-specific technical know-how. Learning at the vocational centres
has to cater for the cognitive, affective and psychomotor domains. This is an important requirement
for making the development arising from the programmes sustainable.

To inject sustainability into the learning activities of the vocational skill acquisition programmes of
the community development organisations, one of the most crucial factors to consider is the
Janguage employed as medium of instruction, If the learning activities are carried on in a language
in which the beneficiaries are adequately proficient, they would not need to add grappling with
linguistic challenges to the learning tasks. So, their burdens will be lighter than if they are forced to

learn in a borrowed language. In the same vein, learning is interesting when executed in a language
that the learners find exciting and prestigious.

The study was thus carried out fo investigate the language majorly used as medium of instruction in
selected vocational skill acquisition centres in two southwestern Nigerian cities. The emotional and
pedagogic implications of the language practice were also interrogated. This was with a view to
determining what language-for-training policy is best for such programmes.

Skill acquisition rather than academic certificates drive a nation’s economy (Awa, Saidu & Ogbuji,
2018; Hussaini, & Jumba, 2018; Adewuyi, 2020). Entrepreneurship is among the necessary drivers
of the transformation of 21st Century communities into highly productive ones that would enjoy
sustainable development (Nwambam, Nnennaya & Nwankpu, 2018; Joseph, & Ijeoma, 2019;
Ogunleye, 2019). However, the Nigerian government has not been able to provide an education
system that can seamlessly integrate vocational skills. Many Nigerian graduates without appropriate
skills to match market demands have thus remained underemployed or unemployed and thereby
rendered unproductive to the society (Adewuyi, 2020).

Career Construction Theory, described as “a grand theory of career development™ (Rudolph, Zacher
& Hirschi, 2019) was developed at the end of the 20th Century in the field of social psychology
(Dix, 2020). Among the people that popularised it as from 2005 is Savickas. It has a constructivist
underpinning that emphasises a clear understanding of the underlying factors of an individual’s
preference for a particular career and how such affect their ability to adapt to the peculiarities of the
career (Del Corso & Rehfuss, 2011). The theory is relevant to a study of the importance of the
linguistic medium of vocational education since it engages subjective factors that either engender of
hinder people’s skill acquisition zeal. And attitude to the language of instruction is one of such
factors.

People’s decisions to venture into particular vocations are significantly influenced by their prior
the understanding comes through observations and
interaction via the media of particular languages. More understanding.about the vocations is
expected to be obtained while undergoing the training. It will bf’ he.lpful ‘fth‘? language ‘_’f initial
understanding is also the one through which further understanding is to be gained. Any linguistic

understanding about the vocations, and
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disconnect between the two stages results 1n
mental transition. Language is the medium 0
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construction theory as imperative for an occupation toc
eved when the language through which the

C . r, cannot be achi ;
orso & Rchfuss, 201 1)- It, howeve ediate society.

occupation is learnt is alien to the practitioner and the 1mm

The dynamism of language as a living phenomenon also makﬁs tl.“’ apphcanc.m of the careey
construction theory relevant to a study on the role of language i vor.fatlonal edflcatlon Programmes
Career construction theory pays special attention to the Pfﬁgr‘fSS‘vely erratic and fast-evolving
social and economic circumstances of careers (Leung, 2022). It 1s HOte‘_""th that language is ap
integral component as well as a major vehicle of social and economic variables. The Place of
motivation in how people construct their careers is also acknowledged by career construction theory
(Hogan & Holland, 2003). A vocational education programme will succeed to the extent to which jt
is executed in the language in which the target beneficiaries have a keen interest. In Nigeria of
today, there are people who are excited at every opportunity to use the English language and there
are those whose motivation is their indigenous language. The question of what language to employ
in a vocational skill acquisition programme constituted by people of these different linguistic
inclinations is therefore deserving of critical consideration.

Language is arguably the most useful facility for intra and interpersonal communication. Without
the facility of language, bipedalism might have been the only difference between human beings and
most animals. Socialisation, a product of teaching and learning in various forms, would have been a
near impossibility. Vocational skill acquisition as an aspect of socialisation would thus suffer
terrible setbacks.

Specifically, seamlessly integrating language and literacy into vocational training is a complex task
that places a great deal of pressures on vocational education facilitators (Bak & O’Maley, 2015). It
is worthy of note that whatever variable strains a tutor in the course of teaching-learning activities
would reduce the tutees” learning potentials. The language used in a vocational training programme
should thus be one in which both the teacher and the taught are highly proficient and thereby
motivated.

Of unquantifiable significance to the success of vocational training is the need to focus on
discipline-specific language comprising technical words. The specific context-based vocabulary
must be taught, albeit sometimes seemingly unconsciously in practical contexts. for effective
leaning to take place (McLaughlin & Parkinson, 2018). The fact that a vocational t;aining session
is not primarily a language learning enterprise presents attendant advantage and disadvantage to the
mastery of the register of the concemed vocation. The advantage is that the context-specific and
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However, in a pretest-posttest quasi-experimental study carried out by Ababneh and Al-Momani
.-[2{]] 1) at‘Al-Huson University College in Jordan, a four-week English-medium vocational traini I
intervention was found effective in enhancing the participants’ mastery of certain technical tenmg
This ml:lSl have been caused by the fact that some bodies of knowledge in the vocational cducar:}]s.
are easily explicated through practical procedures (Bruijn & Bakker, 2017). As participant p
actively_ involved in the procedures being taught, the process of mastering the wsrdss ar:;
expressions used becomes easier as mental pictures of the actions and objects correspondin toat;

words and expressions facilitate retention of the linguistic content (Corpas Orellano. ZOITf Wh :
should be noted, however, is that being taught in a language in which the participax;ts are allrf:adj,f

proficient would provide a much easier and more effective pl .
atform fi
procedures and the diction. P or leaming both the

The rjecogn'ition of the cruciality of language to the success or failure of any educational enterprise
has given rise to a myriad of research endeavours from which language-in-education and language-
for-education policies deemed appropriate for the peculiarities of nations have evolved. For
instance, the Nigerian National Policy for Education stipulates that a child’s mother tongue c;r the
language of the immediate environment of a school be used for instruction for the first four years of
the nine-year basic education. English is to take over progressively as medium of instruction
afterwards as the child develops competence to comprehend school instruction in the language.

Studies carried out, especially in Nigeria, have shown disparities between policy statements and
actual implementation as far as language-for-education is concerned (Olatunji, 2016;). This
anomaly is not without attendant negative consequences. Also, to worsen the case, gross
discrepancies are obvious between the Nigerian policy on vocational and technical education and its
actual implementation (Adewale, Aderonmu, Fulani, Babalola & Awoyera, 2018; Awa, Saidu &
Ogbuji, 2018; Isah, 2020). Therefore, vocational education in Nigeria is threatened with double
jeopardy.

Kapsargina and Olentsova (2020) recognise the possibility of a direct involvement of second or
foreign language learning and vocational education in the formal secondary school setting. Where
the vocation being leamt is not indigenous to the leaming environment, elements of foreign
language learning may be inevitable in informal contexts, too. For instance, a computer-mediated
vocation will definitely have to do with the English language in a Nigerian environment because
computer is a borrowed technology in the country. Except equivalent Nigerian language terms are
available or indigenous terms are coined for objects and activities, the English terms will have to be

used.

The importance of participants’ educational and life experience to the success of a vocational
training programme cannot be overemphasised (Khajieva, Khujaniyazova, Kenjaeva &
Jumaniyozov, 2020). Similar to the observed case of Eenhana Vocational Training Centre in
Namibia (Nepolo & Eze, 2020), where the medium of instruction and interaction in a vocational
skill acquisition scheme is a second language, an overwhelming failure rate occasioned by linguistic
barriers may be the natural consequence. The appropriateness or otherwise of the language of
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exclusively for people who were not adequately endowe

i in Nigeria
tertiary academic success. This misconception persists 11 some c:ltf;f:;:: :(l;licygmake(rj:::wale’
Aderonmu, Fulani, Babalola & Awoyera, 2018). Even Nigerian ;a:is P A, € not
immune from the fallacy (Olaleye, 2021). This was why the emp it Bl coumeg Wag
placed on unsuccessful completers of junior secondary education L IP'arts
were to proceed to senior secondary schools in the defunct 6-3-3-4 syste et

This was partly responsible for the failure of the scheme as it maflbe' theh vocia}:wnal U?tlon
denigrating and unattractive. A similar scenario is playing out in Namibia where the V‘fcatlonal
option is being provided for only completers of Grade 10 that “do not meet the entry reqmre;.ne'ms
for Grade 11 to 12” and “those who have completed Grade 12 but do not meet the admissjon

requirements for universities and other institutions” (Nepolo & Eze, 2020, p. 312).

If the entrants into a vocational training scheme are actually less intellectually en'dowed, a second
language should not be used as medium of instruction despite being the official language anq
medium of instruction in conventional institutions. As observed by Nepolo and Eze (2020), the use
of English rather than a relevant indigenous language as medium of instruction is responsible for
the poor performance of the vocational training participants in Namibia. Sincere seriousness of
policy makers and implementers of vocational education programmes is thus expected to manifest
in seriousness about the language to be used for interaction.

There is, however, a paradigm shift occasioned by widespread unemployment and under-
employment of highly literate Nigerians, some even to postgraduate levels (Eric, Adamu &
Ogochukwu, 2019). People of that academic level are now enrolling in vocational skill acquisition.
A similar surge in attention to occupational education has been observed in the Dutch education
system, albeit in the formal setting (Bruijn & Bakker, 2017). According to Bello and Muhammad
(2021), the upsurge in the recognition of technical and vocational education as a panacea to
graduate unemployment is worldwide. Many unemployed Nigerian university graduates and those
who are not gainfully employed have resorted to vocational skill acquisition for survival. A
substantial percentage of people in this category have English as their home langnage, most times
despite low proficiency in the language (Opoola, & Opoola, 2019; Deji-Afuye, & Obadare, 2021).
Their passion for the English language is so deep-seated that many of them even Anglicise their
personal names (Eze, Aboh & Eze, 2020; Mensah, 2022). Determining what language is best for a
vocational education scheme populated by participants with such varying linguistic competence
levels and preferences as in Nigeria presents the spectacle of critical dilemma.

Methodology

Two vocational training centres operated by non-governmental entities, one from each of Osun and
Oyo states of southwestern Nigeria were incidentally sampled for the study. The whole population
of participants in all of the various vocations during the training session were used for the study
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subject to their willingness to participate in the study. A total of 174 learners and 5 facilitators were
drawn from the two centres.

Two questionnaires were used to elicit data from the study participants. The first was titled
“Facilitators’ Perspectives on Linguistic Angle to Community Development in Nigeria
Questionnaire” (FPLADNQ). The researcher-designed thirteen-item instrument requested
information about each centre, its language-for-training policy and practice, the communication
consequences and the respondent’s thoughts on appropriate language policy and practice for
effective training at the centre, The second questionnaire was titled “Learners’ Perspectives on
Linguistic Angle to Community Development in Nigeria Questionnaire” (LPLADNQ). The
researcher-designed eight-item questionnaire sought demographic information about each
respondent with regard to gender, educational qualification, home language and perspectives on the
appropriateness and effectiveness of the language practice in the training centres.

Thirty copies of the questionnaire were administered on leamners in a vocational centre other than
the ones that constituted the study sample. The responses were collated and processed through split-

halves and subjected to the Pearson moment product correlation treatment that yielded 87.3
reliability.

A researcher-designed three-item interview guide was also used for data collection from both
facilitators and participants that agreed to respond in speech and did not mind their vocal responses
being recorded. Copies of the two questionnaires were administered by the researchers to the
facilitators and participants respectively. The oral interview sessions were conducted with all that
signified readiness to have their oral contributions recorded. The analyses of the collected data were
done with frequency counts and percentages.

Figure 1: Distribution of the participants by age

Distribuation of the Paricipants by Age

e Ape Frequency Percentage
0 Below 30 years 42 24.14
e 30-40 years 57 32.76
u’ ' Above 40 years 15 43.1
8 Total 174 100
¥

It is noteworthy that people above 40 years of age were more in number than any other age group,
followed by those from 30 to 40 years. Interaction with a majority of the people in these categories
showed that they already had some types of occupations in the formal or the informal sector. Their
sense of underemployment heightened the obvious fact of inability to cope well with the harsh
economic realities of the country prompted them to opt for additional skills to survive.

Figure 2:
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n of the participants by

Distributio qualifications

Highest Academic

3

Degree

Key:

Formal Education Status Frequency Percentage

Still Schooling 16 9.2
Primary School Leaving Certificate 8 4.6
O' Level 7 32.76
ND/NCE 54 31.03
Degree 39 22.41
Total 174 100

It is not surprising that up to 22.41% of the participant in the vocational training programmes were
graduates from universities. There were also undergraduates among 9.2% that were still schooling
in conventional institutions. This is a fallout from the variously observed as the gross inadequacy of
the Nigerian higher education curricula to empower their beneficiaries for entrepreneurship (Ezeani,
2018; Hussaini, & Jumba, 2018; Okolie, Nwajiuba, Eneje, Binuomote, Ehiobuche, & Hack-Polay,
2021). Also, the informal sector offers more employment opportunities to Nigerians than the formal
(Aminu, 2019) and the latter emphasises practical skills rather than theoretical knowledge. It is also
generally believed in Nigeria that the informal sector also provides more opportunity for practical
vocational skill acquisition than the formal (Okolie, Nwajiuba, Eneje, Binuomote, Ehiobuche, &
Hack-Polay, 2021), hence the presence of university graduates and current students of regular
higher education in the skill acquisition centres.

Okolie, Nwajiuba, Binuomote, Ehiobuche, Igu, and Ogungboyega (2020) recommend the
establishment of career training with mentoring (CTM) centres in al] higher education institutions
in Nigeria. It is perhaps the non-existence of such centres jn the country that propels Nigerians who
are currently enrolled in one higher education institution or the other to seize the opportunities
provided by non-govemnmental organisations. Examples of such private initiatives are the ones in
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which lhtf? study was carried out, Among the skills being taught are tailoring, weaving, hairdressing,
soap making, and so on.

Figure 3: Distribution of participants by prevalent home language

ey Nevidion Prevalent Home Languages Frequency Percentage
Nigerian Languages 141 81.03
English 33 18.97
Total 174 100%

Contrary to what has been observed as most Nigerians’ inordinate desire to anglicise themselves by
adopting English as their home language (Olatunji, 2016; Deji-Afuye & Obadare, 2021), majority
of the participants have their indigenous languages as home languages. The implication of this is
that most people that have English as home language have not seen any reason to enrol in
vocational education schemes, probably because of their real or perceived privileged status. The
readiness to enrol in such schemes may, therefore, have status dimensions.

Research Question 1: What is the prevalent language-of-instruction in the selected vocational
training centres in the Yoruba-speaking southwestern states of Nigeria?

Figure 4: Distribution of participants by language of instruction

Distrbution of Partickpants by Language-of- Bi]ingua[ 138 79.31
Instruction
English 17 9.77
Yoruba 19 10,92

Total 174 100%

The vocational education centres predominantly practise bilingual instruction. The two centres are
located in the monolithic southwestern part of Nigeria. There are, however, people from some other
parts of the country residing among the Yoruba speaking people of the southwest. This language
contact situation is one of the factors that promote community English-Yoruba bilingualism in
Yorubaland. The varieties of the English range from the Standard Nigerian English to the illiterate

varieties of pidgin and idiolects.

Data collected through the designed interview schedule show that the instructors basically codemix
and code-switch as a normal practice. Some instructors speak more of English while others used
Yoruba more. This is not surprising because English is seen as a status symbol in Nigerian
communities in general and Yoruba states in particular (Akiu?mde, 2019; Ak}ljohi, 2019).

Research Question 2: What is the vocational education facilitators’ perception about the prevalent

language-of-instruction in the selected centres?
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A huge percentage of the participants experience linguistically indu.ced communication blockyg, in
the course of ski]] acquisition. This cannot be without some negative consequences as regarg, the
future practice of their skills. It is then pertinent to ask if they would prefer see a change iy the
language of instruction. This is done in the following paragraph.

Table 1: The Participants’ Disposition to Change of Language of Instruction

Participants’ Disposition N %
Change of Language-of-Instruction Policy Necessary 143 82.18
Not necessary 31 17.82
Total 174 100

Since 82.18% of the participant saw the need for a language-of-instruction reform, it is logical tg
conclude that they take the issue seriously. This underscores the significance of unhindereq flow of
Communication to a successful vocational education programme. Learners’ preferences, as
reasonably as possible, outweigh their teachers’ preferences if a learning experience is to yield
maximum benefits (Roe, Rowe, @degaard, Sylliaas & Dahl-Michelsen, 2019: Du Plessis, 2020),
However, a probe into the facilitators’ preference in this case cannot be waved aside

presumptuously because it can be rightly assumed that they have a considerable degree of expertise
to bring to bear as regards their preferred language of instruction.

Research Question 3: What is the vocational education facilitators’

perception about the prevalent
language-of-instruction in the selected centres?

To the question “Have you ever at any time realised you were misinterpreted as a result of language
barrier?”, 4  (80%) of the facilitators answered in the affirmative while 1(20%) denied having
experienced such. When asked how often such misinterpretation happens, 40% indicated “Very
Often”. 20% stated “Often” while 20% claimed it has never happened. All these indicate that the
learners are not alone in their observation of the linguistically induced communication hitches
resulting from the operational language at the centres. The implication is that the language problem,

no matter how insignificant this may seem, is a reality that needs to be addressed to maximise the
pedagogic aims of the centres.
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Research Question 5: What langua

3 ges do the participants in the vocational education in the
selected centres prefer for instruction? . d

Table 2: Language Preferences of the Participants for Instruction

Languages Preferred by Frequency Count Percentage
Participants
English 96 5517
™ Yoruba 57 =T
Bilingual 18 29' T
Igho 6 3.45
Urhobo 3 172
o 174 100

That an overwhelming 55.17% of the participants prefer an English-medium training programme
while the nefares't in preference (Yoruba) has a much smaller 29.31% authenticates the submission
that many Nigerians crave the high social status conferred by the English language (Olatunji, 2016;
Deji-Afuye & Obadare, 2021). Interactions with the 18 participants that prefer a bilingual
programme shows that each of them prefers their indigenous language and English. This implies

that the Igbos among them prefer English-Igbo bilingualism, and ditto for the Yorubas that suggest
English-Yoruba.

It is easy to term such a bilingual vocational training policy unnecessarily expensive, especially
considering the fact that those preferring some Nigerian languages may be an infinitesimal
percentage of the participants. However, one should note that Papua New Guinea did not consider it
wasteful providing multilingual elementary education for its about 5 million population that had
over 800 languages (Olatunji, 2016; Schreyer & Wagner, 2022). This thus proves that where there
is political will, no amount required to implement a policy should be a disincentive. The widely
acknowledged benefits this affords the Papua New Guinean education also point to a potential of
huge pedagogic success.

The language preference for instruction in a vocational training programme, especially the
learners’, is very important to the success of the programme because as found out by Iyortsuun,
Goyit and Dakung (2020) as well as Haddoud, Onjewu, Nowinski and Alammari (2022), whatever
affects learners’ emotion and passion will significantly determine their success at the vocational
skills acquisition and language evokes a great deal of sentiment (Umera-Okeke, 2019; Kanca,

Ginaya & Astuti, 2020).

It is noteworthy that no matter how irrational the participants’ language preference, may appear,
irrational beliefs, too, go a long way in determining the success or failure of any entrepreneurship
education (Ifeanyieze, Ede, Ejiofor, Ekenta, Onah, Okechukwu, Isiwu, Ogbonna, Azunku,
Nwankwo, Ezebuiro, Onah, Mezieobi, Ede, Onyenusi, Asogwa, Omeje, Abubakar and Samuel
(2021). Therefore, the education programme providers should either provide faciliti.es to match the
preference or provide measures to correct the preference. Unfortunal;cly, the National Policy on
Education is silent on what language is recommended for vocational enterprise institutions

established outside the framework of formal education system.
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Where students of vocational training programmes prefer to b g ge in

: i e to be catered for concyyy,
Which their proficiency is limited, their linguistic (!cﬁC]en('JY wc:?al::;emic and vocational educ:igy
with the target vocational skills. The principle of mtcgrallﬂﬂf improving the beneficiaries’ capacitn
being practised in Germany can be of help towards th.c goal 0 lt (l;\/l dlioart & Jetiert: 2 022) y
for the use of the chosen language to master the learning conten

Conclusion ; ot :
Individuals and non-governmental organisations in Nigeria ars colnter;l:::;t;;intoT?;esu;;amable
development goals of the United Nations in the area 01? vccat_lﬁna i 11;1 ]eme,t d“-fevw,
S€ems to be no policy-driven language-in-education principle bem.g un.r 01'11'1: y 1mp nted in lh.e
vocational education centres. The predominant language practice in the centres Samplf:d 18
haphazard English-Yoruba bilingualism with a preponderancc? of -Yoruba languagE- *?’?ruba ‘IS lh-e
indigenous language of the monolithic southwestern part of Nigeria. ancoorf11nalcd bI,I mguahsFi 18
a product of lack of clear-cut language policy for vocational education. This r.esults . Qecasiong]
communication breakdown among the facilitators and participants. The desire forr language-in.
education practices is thus shared by facilitators and participants alike. The most widely preferreq
language of instruction is English though a great percentage of the participants does U.U_t POssess the
level of formal education expected to accord adequate proficiency in the language. Bilingual policy
tailor-made to cater for the needs and preferences of the diverse participants in instruction is alsq
advocated to cater for those that may be unable to grasp learning content in English.

Recommendations

1. At the governmental as well as individual vocational centre levels, adequate provision should
ensure that no learner is left behind as a result of linguistic barrier. Facilitators that are highly
proficient in both the predominant language of each centre’s environment and English should be
engaged. When necessary, two or three facilitators may be employed to teach the same content
in different languages. This should not be seen as a waste of resource.

2. Periodic upgrade and update of the facilitators
competence should be organised. With highly
participants, linguistic deficiencies can be signific
their linguistic competence, information dissemina

> lesson delivery strategies and linguistic
skilled lesson presentation by facilitators,
antly mitigated. As the facilitators too hone
tion becomes much easy and effective.
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