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Dramatic Play

This is also known as fantasy or socio-dramatic play. There is substantial
evidence that, socio-dramatic play tends to be a dominant form of ‘plu ;11
GRRRI . SHEBLRS A wide' variety of bshaviours Similan):‘.k
(1968) argued that, it either uses learning relevant capacities c;r contribL;tc{
to their development. .

Benefits of Play in Children’s Mental Development

Research and practical experience point to the important role of
play in children’s development and learning across cultures. Young
children’s play allows them to explore identity, negotiate, take risks and
create meaning. The intellectual and cognitive benefits of playing have
been well documented. Children who engage in quality play experiences
are more likely to have well developed memory skills, language
development, and they are able to regulate their behaviour, leading to
enhanced school adjustment and academic learning. (Similansky, 1968).
Play is a mirror of society. It reflects its basic values and transmits these (o
the child. Play helps the child to acquire the technical knowledge, the
roles and the values that will be required in adult life. It helps children to
observe, concentrate, experiment and gives them many opportunities for

exploration and sense of achievement.
Play is an essential need of childhood because it can reinforce the

instincts that allow children to preparc skills for the future. T hrough play,
children can learn much of what they will need to know to survive in Fhe
future. Play allows children to practice, elaborate on and perfect skills
before they become necessary for survival in adulthood. Play also can
facilitate children development from lower to higher functions and from

understanding simple concepts 10 performing advanced mental activities.
ear to be synonymous. Research has

Pl d creativity a
g i curious, humorous, playful and

established that highly creative, e
expressive. Ling Tsao (2002), citing a qumber of researchers submitie
that: play materials, like puzzles, that have only one purpose may

“encourage children to seck out the one cprrect answer and to abanc!czln
alternative solutions while divergent objects like blogks, may guide
children to numerous approaches, leading them to appreciate the fact that,

problems may have multiple solutions (Hughes,1999).

337



Scanned with CamScanner




S S o e - = = E e ——— ——

1
g
£
&
3
a
£
3
S
£
H
°
3
2
£
&
3
@




L P
S Spats &

Sampled Teachers' Views il

The views of play of the sampled teachers % ROSvary :mch:
different from each other. They all agreed that, play is both m' and
important in early years education. According to them, play provides idea)
opportunities for children to learn because it is casier fm: them P
remember what they have done in play. Because play is cnjorﬁig. ey
boosts interest, engagement and motivation. Play t'hercfom provides
relevant and meaningful experiences that lead to learning. The view that
plays provide opportunities for learning is endorsed by the teachers’ R
response. They believe that play is often initiated by children and it j5
based on their needs and interests. The teachers generally did not think
much of their role in directing the pattern of children’s play. They thought
play must be used as a means of engaging children in self-sustaining
activities, while the teacher is busy with other things. They strongly
believe in the inherent value of play that, it can be left to the children
“because it is their own work..... I would prefer it to be their own work
though™. It was clear that, although play is highly valued, by teachers, its

I“‘,’Ir *

~selationship to children learning and development could not be mﬁ];ﬁt

Comments on the Sampled Teachers’ Views

All the teachers sampled agreed on the need to make
provision for resources. The play items provided were also rema
similar. Play materials included items like: bean bags, toys, dolls, bl
sand, water, hoops, balls, tires, boxes, ropes, paper. aad NS
teachers did not think that, it was |
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%m* play are revealed by the
ers. Few of the teachers did not think

Almost all the teachers affirmed that, play enables them to assess a
child’s language ability, but the teachers do not formally assess children’s
learning through play. It is only common for teachers to interpret
children’s play behaviour in terms of their personal lives and
characteristics rather than learning outcomes (Bennett P.49)

Many of the dynamic, learning relevant cognitive processes Were
not always evident. It is also clear that, teachers need a more informed
understanding of the processes of learning; the potential of a wide variety
of play experiences and the means of those experiences to children. It 1s
clear from the researchers’ observations that, there is need for balancing
children’s and teachers’ intentions, making time for quality interactions, to
enhance learning through play and freeing the teacher from more
interaction in mediatory role when children are at play (Bennett p.130).

Conclusion

The focus of primary school teaching is child-centred and segks to
promote his health and develop his mental capacity. Though enquiry is
one of the good forms of teaching the primary school child; Rlay still plays
a decisive role in a comprehensive manner to cater for his negd. It is
beneficial. Teachers believe and are committed to play-based learning; but
children need to be creative about its usage. Most importgntly, p.laly-bas;d
learning strategies appear to be potentially helpful in attaining the

educational goals for the primary school children.

Recommendations : : |
1. In order to promote creativity 1n teachmg.-lc?a.rnmg, teacher§ must
' be able to provide original and creative activilies, make real impact

G : dagogical knowledge and skills, motivate

hildren, possess pe : : L
gt]:ilcc:iren proI\)/ide satisfying learming environment and actively

involve children in the learning process.
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2. The school curriculum must take notice of children's
developmental characteristics; consistent with their unique M‘
interests and modes of thinking.

3. To facilitate healthy physical growth, appropriate and enough play

- ground space for children enough to take 20-25 children and two |

~ adult at a given time should be provided. e

4. Adequate toys and play equipments must also be pmm
- Consumables like; paper, crayon, construction materials and others
should be made available. '

REFERENCES

Bennett, N, Wood, L & Rogers S (2001). Teaching through m
Teachers' thinking and classroom practice. Buckingham: m
University Press.

Bergen, D. (2002). The role of pretend play in children’s coamiﬁ
development.”Early childhood Research and Practice. 4(1) Spring. 114_ A

Berk, Lawa E (2008) Infants and children pre-natal thmugh M
childhood(6" Ed) Boston, Pearson. i

Clark, C.M. (1986) Ten years of conceptional development in r
teacher thinking cited in Bennett, N; Wood,Ldem f‘ "# L. 3
Teaching through play: Teachers' thinking audd ractice. “‘ |
~ Buckingham: Open University press. i

-_.!LE £ = !s;__ e
mmm.aum)cmmmmm‘ﬂ.} ,,,g |
| m .-.I | Jl'.ti.i-

 Hug ';:i_._" F. P. (1999) Children, play cu‘ N

g s My ) PGP,

il g e s ! e

TR S g
o _i—r B
Wﬁ







Scanned with CamScanner




