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~ Distance learning, which allows learners to study at their own pace and in
L their own style, has been a major mode of acquiring needed education all
 over the world, including Africa. With advances in information and
- communication technology (ICT), distance learning has become
. synonymous with ICT-mediated learning (popularly referred to as e-
~ learning), one of the basic pillars that support open and distance learning
. today. This study, therefore, took a comprehensive inventory of the Nigerian
_ ‘Universities that have a full open and distance learning programme and .
‘examined the structure and the mode of operation of the programmes in
 relation to the Nigerian university Commission’s policy document on
distance learning. This aspect of the study was to establish the extent to
E iEor Nigerian universities have exploited the opportunity provided by ICT
_ g D engineer and sustain overall development through education, The study
: _a% Interrogated the administrative capacities and competence in running the
Programmes  through in-depth interview of the tembers of the
m.a.n:n._mqmmé unit set up for the operation of the programmes in different
, Nigerian universities. The study also interviewed a sample of the current
; wanmmomm:am of the programmes across the Nigerian universities that run the
3 MMMMEBEm in oamw. to determine the @_.Sz@ assurance m:a _mmgnﬁm support
The Mﬁma mﬁEoEﬁma in the programme in &o, various Nigerian universities.
the Mnﬂw mm#mgmvoa Emﬁ Nigerian :E,W@Hm:_mm.ma yet to take advantage of
3 acmmmo Mﬁ cngineering and sustaining national moého.ﬁﬁoa an&mw
EcmSS: Ccause only few of H.:oB have full open and &mﬁmsom _mmgﬁm
Eo%mSE%. The few that Q.EE to have open and a_m.ﬁm:ow Hmmﬂinm N
Mes could not be considered as meeting best practices in running erfl

L
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on-availability or poor infrastructural facilities.

ieywords: Education, ICT, open and distance learning, SUStaingy
development. le

ntroduction

s far back as the 1960s when issues’ of n_%o_%aoi_ mostly aoz::ma 4
ocial discourses about Africa, many scholars had different modelg of
evelopment. They had, therefore, seen development from EQS@EA_
erspectives. Some considered it as an economic growth, whereas some saw
as a social change involving individual development. For imperialigt;,
s:asons, some had seen development as modemization. However, since the
tart of the United Nations First Development Decade, there seems to rﬁ,a
een a consensus among scholars on what national development actually’
1eans. Development as is now understood is economic growth and socig]
hange. ;

. is against this background that Everett Rogers, the American sociologist

/ho made one of the most classical and enduring contributions to the debate

bout development, saw development as :
a type of social change in which new ideas are introduced into a
social system in order to produce higher per capital income and
levels of living through more modem production methods and
improved social organization (Rogers, 1992).

1 line with this notion, Walter Rodney, in his provocative book, How
urope Underdeveloped Africa, maintained that
Development in human society is a many-sided process. At the level
of individual, it implies increased skill and capacity, greater ?noa..ua_
creativity, self-discipline, responsibility and material well- being
The achievement of any of these aspects of personal developments 15
very much tied in with the state of the society as a whole (Rodney,
1974) :
rom another perspective, Luis Beltran, a Latin American scholar, Eoﬁ%a
new conceptual model of national development, which is a humanized,
emocratic, structural and integral conception of a nation’s development
ased on a reverent vision of man’s life and destiny. According to him,
National development is a directed and widely participatory process
of deep and accelerated socio-political change geared towards

ence
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In summary,

@ﬁehomu\ Qrive = . Znoe (p.i .(Cr-::-q.o( uiar wie tuldl dild
Emﬁi& m%m.zomEoi .ouo the majority of its population can be
L obtained within conditions of generalized equality, dignity, justice
‘Ea {iberty (Beltran A 1989).

. and Jarge; development is about change having a great implication on the

&&_ Juals in 8 society. According to Inayatullah (1976), development is

N

Change towards patterns of society that allows better realizations of
‘puman values; that m_.HoSm a society greater control over its
environments, E.a Over its own political destiny, and that enables its
~ individuals to gain increased control over themselves.

As supported by Rogers, development is not only about economic growth

put essentially about: : u

~ Human and Em.ww:& development that entails a widely participatory

process of social ormﬂmm intended to bring about both social and

material mﬁ?.mﬁoogoa Including greater equality, freedom, and other

valued qualities for the majority of the people through gaining
greater control over their environment (Rogers, 1 992).

I other words, development is the “process of positive socio economic
change in the quality and level of human existence, which is aimed at raising
the standard of living, the quality of life and human di gnity” (Amodu, 2007).

So we can then say that development is concerned with the quality and

quantity of life. Quality of life refers to various opportunities including

_, ,MME&. romE_ and wa.cwmmos& ‘concerns. Quantity of life refers to the amount
1.economic and political participation of the people.

the objectives of any national development, according to
- EQMMMO#M}EQN & Anaeto, 2010) should include:
G oo% méw ability and widen the distribution of basic life
P o% %5 s m:o&.m.m food, m”ro:oﬁ, health and protection; to raise
oy % Eﬁ.m ition to higher incomes, the provision of more
<m_cw s s%ow _om.w and greater attention to cultural and human
Bt e e _oﬂ WILL serve not only to enhance material well being,
cxbrEd w HMwm e mnmmﬂoa Ea?.&c& and national self-esteem; and to
ividual ge ol economic and social choices available to
als and nations by freeing them from servitude and

depe . i
ﬂmw Moamwomu not oH:M In relations to other people and nation states, but
e forces of ignorance and human misery.

Anaeto and A

Uhiverg;
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ned as the "Development that meets the needs of the pr
1promising the ability of future generations to meet their o
tains two key concepts, firstly the concept of needs, in partiey
ntial needs of the world's poor to which overriding priority g
:n; and secondly the idea of limitations imposed by the

mology and social organization on the environment's ability
ient and future needs.

wn D@maw.:“:

State of
to Emm.ﬁ

ing understood development and sustainable development from 4 thege
pectives, we should ask at this juncture with the aim of leading ys o the
is of this paper how to achieve national and sustainable developmep
re are different models that answer this question. The models are mm_
y as divergent views about the real meaning of development. One of the
c models suggests the path of modernization, What js paramount in the
:ept of modernization is essentially what Lerner (1958) identified 5
tal structures. The underlying proposition about the theory of
ernization is that people in nations that were not developed were
tional, illiterate and, therefore, oriented towards stability and the past,
majority of people in such nations had a pattern of emotions, which
1ded the ability to imagine oneself as being in a different position from
‘€ one was now. Such nations were unable to develop because the
lation lacked not only the technical skills, but also the future-oriented
rectives that could lead them to work, save and plan for a different and
r life. Instead, they were satisfied to continue in the ways of their fathers
grandfathers. Thus, the right mental structures that could initiate and
tlate sustainable development should be the modern personality, which
ls the majority of people in developing nations to be literate, fluid, and
to change. Such a personality is mobile because it desires change,
‘ment and self-advancement. Besides, such a personality is capable of
Lerner identified as empathy — ability to image oneself in different
nstances, a future orientation that was unavailable to the traditional
nality. Therefore, modemnity does not essentially lie in a set of
iques or knowledge, but in a state of mind, a psychological disposition,

n inner readiness that make modern man open to innovations and
e :

1l education is supposed to be one of the ways in which people could
souraged to adopt new ideas and beliefs, and therefore the best route to
ng national or sustainable development. It is supposed to be through
tion that mass literacy could be achieved. Indeed, various participatory

University of Cape Coast - University of llorin 2016 Conference

F:. E x
O_.Za GM =

IEEsEa L LD LG Y I s e R
W%Mwﬁ&:m? can escape poverty and M..,o_. halting the
-ty across generation, is education Aém?:,_m, mooov. }m

n of pove %:oﬁa development now is associated with new
(2000) m_mowsoé_@mqm and skills acquisition. Thus, there is an
driyes .8\>m.8m: omc::.._mm to increase opportunities E_, Em
; mﬂEQ: of individuals if they are to oo_sum.ﬁm successfully in
of market economies, and consequently achieve am/\odo@sm:ﬁ

the fast _u.mom overty and dependence (World Bank, Eo.@v.. M.ﬁ 1s Eo
and el maswi that will enhance skills acquisition for _:a_Sasm__m in
educational .mamwgmao:m which, will in turn, increase national growth since
the %éSﬁEW T oﬁ,mwnm to Watkins (2000), largely depends on nac.om:oz
dioge &0 stock of capital and natural resources. So failure to raise .Em
B A0 ° - ¥ ent of their population will not only cost developing
&cnmﬁo:& mzmiﬁw national growth but also widen the gap between them
G i aking it more difficult for them to catch up
s e St iocher ion that information
ins, 2000). Indeed, it is through higher mg:om:o.:. | lon,
mﬁ.\m&ﬂ_:m“ knowledge can drive development for individuals in society
il meZMMm% Mmo&_ Thus, education, particularly higher @acn.m:o:.u iIsa
MWM%MM change m:m development. It is the means through EE@ an 595@&
in a society is open to change or innovation, and through which they aspire

for better life.

¢ consistent
OC@T whic

ytmost
 educationl

m_ mﬂmm

Invariably higher education in Africa is becoming oEm?m. to the majority om
people that desire to have it. This is as a result of .SW limited access to mcom
education. In Nigeria for example, about 1.7 million school leavers mo_
admission into universities for higher education .m:s:m:%. OE o.w this, only
10% have the opportunity of gaining admission into E.m university of mvoﬁ
128 in number (Nick, 2013). The only means of elevating Ea problem is in
the provision of alternate access through mea EE. Distance HmEE.m
Education. Meanwhile, the number of Nigerian universities that ?.oS.am Ea
opportunity is not known, and thereby it a. n:m.mo:: to assess how Z_.mﬁ.as
universities have been able to exploit information .OoEEchm:o:
Technology in implementing robust open .msa a_ﬁmsnm _wm:::m ?ommmmﬁgmom.
that will not only provide access to the majority of Nigerians that seek higher
education, but will also bring about sustainable development.

To this end, this paper aimed at achieving the following objectives:

1. To establish a comprehensive inventory of the Nigerian universities
that have a full open and distance learning programme.
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distance learning programmes in relation to the Nigerian C:?mqm:w
Commission’s policy.

To establish the extent to which Nigeria universities have exploiteq
Information Communication Technology to engineer and sustaip
development through education.

To interrogate the administrative capacity and competence of
Nigerian universities to run the open and distance learning
programmes.

rch Questions

illowing questions drive the present study:
How many Nigerian universities have a full open and distance
learning programme?
What are the structure and mode of .operation of the open and
distance learning programmes in relation to the Nigerian University
Commission’s policy?
To what extent have Nigerian universities exploited Information
Communication Technology to engineer and sustain development
through education?
What is the nature and level of the administrative capacity and
competence of Nigerian universities to run the open and distance
learning programmes?

and Distance Learning

and Distance Learning education is a process in which a significant
n of the teaching is conducted by someone removed in space and time
‘he learners (Creed, 2001). Indeed, it is a form of organized education
arning process that is based purely on the use of teaching and learning
lals provided to students outside the traditional mode of learning in
s for the purpose of removing constraints of learning associated with
aditional mode of education such as access, entry, place, pace and
d of study. It is on this basis that UNESCO (2007:7) has defined open
listance education as an “open access to education and training
ion, freeing learners from the constraints of time and place, and
1g flexible learning opportunities to individuals and groups of
rs”. Keegan (1999), perhaps, has provided one of the most
‘ehensive definitions of distance education by highlighting its six basic
ng elements. He observes that distance education is characterized by:
paration of learner and tutor as opposed to face-to-face teaching; the
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education from private study; the use of technical media, e.g. print, audio, or
website 10 ; unite tutor and learner; the provision of a two-way
communication so that the student may engage in dialogue with the tutor; the
%mm:v:_.a\ of occasional meetings for purposes of interaction and the self-
directed nature of the learner’s involvement. Adebayo aptly captures all
these elements in his succinct description of open and distance learning as
the type of education that takes place outside the conventional school and
through which knowledge is imparted without necessarily having personal
interaction with students or learners.

From another perspective, Freeman (1997) considers open education as “...a
system where learners are substantially responsible for their own learning
but are still formally enrolled in a system which includes other learners. In
this regard, Freeman (1997) provided three basic types of open learning
systems. These include self-paced individual-based system, where the
learners learn at their own pace. The major constraint in this type of open
education, according to Freeman (1997), is that learners would be at
different points in their courses and there is limited student-tutor contact,
even if there is any. It also includes paced campus-based system, where
study term or semester is followed. According to Freeman (1997), it also
includes paced home-based system, where all learners are at the same point
in their courses at the same time. This makes it possible for the organization
to .mmma out course materials to everyone at the same time. Deadlines for
assignments and assessment dates can be fixed for everyone. So, open and
distance learning is a distinct and coherent form of education, which is
focused on new delivery method with a unique pedagogical philosophy
(Levy, 2003) that emphasizes student-centerdness (Mudasiru, 2006).

Scholars seem to have agreed on the rationale and invariably the advantages
of open &.mﬁmzom learning. Gunton (2003) argued that distance and open
learning s increasingly becoming a preferred means of enabling
moc.mEBmEm to increase access to education. It is thereby, to them, the
<oz‘.ﬁmEm means of responding to demands of equity of opportunity to
Mwao_nma in _wmﬂ:w:m and meet the ever-changing human resources needs

at could possibly set any nation onto the road of development. Thus, the
m:wmﬂmm.ﬁ .m%m:ﬁmm@ of open and distance learning is in its provision of
cww%ﬂ:::% for those that no:E not gain into institutions of higher learning
_Bo/%mw %mﬁ. are m.:.@mg% gainfully employed to gain higher skills and
o edge E:.r which they could add to .50 value of development of their

1ety. For the government and educational policy makers, according to

Uni .
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STt s TveTses wa pauTioaUL UL wqUuILauvIc dlld mOOﬂmm:,u_w @.(r::m.n,a_w
an affordable and cost effective way. So, in a way, it raises the i

i ; : ; i Tw_ <
oducing manpower with little stress, and in attaining maggq :.HE“E..
orishade, 2007). Sragy

B : T = : : Nte
nerated revenue of higher institutions of learning; it algq M}y,

¢ achievement of the objectives of open and distance _mm:,i:m o

narkably casy owing to the integration-of the Information Oo;,:::acmmos
chnologies (ICT) in its process, method and delivery The United 29;.0::
ucational, Scientific and Cultural Organization (UNESCO) yse !
Ts, or information and oo::s:_in.m:.o: technologies, to describe: Yl
Is and the processes to access, retrieve, store, organise, Manipulage
duce, present and exchange information by electronic and Othey
omated  means. These include ~ hardware,  software and
>:communications in the forms of personal computers, scanners, digita]
neras, phones,faxes, modems, compact disc (CD) and digital versatile
c (DVD) players and recorders, digitised video, radio and TV
grammes, database programmes and multimedia programmes”
NESCO, 2003; Anderson, 2003). Therefore, open and distance learning is,
:ntially, being delivered, in this new era of technological advancement,
1g a variety of print and electronic systems either through synchronous
imunication (learning in which all parties participate at the same time) or
gh asynchronous communication (learning in which parties participate
lifferent times). The main systems are mediated by correspondence,
iovisual means (television and radio), multimedia (audio and text files),
the Internet.

mwhile, the integration of ICT into open and distance learning process
delivery , which is determined by a combination of factors such as
tical, administrative, organizational, strategic, cultural and professional,
ntially, actually determines the degree or extent of the success of open
distance learning in different environments for entrenching and
\gthening developmental goals (Carril, er al., 2013). Moore and Tait
5) considered the arrays of factors as referring to the elements of the
‘ture of open and distance learning that determine whether or not the
'm of education can strengthen and support the developmental aspiration
nation. Such elements, as identified by Moore and Tait (2005), include
*gic planning, administration, staffing and training, control and
toring for quality, policy, organization and culture, course development,
ort structure, teaching and learning, processes and challenges.
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FEIEGIAILE T Grganizallon OT OPEN and distance learning process, to make

e o0 :_._ tance learning successful in supporting developmental
_._www.;. and Gmmmﬁmz_.m::ﬁ_:; organization and deliver: must be based en
pe ations its ds: strategy, policy. systems and challenges. As explained in

pasic mqw_ en and distance learning must be built on noble goals, vision,
ate, mwum:gmﬁp it must have a structure built on a system of ICT,
miss1o s, financial services. sound human resources and teaching and

t e . .
learninZ :,“M Jlikely to be a big ciiallenge and problem of implementing open
E amcwﬁom learning education in developing nations like Nigeria. Various
and dis

the implementation of open and distance learning in Nigeria have

gtudies MHM@ d challenges that connect with the elements in Anne’s template
%ozBMwm & Inyiama, 2002), for example, classified such challenges into
ﬁwﬂww and external factors. As will be discussed shortly, this study
in

firms many of such challenges or problems impairing mﬁ successful
mww_oamimao: of open and distance learning education in Nigeria.

Open and Distance Learning in Nigeria

The need for an open and distance learning education has m.gmu\m been
recognized in Nigeria for the overall development ow. Em nation ancm:
which poverty could be eradicated with @@Cm_ o_uﬁozzsa.mm ﬁ.o education by
all Nigerian citizens. Therefore, open and distance learning is not a recent
initiative in Nigeria. According to Akinpelu (1982), the Department of Adult
Education at the University of Ibadan began a distance learning programme
in 1960. He stated that a pilot test of open and distance learning in science
subjects was carried out with a view of extending it to other areas of study
and professional that needed on-the-job training. As the programme
expanded, it was redesigned and renamed as ‘Correspondence Courses
Leading to University Degrees and Diplomas’. This initiative, according to
Owoeye (2004), was motivated and cued by the British Oo:.mmwo:amzom
Programmes that had been conducting correspondence courses for interested
Nigerians through ‘Rapid Results’ as well as others where courses in
business-related subjects and administration were obtained. University of
Lagos took the same cue from Ibadan to begin a correspondence that started
a a Unit, the Correspondence and Open Studies Unit (COSU), in 1973,
Open Studies Unit (COSU) in turn was to transform, a decade later in 1983,
into the Correspondence and Open Studies Institute (COSIT). with the
granting of the latter with some measure of autonomy and enhanced scope of
Operations.
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! ustiand. 1L oK the Torm ot sandwich programme to enable teacr. - iy and distance learning, whether in the form of print-based

fessionals on the job to gain higher skills and o@.:.mnmﬁmmwmmwwa ang f %mw:mam courses, interactive radio, computer-based learning or web-
cher training programme (PTTP), National Teachers Institute AZ:EQ ce _Mm:m. As Moore and Tait (2005) _.5:& “these Eﬂromm om.ﬂ more
wventional universities designing dual mode of learning Consistip Hc, A d mmw for the same unit of resource, easier access msq. higher quality than
tance education and conventional classroom teaching and _om::smm oS cduvatlc ptained by traditional methods in countries with poorly financed
mtually Open University System (Adebayo, 2007). » ang 3 " oo be 9 mu\mﬁam:. Perhaps, this is why the National Universities
&com:.o:mo: (NUC) has stipulated as a matter of policy that students
: National Open University of Nigeria (NOUN) was first launcheq ; : _ Qoﬁﬂwwﬁ into the open and distance learning mode of 83.&.% macomag is
»3 but was suspended in 1985 by the military government. ?omaosw_ - _,m__ﬁwa 35 000 students by 2015. The extent, in terms of quantity and quality,
isegun Obasanjo re-launched it in 2001 and NOUN is currently provig; M 2 mmﬁii% Nigerian universities have keyed into this objectives of MmE:_mﬂ:m
Tuction for some 60,000 students as at 2002 (UNESCO, ODL Parig uoow ; mwao: growth or development by expanding access to higher education
ort) Indeed, NOUN is the first fully fledged university that Operates j m:.ozmw open and distance learning that is supported by ICT is the focus of
exclusively open and distance learning (ODL) mode of education The this paper. The operation of open and distance learning programme in
versity focuses mainly on a distance teaching and learning system, ang Nigeria University is guided by the NUC policy guideline, which stipulate
vers its course materials via print in conjunction with information ang ” inter alia, that: : ;
imunication technology. The National Open University of Nij geria For any academic programmes to be taught by ODL, interactive texts
ently has 23 study centers, which are stratified into the six geopolitical shall be at the heart of teaching and learning. These shall be
es of the nation. | supplemented with other resources such as: CDROM: DVD: or USRB
sticks to deliver; ebooks, simulations, assessment etc. ODL means
justification for the adoption and popularity of open and distance that students should not be required to attend classes or have face-to-
ning is premised on the need to provide all Nigerians equal access to face contact, unless there are compelling reasons to justify it such as
sation in order to stimulate national growth and development, which is in | examinations, periodic facilitation and practicum. ODL programmes
with the main objective of the National Policy on Education. The | shall be predicated on a pedagogy that is led by resources and not
ctive indicates that “maximum efforts shall be made to enable those who | reliant on face-to-face intervention. Students should be able to
benefit from higher education to be given access to it. Such access may | register to study anywhere in Nigeria or any part of the world with a
hrough universities or correspondence courses or open universities or | common standard of service at any study centre. The study centre
time, e-learning and work study programmes” (FRN, 2004:), A report | system should offer both academic and social support. Study centres
\ the National Universities Commission (NUC) indicates that | should act as the focal points of learning communities and have

‘entional university system in Nigeria can accommodate only 20 percent

agreed standards of accommodation in facilities and equipment.
e 1.5 million applicants that vie for places in Nigerian universities every

Students should be expected to be able to have access to ICT to assist

- Statistics put it that only 18 candidates out of every 100 applicants for their learning. For specific programmes, functional internet access
ersity education are able to obtain admission yearly into the limited would be required for all study centres. Learning objectives should
ber of federal institutions in Nigeria. These statistics demonstrate the be well defined. Pedagogy should be appropriate to meet the learning
ed access that Nigerians have to higher education. It also confirms objectives. For all academic programmes offered by ODL, well
SCO’s view that if developing nations are to rely solely on traditional written study guides should lead study. Learning resources should be
nventional methods of delivering higher education, the objective of tailored to ODL, i.e are interactive, comprehensive, accessible,
ation for all will be far from being achieved. As Moore and Tait (2005) contemporary etc.; make appropriate use of media and ICT and
:sted, a developing nation like Nigeria needs to find new methods that should meet international quality standards. Each academic
dramatically improve both its children’s schooling and continuing programme should have adequate tutor: student ratio, normally 1:50.

Tutors should be trained or have validated ODL qualifications
University of Cape Coast - University of llorin 2016 Conference
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pi el ¥ (¥
bk programmes). Channels of communication should be qw,wwwm:.
and cater for student need Le. surface mail, phone, emaj] ﬁnm_
Marking and feedback meet international standards. Feedbacy om.
assignments and examinations should be prompt (within weeks ang
within 10 weeks respectively) and should reflect areas of studentg
weaknesses, strengths and appropriate corrections.

_:wozﬁm:.o:
alvice and guidance (IAG) facilities should be consistent with

mstitutional policy and Learner Support Framework that reflecy
national policy and best practices. There should be verifiab]e
evidence of strong general logistics to support the academ;,
programmes of the ODL centre. There should be verifiable evidenee
of availability of special institutional support (e.g. advice, software,
pcwer  supply) that hag particular  relevance  within the
programme.There should be g _.ow:m.ﬂ Management Ewogmmos

Syster1 (MIS) that enables programme monitoring (NUC Reviewed
ODL i Hines, 201 0).

odology

study adopted a combination of descriptive survey and in-depth
1ew. The descriptive survey was used to take an inventory of the
ian universities running ODL programmes, taking account (simple
xmma\m\@o@c@:né of such universities. This was carried out by
listering a simple telephone questionnaire on the principal officer in the
‘mic Urit of all federal and state universities. In-depth interview was
:d to examine (qualitatively) the quality of the ODL programmes in
an universities running such programmes in terms of their adherence
NUC’s policy document on ODL, organization, mission, structure,
of operation, student support and other services, challenges; and,
lly, whether such programmes contribute to the development
ion of the country by providing not only access to higher education,

o quality education tlat can raise the standard of manpower
pment for national growth.

of 21 respondents were interviewed, three selected from each of the
main Nigeria universities running a full open and distance learning
nme. The participant included essentially the principal officers in
of the programmes and students running the programme in each of

en main Nigerian universities with a full open and distance learning
nme.
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mnventory *

from the inventory of the Nigerian universities running open and
gs

Findin learning establish that, out of the 104 universities in Nigerian
€

&m.ﬂm:o.m system (27 Federal, 36 State and 41 Private), there is only 1
%Qoﬁmww (NOUN) single mode (ODL dedicated) university and six other
H@WHmﬁ@ﬂ

de universities running open and distance _mmu._;.::m .macam:o:. The
dual mo tered dual mode institutions include: University of Ibadan,
six. Rm% of Lagos, Obafemi Awolowo University, University of Abuja,
GE,RM" Wm:o University, and University of Maiduguri. Student enrolment
EEE %zm_ mode universities stand at 50,000 students, while the National
in the University of Nigeria has an enrolment of about 70,000 students.
%\_wwwérmm, more than 90 percent of oEQ. memamw c:?m_,m:ﬁm are
proposing to begin the dual mode system of higher education by applying for
NUC accreditation. The implication of this finding or statistics is that
Nigeria is yet to optimize or has not ?:w. exploited the use ow open and
distance learning mode not only for enhancing access to @m:nmsos_u. but also
for human capacity development and overall development of the nation.

Nevertheless, the current position of the NUC ;. Em.r mﬁmﬂ @o_.j. ZOCZ Q:m
single mode (ODL dedicated) institution), all Nigerian E:<.ma_.com mﬁa:aﬁm
to run open and distance learning should reapply for mo.o_.&:m.moz, .Eo_c.a_sm
the already six existing and registered dual mode :zﬂ::o:m aw::mmm
earlier. This new directive, as found in this study, was EQZmHQ by H.:m wide
gap existing between policy and practice of open and distance ._mmz::mv and
by its objective of seeking to bring ODL practice to .85@_% g.:? the m_ovmy
best practices. Some of the attributes of the best practices, as mEuEma.a in the
NUC reviewed guidelines include philosophy, admission, curriculum,
pedagogy, learning resources, evaluation and assessment, staffing, learner
supports, resources, and employer feedback.

As confirmed by this study, open and distance Hmﬁ:_.:m that .H.m being
practiced presently in Nigeria, does not mo:@:d .8 the desired mﬂz.&cam. of
the best practices in ODL, thereby diminishing its values for m:mm:ao::.m
human capacity building and consequently national amxm_ovEmE. As it
stands currently, there is a wide gap between EW noble desire of using ODL
to assist in national development and its practice. The current practice of
ODL in Nigeria could be rightly described as an analogue style of ODL,
which can be largely considered as part time or correspondence study. Apart
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